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Chair’s Foreword

| am pleased to introduce the fourth edition of AITSL’s
Initial teacher education: data report.

During 2015-16 AITSL has continued to work with
stakeholders across education to implement the 2015
Australian Government response to the report of the
Teacher Education Ministerial Advisory Group: Action Now:
Classroom Ready Teachers. At the heart of these reforms
is a focus on understanding the impact of initial teacher
education (ITE). AITSL is supporting stronger quality
assurance of teacher education programs and is working
to ensure ITE graduates are classroom ready.

The collection of robust evidence and data will be central to evaluating the impact
of the TEMAG reforms. In 2015 AITSL developed an Ideal ITE Data Framework,

in collaboration with the Australian Government Department of Education and
Training and the Mitchell Institute. The Ideal ITE Data Framework outlines a
minimum dataset to be collected at a national level to inform policy, planning and
the evaluation of ITE from a national perspective. Across the course of 2016 AITSL
has been tasked with scoping a national ITE and teacher workforce data strategy
based in the Ideal ITE Data Framework. This scoping project is the first step
toward achieving a nationally representative data set charting the course of the
teaching workforce from education through to employment.

The ITE: data report 2016 continues to build on the collection of baseline data
identified in previous reports. In addition, it has been re-structured to conform to
the Ideal ITE Data Framework, providing an analysis of how this data contributes to
the vision of a national ITE and teacher workforce data strategy.

As well as its new report structure, this year’s report presents a range of new
data and analysis pertinent to current policy questions and reform initiatives.

This includes a more comprehensive analysis of retention in the initial years

of ITE and a longitudinal cohort analysis exploring the completion and attrition
rates of ITE students, six years after their commencement. It also includes time
series completions, student and graduate satisfaction and graduate employment
outcomes at the individual ITE provider level.

AITSL is committed to supporting research and evidence on the impact of ITE
and believes it plays a pivotal role in contributing to decision making, evidence of
impact and improved ITE outcomes. The AITSL Board commends the /TE: data
report 2016 as an important resource that highlights the scale and diversity of ITE
in Australia, and one that can contribute to a more informed debate over teacher
quality and the direction of ITE in Australia.

wllre

Professor John Hattie
Chair, AITSL Board
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Summary of key findings

Entry into initial teacher education

1. 30,506 students commenced an ITE program in 2014 which is a 3%
increase on the previous year.

2. All states and territories, with the exception of Queensland, have recorded
an overall increase in the number of commencing ITE students between
2005 and 2014.

3. Between 2005 and 2014, there was an increase in the proportion of
commencing undergraduate ITE secondary entrants with an ATAR in
the lower bands. In 2005, 21% (n=924) had an ATAR of 70 or lower,
compared to 40% (n=2,162) in 2014. At the same time, the proportion of
commencing undergraduate ITE secondary entrants with no submitted
ATAR has increased from 27% (n=1,624) of all undergraduate ITE
secondary entrants in 2005, to 37% (n=3,163) in 2014.

4. There are 367 accredited ITE programs offered by 48 providers at 89
different locations across Australia.

5. In 2005, postgraduate ITE students represented 21% (n=5,268) of the
entire commencing ITE population, compared to 33% (n=10,077) in 2014.
The reverse is true for undergraduate ITE students, who represented 79%
(n=19,241) of the total commencing ITE population in 2005, compared to
67% (20,429) in 2014.

6. The number of commencing undergraduate ITE students has remained
steady over the past decade, from 19,241 in 2005 to 20,429 in 2014.

7. The number of ITE students commencing to become secondary teachers
has increased steadily over the past decade and for the first time in 2014,
there were more commencements in secondary qualifications than primary
qualifications.

8. ITE students commencing through an internal (on-campus) mode of
attendance has declined from 78% (n=19,191) of all commencing
students in 2005, to 68% (N=20,643) in 2014. During this time, ITE
students commencing through an external (e.g. online) mode of
attendance has increased from 12% (n=2,893) to 20% (n=6,043) of the
commencing ITE population.

viii Contents page Initial teacher education: data report 2016, AITSL, 2016
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Progress through initial teacher education

9.

10.

1.

12.

The 2013 first year special adjusted retention rate (retention from year 1
to year 2 in the same course) for ITE was 76% compared to 72% across
all fields of education. This means first year ITE students were more likely
to be retained in ITE in their second year, compared to the equivalent
retention of students across all fields of education.

The following groups of ITE students had a retention rate at least 5% lower
than the average undergraduate/postgraduate rate for 2013:

e Undergraduate students studying through an external (e.g. online)
mode of attendance (69%)

* Undergraduate students with an Indigenous background (70%)

* Postgraduate students from regional locations (68%).

The average success rate for ITE students (90%) was higher compared
to students across all fields of education (87%) in 2014. This means
ITE students were more likely to successfully complete a unit of study,
compared to students across all fields of education.

The following groups of ITE students had a success rate at least 5% lower
than the average undergraduate/postgraduate rate for 2014:

e Undergraduate students studying through an external (e.g. online)
mode of attendance (82%)

* Undergraduate students who entered: through a VET award (82%),
as a result of professional experience (79%), or through a mature age
pathway (81%)

* Undergraduate (79%) and postgraduate (89%) students with an
Indigenous background.

Completion of initial teacher education

13.

14.

18,488 students completed an ITE program in 2014 which is a 3%
increase on the previous year.

60% (n=10,490) of the 2008 undergraduate ITE commencing cohort
completed an ITE program after six years (i.e. by 2014) and 80% (n=
3,990) of the 2008 postgraduate ITE commencing cohort completed an
ITE program after six years (i.e. by 2014).

Initial teacher education: data report 2016, AITSL, 2016 Contents page
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15.

16.

17.

The following ITE students from the 2008 commencing cohort had a
completion rate at least 5% lower than the average undergraduate/
postgraduate rate:

e Male undergraduates (55%)

* Undergraduate students aged 25 or over when commencing (52%)
* Postgraduate students aged 30 or over when commencing (74%)

e Undergraduate (44%) and postgraduate (70%) students who studied
through an external (e.g. online) mode of attendance

e Undergraduate (39%) and post-graduate (58%) part-time students

e Undergraduate (42%) and postgraduate (68%) students from remote
locations

e Undergraduate students with an Indigenous background (39%).

In 2005, postgraduate ITE students represented 26% of the entire
completing ITE population, compared to 41% in 2014. The reverse is true
for undergraduate ITE students, who represented 74% of ITE completions
in 2005, compared to 59% in 2014,

Graduates of ITE had high average levels of satisfaction (82%) with their
ITE program and similar average levels of satisfaction compared to
graduates across all fields of education (83%).

Employment in early career teaching

18.

19.

Teacher education bachelor graduates had a slightly higher full-time
employment rate (70%) compared to bachelor graduates across all fields
of education (68%), in 2014.

45% of primary teacher graduates, 46% of secondary teacher graduates
and 34% of early childhood teacher graduates were working full-time in
schools about four months after completing their ITE program, in 2014. For
early childhood graduates, the lower employment rates may indicate that
they gained employment in early childhood settings outside the schooling
system.

Contents page Initial teacher education: data report 2016, AITSL, 2016
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1 Introduction and Background

1.1 Purpose

This is fourth edition of the Initial teacher education: data report. Over the past
four years, the report has attempted to present the available data on initial
teacher education (ITE) in one place. The ITE: data report 2016 brings together
a range of mostly 2014 data about ITE applicants, students and graduates that
is publicly available or available upon request as customised data.

This report aims to inform ongoing research and policy development

by providing data about ITE in an easily accessible single resource. By
highlighting, describing and analysing data specific to teacher education in
Australia, the report also contributes to the broader public discussion of issues
related to ITE.

This annual report also contributes to building a dataset that, over time, will
provide a key starting point for further research in ITE.

New to the 2016 report:

* This year the report has been structured around the ideal ITE data
framework, developed in 2015, which outlines data that would ideally be
collected at the national level to inform policy, planning and evaluation
in ITE. The ideal ITE data framework is explained in section 1.3
below. Ongoing annual additions of the report will source and include
additional data to further align to the framework.

* The number of accredited ITE programs in Australia by: unique location,
level of qualification, detailed field of education, and length of program.

* A comparison of first year special adjusted retention rates (retention
from year 1 to year 2 in the same course type) between ITE students
and students across all fields of education.

* Alongitudinal cohort analysis presenting the completion and attrition
rates of ITE students, six years after their commencement.

* Time series completions, student and graduate satisfaction and
graduate employment outcomes at the individual ITE provider level.

1.2 Definition of initial teacher education

An ITE program is a professional qualification that meets the qualification
requirements for registration as a school teacher in Australia. Other
qualifications, which do not lead to registration as a school teacher, are also
available. A Master of Education Curriculum Studies, for example, might be
undertaken to extend a registered practising teacher’s education knowledge.

Initial teacher education: data report 2016, AITSL, 2016 Contents page
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1.3 Towards a national initial teacher education
and teacher workforce dataset

ITE and the teacher workforce are national concerns requiring the

effective collaboration of many key stakeholders: State, Territory and the
Commonwealth Governments, teacher regulatory authorities (TRAs), teacher
education providers, teacher employers, schools and their communities,
representative groups and individual teachers. While there are many sets of
data on ITE and the teaching workforce based largely within jurisdictions, there
are currently limitations in what we know about the outcomes of ITE programs
and workforce supply and demand at a national level and between states and
territories.

In 2015, AITSL developed a ‘Research Agenda for Initial Teacher Education in
Australia.”” The Agenda was developed in response to the Teacher Education
Ministerial Advisory Group’s (TEMAG's) Action Now: Classroom Ready
Teachers report and its recommendation, subsequently endorsed by the
Australian Government, that AITSL develop a national focus on research in
ITE. This recommendation stemmed from an urgent need identified in Action
Now to improve the evidence base on ITE in Australia. To achieve this, a
more consistent, timely and comprehensive national data collection on ITE is
required. To this end, the Agenda has identified two key actions for AITSL that
are relevant in the context of this report. Namely:

* The development of a framework for ITE and teaching workforce data

e Continuing to publish the annual ITE: data report, which will be revised to
reflect this data framework.

Development of a framework for initial teacher education and
teaching workforce data

AITSL and the Australian Government Department of Education and Training
(DET) together commissioned the Mitchell Institute and the Centre for
International Research on Education Systems at Victoria University to develop
a framework for the ongoing collection and reporting of ITE data. The purpose
of the project was to identify the types of data that would ideally be collected at
a national level to inform policy, planning and evaluation in ITE.

As part of this work an ideal ITE data framework was developed that set
out the architecture for ITE and teacher workforce data across the following
successive phases of ITE:

e Entryinto ITE
* Progress through ITE
* Completion of ITE

*  Employment in early career teaching.

' Australian Institute for Teaching and School Leadership, 2015, Research Agenda for Initial
Teacher Education in Australia, Melbourne, viewed 23 May 2016, <http://www.aitsl.edu.au/docs/
default-source/aitsl-research/ITE-research-agenda.pdf?sfvrsn=4>.
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This ideal ITE data framework is presented below at Table 1. Across each
phase is a set of minimum data items that would be required to provide high
quality information about two priority areas that were identified during the
project, namely:

e Evaluating the outcomes of ITE

* Teacher supply and demand modelling for workforce planning and
market information.

At the time of publication, all of the data items in the ideal ITE data framework
were the subject of current collection or creation. There were four data
collections that were considered in the creation of the minimum data items:

* The Higher Education Statistics Data Collection
* The Graduate Outcomes Survey

* The Staff in Australia’s Schools Survey

* Teacher regulatory authority data collections.

The finalised framework will be presented to the Education Council during
2016, as part of a broader ITE and teacher workforce data strategy scoping
project.

Initial teacher education: data report 2016, AITSL, 2016 Contents page



Table 1: The ideal ITE data framework for initial teacher education

Initial Teacher Education Phase

Qualified and Registered Teacher Phase

Student information

(each student record linked to multiple program records)

. Applicant and offer
preference ordinal
numbers

2. Demographic
information

3. Prior academic
achievement

4. Basis of admission

5. Australian Tertiary
Admissions Rank

1st year 2nd year 3rd year

Teacher information
(each teacher record may be linked to multiple
employment records)

15. Teacher demographic
information

16. Post ITE Quals
(level, field, year)

Registration information
(including overseas qualified teachers)

17. Registration conferral year v v
18. Registration status v v
19. Registration restrictions v v

ITE program information (updated annually until completion) Employment information

6. Provider name, campus
and location

7. Accredited ITE program
8. Program field and level

9. Attendance mode
and type

10. Student status
(domestic/not
domestic, govt.
supported place or
not)

11. Subjects studied at
tertiary level

12. Teaching qualification
(level, field, year)

13. Teaching
specialisation/s

14. Course satisfaction

20. Employment status v v
(ongoing, fixed term,
casual)
21. Teaching load (FTE) v v
22. Current school v v

classification including
school leadership,
salary, year commenced
at school

Teaching information

23. Teacher perception v v
of helpfulness of ITE
program

24. Employer perceptions v v
of teacher classroom
readiness

25. Teacher perceptions of v v
helpfulness of induction

26. Nature of current position:
teaching and non-
teaching duties

27. Subjects and year level v v
taught

<
<

28. Professional development

29. Teacher career intentions: v v
intention to remain or
leave teaching

30. Factors affecting intention v v
to leave teaching pre-
retirement

31. Statistical linkage key / Unique student identifier (CHESSN) and teacher identifier (data linkage)

The ticks indicate longitudinal collection of the data item.

Initial teacher education: data report 2016, AITSL, 2016
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1.4 Structure of this report

The ITE: data report 2016 has been re-structured to conform to the ideal ITE
data framework in Table 1 above. Where possible, the report has adopted this
new structure while also retaining data presented in previous editions. This is
to maintain some continuity from the layout and content of previous editions, to
the new layout and content based on the ideal ITE data framework.

In accordance with the ideal ITE data framework (the Framework), the structure
of this report is organised according to the successive phases of ITE: entry
and progress through ITE, completion of ITE, and entry into early career
teaching. This ITE lifecycle and the data relating to each phase of the lifecycle
is presented in sections 2 to 5 of the report. Specifically:

* Section 2 is the ‘entry into ITE phase’ listed in the Framework and
provides:

» Student commencement data for information about student entry into
ITE as well as information on ITE programs

* Section 3 is the ‘progress through ITE phase’ listed in the Framework
and provides:

* Data on enrolled ITE students, first-to-second-year retention rates,
and success rates to provide information about student progress
through ITE

* Section 4 is the ‘completion of ITE phase’ listed in the Framework and
provides:

* Student completion data, completion rates of student cohorts, and
graduate satisfaction data to provide information about completion of
ITE at the student and program level

* Section 5 is the ‘qualified and registered teacher phase’ listed in the
Framework and provides information about outcomes of ITE, including:

* Employment data for ITE graduates and early career teachers

* Data on early career teacher perceptions of the helpfulness of their
ITE program and induction

* Employer satisfaction

* Data on early career teacher intentions to remain or leave the
profession.

An explanation of the report’s alignment with the Framework is highlighted in a
diagram at the beginning of each of the sections 2 to 5. The diagrams outline
how the data from each section aligns with the relevant data items from the
Framework. Since full alignment with the Framework is yet to be achieved,
each diagram identifies:

e Data matches — data that conforms to the lifecycle phases of the
Framework

* Data additions — data included in the report that is in addition to the
Framework
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* Data possibilities — Data currently being explored by AITSL for its
suitability in meeting data items in the Framework

* Data gaps — data required by the Framework that is not currently
available at the national level.

Section 1 of the report outlines the context for the creation of the ideal ITE data
framework. It also provides an outline of the main data sources that have been
used in this report.

The final section of the report (section 6) provides data at both the institutional
and program level, including student demographics, ATAR band and

basis of admission data for commencing students per program, the total
number of commencements and completions per program and time series
commencement and completion data for each individual ITE provider. It also
provides institution-level data on graduate outcomes and student satisfaction.

1.5 Data

Data in this report have been sourced from a mix of national data collections
and surveys:

* The Australian Government Department of Education and Training’s
Higher Education Student Data Collection?

e Graduate Careers Australia’s Australian Graduate Survey?®
e Staff in Australia’s Schools Survey*

* Quality Indicators of Teaching and Learning’s Student Experience
Survey®

* The AITSL accredited programs data base.

2 Department of Education and Training, 2014, Higher Education Statistics, Canberra, viewed 24
May 2016, <https://education.gov.au/higher-education-statistics>.

3 Graduate Careers Australia, 2014, Australian Graduate Survey 2014: A report of the conduct
of the 2014 Australian Graduate Survey, Melbourne, viewed 1 June 2016, <http://www.
graduatecareers.com.au/wp-content/uploads/2015/06/AGS_REPORT_2014 FINAL.pdf>.

4 P McKenzie, P Weldon, G Rowley, M Murphy, & J McMillan, Department of Education and
Training, 2014, Staff in Australia’s Schools 2013: Main Report on the Survey, Canberra, viewed
25 May 2016, <https://docs.education.gov.au/system/files/doc/other/sias 2013 _main_report.
pdf>.

5 Social Research Centre 2015, 2015 Student Experience Survey National Report, Canberra,
viewed 11 May 2016 <https://www.qilt.edu.au/docs/default-source/default-document-
library/2015-student-experience-survey-national-report.pdf?sfvrsn=0>.
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Higher Education Student Data Collection

The Higher Education Student Data Collection (HESDC) records administrative
and statistical information about higher education students in Australia. In

this report, results from the Collection mostly refer to students and programs
categorised by their Higher Education Institution as HEIMS data element
E312=22 ‘initial teacher education.” These courses cover the following detailed
field of education categories:

e Teacher Education (Includes education programs not specifically
categorised. These are usually education programs where students can
be qualified in one or more different specialisations)

* Teacher Education: Early Childhood

e Teacher Education: Primary

* Teacher Education: Secondary

* Teacher Education: Vocational Education and Training (VET)
e Teacher Education: Higher Education

* Teacher Education: Special Education

* English as a Second Language Teaching

* Teacher Education not elsewhere classified (nec).

Additional information about the HESDC is available at Appendix 4: Data
sources.

Australian Graduate Survey

The Australian Graduate Survey includes the Course Experience Questionnaire
(CEQ) and the Graduate Destination Survey (GDS). This is the final year that
the AGS will be presented in its current form, since it is transitioning to a new
suite of data that forms the Quality Indicators for Teaching and Learning (QILT).
CEQ and GDS data provided in this report are based on survey responses
from graduates who have identified as completing a teacher education
program, with additional filters applied to identify ITE graduate respondents.
The surveys are administered to graduates about four months after
completion of their courses. The survey is limited to graduates who studies

an undergraduate course. Additional information about the AGS, including
how AGS data have been used in this report, is available at Appendix 4: Data
sources.

Staff in Australia’s School survey

The 2013 Staff in Australia’s School Survey (SiAS) commissioned by DET
provides a detailed picture of the Australian teacher workforce. The survey was
conducted from May to August 2013 by the Australian Council for Educational
Research (ACER). The survey captured responses from four key populations:
Primary Teachers; Secondary Teachers; Primary Leaders; and Secondary
Leaders.
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Data from the 2013 SiAS were included in the two previous ITE data reports
(2015 and 2014). Currently, there are no plans to conduct another SiAS survey,
however, in future versions of the ITE: data report, additional data from HESDC
as well as new data collections, such as QILT, will be considered for their
capacity to fill gaps left by the absence of the SIAS. Additional information
about the SIAS, including sample distributions, is available at Appendix 4: Data
sources.

Student experience survey

The Student Experience Survey (SES)® is a comprehensive survey of higher
education students in Australia. It measures student satisfaction levels across
six indices. The SES is part of a new suite of surveys that comprises QILT.
Responses from ITE students were identified by limiting the data to the linked
HEIMS data element E312=22 ‘initial teacher education.’ Data from the SES
are used in section 6 of this report, which presents information about individual
ITE providers. Please refer to section 6 for additional information about the
SES, including how SES data have been used in this report.

AITSL accredited programs data base

The AITSL accredited programs data base contains information about the
name, number, location and characteristics of accredited ITE programs and
providers. The information in the data base has been provided by the relevant
teacher regulatory authority in each state and territory. For more information,
the data base is publically available on the AITSL website at <http://www.aitsl.
edu.au/initial-teacher-education/accredited-programs-list. ntmi=>.

5 Previously named the ‘University Experience Survey.’
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2 Entry into initial teacher
education

Figure 1 below outlines the extent to which the data in this section meets

the minimum data items in the ‘entry into ITE phase’ of the ideal ITE data
framework, including current data gaps as well as data that has been included
in addition to the minimum data items.

Ideal ITE data framework

Figure 1: Mapping against the ideal ITE

data framework - entry into initial teacher
1 1 1 | education phase

G
KEY

@ Data included in the report that meets items in the minimum dataset
@ Data included in the report, in addition to items in the minimum dataset

@ Existing data included in the report that meets the minimum dataset, but may
not be available in the future

Data sources that may be utilised in the future to meet items in the minimum
dataset

No current national data available to meet the minimum dataset

Initial Teacher Education Phase

Student information (each student record linked to multiple program records)

1. Applicant and offer preference ordinal numbers: 4. Basis of admission:
@ Number of ITE applications and offers @ Number of commencing ITE students by basis of admission
categories

2. Demographic information:
@ Number of commencing ITE students by a range of student 5. Australian Tertiary Admissions Rank:

characteristics, study arrangements and home residence @ Proportion of commencing ITE undergraduate secondary

T e entrants with and without an ATAR

Future ITE data reports may reference HESDC data on @ Non-secondary ITE basis of admission categories with and
‘commencing ITE students’ highest educational participation without an ATAR
prior to commencement to meet this data item @ Proportion of commencing ITE and all FoE undergraduate

secondary entrants by ATAR band

(Continued on next page)
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ITE program information (updated annually until completion)

6. Provider name, campus and location: 8. Program field and level:
@ Number of accredited ITE providers and number of programs @ Number of commencing ITE students by qualification type,
by level of qualification, length of program and detailed field level of qualification, and detailed FoE
QLA 9. Attendance mode and type:
@ [TE providers by location @ Number of commencing ITE students by MoA
@ Number of commencing ITE students by location of ITE 10. Student status (domestic/not domestic, govt. supported
institution place or not):
7. Accredited ITE program: Future ITE data reports may reference HESDC data on ‘student
@ List of accredited ITE providers status codes of commencing ITE students’ to meet this data
item

31. Statistical linkage key / Unique student identifier (CHESSN) and teacher identifier (data linkage)

2.1

Key findings

Student information

10

Of the 17,320 offers made for an ITE course through Tertiary Admissions
Centres in 2014, 80% were to domestic students with an ITE program as
their first preference.

30,506 students commenced an ITE program in 2014, a 3% increase on
the previous year. ITE students represented 6% of total commencements
across all fields of education. This figure has remained steady over the
past decade.

73% of commencing ITE students were female, 66% were aged 24
and under, 83% were studying full-time, 73% were from metropolitan
locations, 54% had medium socio economic status, and 1% were from
Indigenous backgrounds.

Most commencing ITE students were from New South Wales (33%),
followed by Victoria (24%). All states and territories, with the exception
of Queensland, recorded an overall increase in the numbers of
commencing students between 2005 and 2014.

At the undergraduate level, 43% of commencing ITE students entered
from secondary education, while at the postgraduate level, 95% entered
through a higher education pathway.

The proportion of commencing undergraduate ITE secondary entrants
with no submitted ATAR has increased from 27% of all undergraduate
commencements in 2005, to 37% in 2014.
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60% of commencing undergraduate ITE secondary entrants with an
ATAR had an ATAR of 71 or higher, compared to 75% across all fields of
education.

Between 2005 and 2014, there was an increase in the proportion of
commencing undergraduate ITE secondary entrants with an ATAR in
the lower bands. In 2005, 21% had an ATAR of 70 or lower, compared to
40% in 2014.

Program information

As at 10 May 2016, there were 367 accredited programs offered by 48
providers at 89 different locations across Australia.

67% of ITE students commenced an undergraduate qualification and
33% commenced a postgraduate qualification in 2014,

Commencements in postgraduate ITE qualifications have increased
over the past decade, from 21% of total ITE commencements in 2005 to
33% in 2014.

The proportion of ITE Masters commencements has increased from
0.5% of total commencements in 2005 to 17% in 2014.

The number of commencing undergraduate ITE students has remained
steady over the past decade, from 19,241 in 2005 to 20,429 in 2014.

The number of ITE students commencing to become secondary
teachers has increased steadily over the past decade and for the
first time in 2014, there were more commencements in secondary
qualifications than primary qualifications.

ITE students commencing through an internal (on-campus) mode of
attendance has declined from 78% in 2005 to 68% in 2014. During this
time, ITE students commencing through an external (e.g. online) mode
of attendance has increased from 12% to 20% of the commencing ITE
population.
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Table 2: Domestic undergraduate applications and offers in initial teacher

Entry into initial teacher education -
student information

Understanding the characteristics of commencing students provides insight
into the broader ITE cohort and highlights changes in the types of students
commencing teacher education programs over time. Entrants to ITE come
from a diverse range of backgrounds and experiences. Many enter teacher
education programs directly from secondary education, and others after
undertaking tertiary education or work.

This section presents information about 2014 commencing ITE students,
including demographic, basis of admission, and ATAR data.

2.2 Applications and offers for places in
undergraduate teaching programs

Table 2 provides data on applications and offers processed through Tertiary
Admissions Centres (TACs). TACs are a primary avenue through which
students enter into an ITE program and can provide an indication of the
study preferences of commencing students. In 2014, 22,952 domestic

undergraduate highest preference applications were made for ITE programs.

Of the applicants who had listed an ITE program as their highest preference,
66% (n=13,880) received an offer for that program, while 17,320 offers were
made for ITE programs in total.” As such, 80% of offers were to domestic
students who listed an ITE program as their highest preference. Data from
2013 and 2012 are similar.

education, 2014, 2013 and 2012

2014 2013
Applications — number of highest preference applications for 20,952 22,566
Education — Teacher Education courses
Offers — number of offers made for teacher education programs 13,880 13,626
to those applicants who selected that particular teacher education
program as their highest preference
Offers — total number of offers made for teacher education 17,320 18,218
programs irrespective of whether or not it was a highest preference
applicant

2012

22,661

14,107

18,159

Source: Customised data provided by the Department of Education & Training Higher Education Group.

7 The applications and offers data are for domestic undergraduate student applications and
covers the main university admissions process (for first semester admissions) that runs from
August to May each year.
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2.3 Number of commencing students

A total of 30,5068 students commenced an ITE program in 2014, an increase
of 3% from 2013. Across all fields of education (FOE), commencements
increased by 6% between 2013 and 2014 (Table 3). Table 4 below shows that
29,191 domestic students commenced an ITE program in 2014 along with 100
domestic students whose home address was overseas. There were also 1,215

commencing international ITE students.

Table 3: Total commencements in initial teacher education and all fields of

education, 2014 and 2013

Initial teacher education
Total 2014
Total 2013
% change 2013 to 2014

All fields of education

All FoE 2014
All FoE 2013
% change 2013 to 2014

Commencements

Commencements

2016

30,506
29,595
3%

530,274
502,285
6%

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: The data exclude students from enabling and non-award courses

Table 4: Domestic and international commencements in initial

teacher education, 2014

Initial teacher education

Domestic — excluding domestic students whose permanent
home address is overseas

Domestic students whose permanent home address is
0verseas

International

Total 2014

29,191

100

1,215

30,506

Source: Customised data provided by the Department of Education and Training Higher Education Group.

8 Initial teacher education student and program data for Swinburne Online and Open Universities
Australia were not coded in the HEIMS file as ‘providing initial teacher education’ (E312=22).
As such the HESDC data in this report does not include initial teacher education students and

programs from these institutions.
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Figure 2 provides the number of commencements in ITE programs
between 2005 and 2014. It shows that there has been a 24% increase in
ITE commencements since 2005. Over the past decade, the percentage of
students commencing an ITE program as a proportion of all commencing
students has remained steady, at around 6%.

In previous reports, commencement and completion data have been
presented together. A more comprehensive analysis of completion rates has
been undertaken for this 2016 report and can be found in section 4.5.

Figure 2: Total commencements in initial teacher education,
2005-2014

35000

30000 S~

25000

20000

15000
2005 2006 2007 2008 2009 2010 2011 2012 2013 2014
———Commencing ITE students

Source: Customised data provided by the Department of Education & Training Higher Education Group.

2.4 Characteristics of commencing students

Table 5 details the characteristics of students who commenced an ITE program
in 2014. It also provides this information for students across all fields of
education for context. For 2014 ITE commencing students, the data show:

* 73% (n=22,408) were female
* 83% (n=25,321) were studying full-time
* 66% (N=20,099) were 24 and under.

When compared to students across all fields of education, Table 5 indicates
commencing ITE students:

* Had a higher proportion of females (ITE=73%, all FOE=56%)
*  Were more likely to be studying full-time (ITE=83%, all FOE=75%)

* Had a similar age range.
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Table 5: Total commencements in initial teacher education and all
fields of education by gender, type of attendance and age range,
2014

1)1 All FoE

No. % No. %
Gender
Male 8,098 27 235,451 44
Female 22,408 73 294,823 56
Total 30,506 100 530,274 100
Type of attendance
Full-time 25,321 83 399,778 75
Part-time 5,185 17 130,496 25
Total 30,506 100 530,274 100
Age range
<20 10,808 35 184,668 35
20-24 9,291 30 161,739 31
25-29 3,925 13 71,012 13
30-39 3,980 13 64,784 12
40+ 2,502 8 48,071 9
Total 30,506 100 530,274 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: The data take into account the coding of Combined Courses to two fields of education.
Some columns may not equal 100% due to rounding.

Table 6 shows the equity status of domestic commencing ITE students
compared to students across all fields of education. The data show:

* 54% (n=15,890) of commencing ITE students were from medium SES
backgrounds

e 73% were from metropolitan locations
e 2% (n=680) were Indigenous.
When compared with students across all fields of education, Table 6 indicates:

e There was a lower proportion of commencing ITE students with a
high socio-economic status (SES) (ITE: 26%, n =7,655, all FOE 36%,
n=135,590)

* There was a lower proportion of ITE students from metropolitan
locations (ITE: 73%, n=21,400, all FoE: 79%, n=297,929)
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* There was a trend towards ITE programs having a lower proportion of
students from non-English speaking backgrounds (NESB) (ITE: 2%,
n=502, all FOE: 4%, n=16,085), however, proportions are low in both
cases

* There was a higher proportion of Indigenous ITE students (ITE: 2%,
n=680, all FoE: 1%, n=5,693), however, proportions are low in both
cases.

Please see Appendix Table 1 to Appendix Table 4 in Appendix 3 for data on
2014 ITE commencing student characteristics cross-tabulated by level of
qualification and mode of attendance.

Table 6: Domestic commencements in initial teacher education
and all fields of education by equity status, 2014

16

ITE All FoE

No. % No. %
Non-English speaking background
NESB 502 2 16,085 4
Indigenous
Indigenous 680 2 5,693 1
Socio-economic status
Low SES - SA1 5,604 19 57,454 15
Medium SES - SA1 15,890 54 184,486 49
High SES - SA1 7,655 26 135,590 36
Location
Metro - 2011 AGS 21,400 73 297,929 79
Regional - 2011 AGS 7,388 25 75,754 20
Remote Australia 2011 AGS 354 1 3,628 1
Totals
otal domestte 29,191 100 | 378,743 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: The data exclude students from enabling and non-award courses. The data take into account the
coding of Combined Courses to two fields of education and as a consequence, counting both fields of
education for Combined Courses means that the totals may be less than the sum of all broad fields of

education. Some columns may not equal 100% due to rounding. Some categories will not sum to 100%

as only one sub-category is included — e.g. NESB (not English speaking).
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2.5 Commencements by state/territory of home
residence

ITE commencement data are also available by a student’s home residence
(Figure 3). The data show:

* The highest number of commencing students were from New South
Wales (33%, n=10,115), followed by Victoria (24%, n=7,265).

* All states/territories, with the exception of Queensland, recorded an
overall increase in the numbers of commencing students between 2005
and 2014.

* Victoria has recorded the largest proportional increase of commencing
students over the past decade. In 2005 Victoria was home to 19% of the
entire commencing population, which has increased to 24% in 2014

e International student commencements increased by 22% (n=239)
between 2013 and 2014.

Figure 3: Total commencements in initial teacher education by
home residence, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Figures do not add to the total commencement figures as they exclude those students who did not
supply a code for residence.
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2.6 Basis of admission

Students enter ITE programs through a number of pathways, including through
secondary education, tertiary education, VET and mature entry. The admission
of students to ITE programs is at the discretion of providers and different
mechanisms, for example, ATAR, prior academic performance, interviews and
written applications, can all be employed in making selection decisions.

The basis of admission data in this report refer to the admission criteria
collected through the HESDC. Six categories of admission can be reported:

e Secondary education undertaken at school, VET or other Higher
Education Provider (HEP) (Australian or overseas equivalent)

* A higher education course

e AVET award course other than a secondary education course
(Australian or overseas equivalent; complete or incomplete)

* Mature age special entry provisions
* A professional qualification
* Other basis.®

The basis of admission data are captured as part of an ITE provider’s reporting
requirements for commencing students; however, the data do not necessarily
reveal which selection mechanism(s) was used within each basis of admission
category. For example, a provider may offer a secondary education entrant a
place based on consideration of an interview, written application and an ATAR.

Basis of admission by undergraduate and postgraduate students

Table 7 provides the 2014 ITE domestic undergraduate and postgraduate
commencements by basis of admission. At the undergraduate level, 43%
(n=8,506) of commencing ITE students entered from secondary education
while 25% (n=5,012) entered through undertaking a previous higher education
degree, and 17% (n=23,366) entered through VET. As would be expected, a
large proportion (95%, n=8,886)) of postgraduate domestic commencements
entered through a higher education pathway.

9 Basis of admission data for new students are only one of the data requirements on which
providers must report. Information on full reporting requirements for 2014 is available from the
Department of Education and Training, viewed 25 May 2016
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Table 7: Domestic commencements in initial teacher education
by basis of admission and level of qualification, 2014

Basis of admission Undergraduate Postgraduate

No. % No. % No. %
Secondary education 8,506 43 57 1 8,563 29
Higher education 5,012 25 8,886 95 13,898 47
VET award 3,366 17 62 1 3,428 12
Mature entry 1,523 8 9 0 1,532 5
Professional qual np 1 <5 0 np 1
Other basis 1,309 7 386 4 1,695 6
ol domeste 19,890 100 | 9,401 100 | 29,291 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Includes domestic students whose permanent home address is overseas. Some columns may not equal 100% due
to rounding.
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Basis of admission time series

Figure 4 shows the basis of admission categories for domestic undergraduate
commencements as a proportion of all commencements for each year across
the period 2005 to 2014. The data show:

* The percentage of secondary entrants as a proportion of all entrants has
slightly increased over the previous nine years

* Students entering an undergraduate program via a higher education
pathway has decreased from 34% (n=6,464) of total commencements
in 2005 to 25% (n=5,012) in 2014

* Students entering via VET have increased from 12% (n=2,287) of total
commencements in 2005 to 17% (n=3,366) in 2014.

Figure 4: Basis of admission categories, domestic undergraduate
commencements in initial teacher education, 2005-2014

100%
80%
60%
40%
20%

0%
2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

W Secondary entrants ™ Higher education W VET award

H Mature entry H Professional qualification B Other basis

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Calculated as a percentage of annual commencements for each year. Data labels have been
omitted where the percentage is less than 5%.

Contents page Initial teacher education: data report 2016, AITSL, 2016



ITE data report

2.7 ATAR

The Australian Tertiary Admissions Rank (ATAR) is a ranking that converts a
final year secondary student’s overall achievement to a percentile ranking
within each state/territory. The ATAR has been designed so that admission
officers selecting entrants to tertiary programs can consider the ranking to be
equivalent across states/territories. ATAR is a commonly reported measure

of academic performance used by providers of ITE for the selection of
students into undergraduate programs. It should not be confused with basis
of admission, which can include qualifications such as a diploma or degree,
or secondary education. The HESDC captures the ATAR data for all basis of
admission categories if an ATAR is available with a student’s details at the time
of their commencement. However, having an ATAR available does not indicate
this was the mechanism by which the student was selected for a program.

ATAR Commencements

Given that domestic undergraduate secondary entrants (students entering
directly from secondary education) is the basis of admission category most
likely to have been selected as a result of their ATAR, it is useful to identify the
ATAR data specifically relating to secondary entrants. Figure 5 below provides
the percentage of domestic undergraduate secondary entrants with and
without an ATAR, as a proportion of all domestic undergraduate secondary
entrants between 2005 and 2014. It shows:

* The proportion of secondary entrants with no submitted ATAR has
increased from 27% (n=1,624) in 2005 to 37% (n=3,163) in 2014.

Figure 5: ATAR status for domestic undergraduate secondary
entrants in initial teacher education, 2005-2014

100%
27% 299 27% 30% o o 0 0
80% 9% o 32% 32% 379% 32% 32% 379%
60%
40% 73% 71% 73%
70% 0 0 1) 0
° 68% 68% 63% 68% 68% 63%
20%
0%

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014
B Secondary entrants (with ATAR) ' Secondary entrants (no ATAR)

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Distribution of ATAR scores — secondary entrants

The ATAR is currently the primary source of nationally comparable data on
entry standards to tertiary education and is often used as an indicator of the
standard of entrants into tertiary education. However, while the ATAR can be a
useful indicator of a student’s senior secondary achievement, ATAR minimum
entry figures that are published for admission to programs are affected by the
levels of demand and supply for the program. The ATAR data presented in this
report provide a more complete picture than the minimum entry ATARs that
are published for admission to ITE programs. Comparing minimum ATARs

for entry to programs does not reveal the distribution of students who meet or
exceed the minimum ATAR score.

Figure 6 shows the ATAR spread for domestic commencing undergraduate
students from ITE and all fields of education, entering from secondary
education with a submitted ATAR. Although these entrants were admitted on
the basis of their secondary education and had a submitted ATAR, it may not
have been the only determining factor in their admission to a program. The
Figure shows:

* |TE had a lower proportion of students in the higher ATAR bands
compared with students from all FoE. Specifically, 60% (n=3,181)
of secondary entrants with an ATAR, had an ATAR of 71 or higher,
compared to 75% (n=62,837) across all FoE.

Figure 6: Percentage of domestic undergraduate secondary
entrants with an ATAR, in each band, initial teacher education
and all fields of education, 2014

50%

40%

30% 27% 27% 28%
23%
23% 21% 0
20%
15%
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Initial teacher education B All FoE

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Distribution of ATAR scores — secondary and other entrants

Figure 7 shows domestic ITE undergraduate commencements by ATAR band
and compares the distribution of ATAR results between those secondary
entrants with a submitted ATAR and those who entered with a submitted ATAR
through one of the other basis of admission categories. This comparison
highlights that those domestic students commencing through a secondary
education basis of admission generally had a higher ATAR distribution than
those entering through the other basis of admission categories, where it

is likely they had been selected as a result of other evidence such as their
previous VET or higher education academic results.

Figure 7: Domestic undergraduate commencements in initial
teacher education by ATAR band, secondary entrants compared
with other entrants, 2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.
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ATAR time series

As noted earlier, the HESDC captures ATAR data for all commencing students
who had a submitted ATAR even though they were not necessarily admitted
to a program on the basis of that ATAR. The data presented in Figure 8 show
the ATAR time series for all domestic ITE students entering via a secondary
education pathway with a submitted ATAR, whether or not they were selected
on the basis of ATAR. As such, Figure 8 below provide an indication as to how
entrants to ITE performed in their final years of secondary education, rather
than a direct representation as to how they were admitted to an ITE program
and so should be used with caution when making any further conclusions.

Figure 8 shows, for ITE:

* Between 2005 and 2014, there was an increase in the proportion of
domestic ITE students entering through a secondary pathway with an
ATAR in the lower bands. In 2005, 21% (n=924) had an ATAR of 70 or
lower, compared to 40% (n=2,162) in 2014.

* In 2014, commencing ITE secondary entrant undergraduates with
an ATAR between 30 and 50 accounted for 2% (n=320) of total ITE
undergraduate commencements, while this figure was 3% (n=638) for
those with an ATAR between 51 and 60 and 11% (n=1,204) for those
with an ATAR between 61 and 70.

Figure 8: Total commencing domestic students in initial teacher
education, secondary entrants by ATAR band, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Data labels have been omitted where the percentage is less than 5%.
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Figure 9 shows the same time series across all fields of education for domestic
students who had a submitted ATAR and entered through a secondary
pathway. It too shows an increase in the percentage of domestic students
entering through a secondary pathway with an ATAR in the lower bands,
however to a lesser extent:

* In 2005, 17% (n=10,805) had an ATAR of 70 or lower, compared to 25%
(n=20,451) in 2014.

Figure 9: Total commencing domestic students in all fields of
education, secondary entrants by ATAR band, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Data labels have been omitted where the percentage is less than 5%.
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Entry into initial teacher education -
program information

There are a number of different ways in which students can obtain an ITE
qualification. The Accreditation Standards state that upon satisfactory
completion, the graduate must have a four-year or longer full-time equivalent
higher education qualification structured as either:

* Athree-year undergraduate degree providing the required discipline
knowledge, plus a two-year graduate entry professional qualification (for
example, a Bachelor of Arts plus a Master of Teaching)

* Anintegrated qualification of at least four years comprising discipline
studies and professional studies (for example, a Bachelor of Education:
Primary)

* Combined degrees of at least four years covering discipline and
professional studies (for example, a Bachelor of Education: Secondary
and a Bachelor of Arts).™

Students who successfully complete an accredited program meet the
qualification requirements for teacher registration in Australia.

Many institutions offer multiple programs covering both undergraduate and
postgraduate qualifications. Students are also able to choose between

ITE programs that focus on specific stages of schooling such as primary,
secondary and early childhood. Opportunities for specialisations in areas
such as disability studies and Indigenous education are also available.
Specialisations can be incorporated into initial degrees or offered through
double degree options.

This section of the report presents 2014 student data showing the number and
proportion of commencements in ITE by qualification type and level, detailed
field of education, and mode of attendance. However, it begins by providing
data from AITSL’s accredited programs database showing the number and
characteristics of accredited ITE programs in Australia and the names of

the institutions that provide them. Section 6 of the report provides additional
program information at the individual ITE provider level.

"0 Note some initial teacher education programs accredited under previous State and Territory
accreditation systems may still be in existence and not align with the qualification configurations
outlined under the national accreditation process.

Source: Australian Institute for Teaching and School Leadership, Accreditation of Initial Teacher
Education Programs in Australia: Standards and Procedures.
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2.8 Programs and providers

An analysis of AITSL’s accredited programs database' revealed the following
program information:

e There were 367 accredited programs offered by 48 providers at 89
different locations throughout Australia

* 66% (N=243) of programs were at the undergraduate level and 34%
(n=124) at the postgraduate level

* 65% (n=238) were four-year programs,'? 27% (n=98) were two-year
programs and 8% (n=31) were classified as ‘other’

* The programs were classified into the following detailed fields of
education:

* Secondary (51%, n=186)

* Primary (29%, n=107)

* Early Childhood and Primary (13%, n=47)
* Other (8%, n=31).

Online programs are also offered by many institutions, which increases further
the accessibility of teacher education programs.

" The number of accredited programs includes accredited programs, programs pending
accreditation and accredited programs that are not currently offered as identified on the
Australian Institute for Teaching and School Leadership accredited programs list. Further,
the number of programs in the accredited program database may differ from the number
of programs provided in Section 6 of this report. This is due to timing and classification
differences.

Source: Australian Institute for Teaching and School Leadership 2016, Accredited Programs
List, viewed 25 May 2016, <http://www.aitsl.edu.au/initial-teacher-education/accredited-
programs-list.ntml>.

217 of these were classified as four and a quarter year programs.
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Figure 10 illustrates the number of programs delivered across both
metropolitan and regional locations, highlighting the accessibility of teacher
education programs to a broad range of prospective students. It shows:

e There are 95 campuses across Australia

* 61% (Nn=58) of campuses are located in metropolitan areas while 39%
(n=37) are located regionally

* Most campuses (28) are located in New South Wales, closely followed
by Victoria (27).

Figure 10: Location of initial teacher education programs in
Australia by campus

30
25

20

15
10
0 = Il_ N

ACT NSW NT QLD SA TAS VIC WA

[$2]

Campuses Regional 0 12 1 9 2 2 10 1
W Campuses Metro 2 16 0 10 5 1 17 7

Source: Australian Institute for Teaching and School Leadership Accredited Programs Database,
accessed 19 April 2016.

Note: The breakdown between metropolitan and regional campuses has been based on the Australian
Standard Geographical Classification.

'3 The classification of metro and regional areas is determined according to the Australian
Statistical Geography Standard, which is the Australian Bureau of Statistics geographical
framework, effective from July 2011. The Australian Statistical Geography Standard includes a
Remoteness Structure, which divides Australia into six remoteness areas which are: Major Cities
of Australia, Inner Regional Australia, Outer Regional Australia, Remote Australia, Very Remote
Australia and Migratory. For the purposes of this report, the Major Cities classification has
been used to identify metropolitan campuses with the remaining campuses being identified as
regional.

Source: Australian Bureau of Statistics 2013, Remoteness Structure, ABS, viewed 25 May 2016,
<http://www.abs.gov.au/websitedbs/D3310114.nsf/home/remoteness+structure>.
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Figure 11 provides the state/territory breakdown of commencements on the
basis of the institution’s location, rather than that of the student. Students,
especially those enrolled in online programs, may live in states or territories
other than that of their institution. Figure 11 shows:

* In 2014, New South Wales institutions (n=9,145), followed by Victorian
institutions (n=6,495) had the highest number of commencing students

* Queensland has experienced a decline in commencements over the
past decade (22% of total commencements in 2005, to 15% of total
commencements in 2014).

Figure 11: Total commencements in initial teacher education by
jurisdiction, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Multi-jurisdictional refers to the Australian Catholic University which provides initial teacher
education in New South Wales, Victoria, Queensland and the ACT. The NSW commencements at the
University of Notre Dame Australia are included with the Western Australia commencement figures.
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2.9 Accredited initial teacher education programs

Table 8 lists the 48 providers of ITE in Australia. These have been taken from
AITSL’s accredited programs data base, which is publically available on the
AITSL website at <http://www.aitsl.edu.au/initial-teacher-education/accredited-
programs-list.ntml>.

Table 8: Providers of accredited initial teacher education programs

Institution name Institution name

Alphacrucis College

Australian Catholic University

Australian College of Physical Education
Central Queensland University

Charles Darwin University

Charles Sturt University

Christian Heritage College

Curtin University of Technology

Deakin University

Eastern College Australia

Edith Cowan University

Excelsia College (formerly Wesley Institute)

Federation University Australia (formerly
University of Ballarat)

Flinders University
Griffith University
Holmesglen TAFE
James Cook University
La Trobe University
Macquarie University

Melbourne Polytechnic (formerly Northern
Melbourne Institute of TAFE)

Monash University

Montessori World Educational Institute
Morling College

Murdoch University

Queensland University of Technology
RMIT University

Southern Cross University
Swinburne University of Technology
Tabor Adelaide

The University of Adelaide

The University of Melbourne

The University of New England

The University of New South Wales
The University of Newcastle

The University of Notre Dame Australia
The University of Queensland

The University of Sydney

The University of Western Australia
University of Canberra

University of South Australia
University of Southern Queensland
University of Tasmania

University of Technology, Sydney

University of the Sunshine Coast

University of Western Sydney
University of Wollongong

Victoria University

Source: <http://lwww.aitsl.edu.aulinitial-teacher-education/accredited-programs-list>

(accessed 18 April 2016).
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2.10 Commencements by type and level of
qualification

Commencements by type of qualification

Figure 12 shows commencements in ITE by the types of programs offered by
providers. Some notable aspects of these data include:

* The proportion of Masters commencements has increased from
0.5% (n=111) of total commencements in 2005 to 17% (n=5,185) in
2014. This increase is likely to continue with the requirement for two-
year graduate entry ITE programs under the National Accreditation
Standards.

* The proportion of graduate diploma/postgraduate diploma (pass or
honours) commencements has decreased from 21% (n=5,063) of total
commencements in 2005 to 15% (n=4,623) in 2014,

Figure 12: Total commencements in initial teacher education by
detailed qualification type, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: ‘Other — sub-bachelor’ refers to associate degrees and other degrees and certificates at the sub-
bachelor level. ‘Other postgraduate’ refers to Graduate Diploma/Postgraduate Diploma extending skills
and knowledge and Graduate Certificate and captures the small number of commencements in programs
that have been recorded by institutions as special course 22; however, they would not meet the current
requirements for accreditation as an initial teacher education program. Data labels have been omitted
where the percentage is less than 5%.
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Commencements by level of qualification

Figure 13 provides the number of commencing postgraduate and
undergraduate ITE students between 2005 and 2014. It shows:

* In2014, 67% (n=20,429) of ITE students commenced an undergraduate
qualification and 33% (n=10,077) commenced a postgraduate
qualification

* The proportion of ITE students commencing a postgraduate qualification
has increased from 21% (n=>5,268) of total commencements in 2005, to
33% (n=10,077) in 2014

* The number of commencing postgraduate ITE students has doubled
over the past decade

* The number of commencing undergraduate ITE students has remained
steady over the past decade, from 19,241 in 2005 to 20,429 in 2014.

Figure 13: Total commencements in initial teacher education by
level of qualification, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Postgraduate and undergraduate classifications are based on the ‘levels of education’
classifications in the Australian Standard Classification of Education, in which there is no category
for bachelor programs at the graduate level. As such, data on graduate-entry bachelor programs are
classified as ‘undergraduate’.

Please see Appendix Table 1 and Appendix Table 2 in Appendix 3 for data
on 2014 ITE commencing undergraduate and postgraduate students cross-
tabulated with various student characteristics.
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2.11 Commencements by detailed field of
education

Detailed field of education refers to the sub-categories of teacher education
such as primary, secondary and early childhood. As such the number of
commencements by detailed field of education highlights the specific areas
of study students are entering. Figure 14 shows the breakdown between
undergraduate and postgraduate commencements by detailed field of
education. In particular, it shows:

* Primary qualifications at the undergraduate level accounted for 24%
(n=7,413) of total commencements, which made it the largest detailed
FoE qualification

* Secondary qualifications at the undergraduate level accounted for the
second largest number of commencements, with 19% (n=5,798)

* Early childhood qualifications were predominantly studied at
the undergraduate level, accounting for 13% (n=4,074) of total
commencements, compared to 2% (n=507) at the postgraduate level.

Figure 14: Total commencing students in initial teacher education
by level of qualification and detailed field of education, 2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Teacher Education includes programs not specifically categorised. These are usually education
programs where students can be qualified in one or more different specialisations. For the purposes
of this report Teacher Education: Other captures the remaining detailed Field of Education categories:
Teacher Education: Vocational Education and Training; Teacher Education: Higher Education; Teacher
Education: Special Education; English as a Second Language Teaching; and Teacher Education not
elsewhere classified. Any adjustments to account for non-published figures and students commencing
degrees across more than one detailed Field of Education have been adjusted for in the Teacher
Education: Other data.
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Figure 15 provides commencements across the different fields of teacher

education from 2005 to 2013.

[t shows:

* The number of ITE students commencing to become secondary
teachers has continued to increase and in 2014, there were more
students commencing a secondary qualification (n=10,430) than those
commencing a primary qualification (n=9,793)

*  Commencements in early childhood qualifications have been rising and
have almost doubled from 2,358 in 2005 to 4,581 in 2014.

Population modelling by the Australian Bureau of Statistics shows there

is currently strong population growth in primary school aged students. Its
population projections indicate continued growth in the next five to 10 years,
and this will begin to impact the secondary sector from 2018."

Figure 15: Total commencements in initial teacher education by
detailed field of education, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Teacher Education includes programs not specifically categorised. These are usually education
programs where students can be qualified in one or more different specialisations. For the purposes

of this report Teacher Education: Other captures the remaining detailed Field of Education categories:
Teacher Education: Vocational Education and Training; Teacher Education: Higher Education; Teacher
Education: Special Education; English as a Second Language Teaching; Teacher Education not
elsewhere classified; Teacher Librarianship; and Curriculum and Education Studies. Any adjustments to
account for non-published figures and students commencing degrees across more than one detailed
Field of Education have been adjusted for in the Teacher Education: Other data.

"4 Australian Bureau of Statistics 2013, Population Projections Australia, ABS,
viewed 3 June 2016, <http://www.ausstats.abs.gov.au/ausstats/subscriber.
nsf/0/13D196FBODBECC3BCA257C2E00173FAD/$File/32220 2012%20(base)%20to%202101.

pdf>.
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2.12 Commencements by mode of attendance

Figure 16 outlines the proportion of commencements in ITE by mode of
attendance, as a percentage of total commencements between 2005 and
2014. The data show commencements through an:

* Internal mode of attendance has declined from 78% (n=19,191) of total
commencing students in 2005 to 68% (n=20,643) in 2014

* External mode of attendance has shown a steady increase during this
time, from 12% (n=2,893) of total commencing students in 2005 to 20%
(6,043) in 2014.

It should be noted that commencing students from Swinburne Online and
Open Universities Australia were not included in these figures because their
student data sent to the HESDC was not coded as ‘providing initial teacher
education’ (E312=22). If these data were coded in this way, the proportion of
ITE students commencing through an external mode of attendance would be
higher.

Figure 16: Total commencements in initial teacher education by
100%

mode of attendance, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Data labels have been omitted where the percentage is less than 5%.

Please see Appendix Table 3 and Appendix Table 4 in Appendix 3 for data on
2014 ITE commencing students by mode of attendance and various student
characteristics.

Initial teacher education: data report 2016, AITSL, 2016 Contents page

2016

35



36

ITE data report
2016

3 Progress through initial teacher
education

Figure 17 below outlines the extent to which the data in this section meets

the minimum data items in the ‘progress into ITE phase’ of the ideal ITE data
framework, including current data gaps as well as data that has been included
in addition to the minimum data items.

Ideal ITE data framework

Figure 17: Mapping against the ideal ITE data

framework - progress through initial teacher
1 1 ] | education phase
—————®

KEY

@ Data included in the report that meets items in the minimum dataset
@ Data included in the report, in addition to items in the minimum dataset

@ Existing data included in the report that meets the minimum dataset, but may
not be available in the future

Data sources that may be utilised in the future to meet items in the minimum
dataset

No current national data available to meet the minimum dataset

Initial Teacher Education Phase

Progress

Student information (each student record linked to multiple program records)

2. Demographic information:
@ Number of enrolled ITE students
@ First-to-second-year retention rates for ITE students by

basis of admission, a range of student characteristics, study
arrangements and ATAR bands

@ Success rates of ITE students by basis of admission, a range
of student characteristics, study arrangements and ATAR
bands

ITE program information (updated annually until completion)

11. Subjects studied at tertiary level:

Future ITE data reports may reference HESDC data on ‘ITE unit
of study code data’ to meet this data item

31. Statistical linkage key / Unique student identifier (CHESSN) and teacher identifier (data linkage)
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3.1 Key findings

Student numbers

* Atotal of 81,397 students were enrolled in an ITE program in 2014,
an increase of 2% from 2013. Students enrolled in an ITE program
represented 6% of all enrolled students across all fields of education.
This figure has remained steady over the past decade.

First year special adjusted retention rates

* The 2013 first year special adjusted retention rate (retention rate) for ITE
was 76% compared to 72% across all fields of education. This means
first year ITE students were more likely to be retained in ITE in their
second year, compared to the equivalent retention of students across all
fields of education.

* The 2013 retention rate for undergraduate ITE students (77%) was
higher than postgraduate ITE students (74%).

* The following groups of ITE students had a retention rate at least 5%
lower than the average undergraduate/postgraduate rate for 2013:

* Undergraduate students studying through an external (e.g. online)
mode of attendance (69%)

* Undergraduate students with an Indigenous background (70%)

* Postgraduate students from regional locations (68%).

Success rates

* The average success rate for ITE students (90%) was higher compared
to students across all fields of education (87%) in 2014. This means
ITE students were more likely to successfully complete a unit of study,
compared to students across all fields of education.

* Undergraduate ITE students (89%) had a lower success rate than
postgraduate ITE students (94%) in 2014.

* The following groups of ITE students had a success rate at least 5%
lower than the average undergraduate/postgraduate rate for 2014

* Undergraduate students studying through an external (e.g. online)
mode of attendance (82%)

e Undergraduate students who entered: through a VET award (82%),
as a result of professional experience (79%), or through a mature age
pathway (81%)

* Undergraduate (79%) and postgraduate (89%) students with an
Indigenous background.
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Progress through initial teacher
education - student information

This section of the report uses first-to-second year retention rates, and success
rates — the percentage of completed units as a proportion of the total number
of units attempted — to outline student progress through ITE. The retention

and success rates are cross tabulated with demographic and other variables
to provide an insight into the factors that may influence student progression
through ITE. The number of students enrolled in ITE programs is also provided.

3.2 Number of enrolled students

A total of 81,397 students were enrolled in an ITE program in 2014, an increase
of 2% from 2013. Across all fields of education the number of enrolled students

increased 4% between 2013 and 2014. (Table 9). There were 78,871 domestic
ITE students enrolled as well as 2,275 international students (Table 10).

Table 9: Total number of enrolled students, initial teacher education and all

fields of education, 2014 and 2013

Total 2014 81,397
Total 2013 79,623
% change 2013 to 2014 2%

All FoE 2014 1,328,335
All FoE 2013 1,272,860
% change 2013 to 2014 4%

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: The data exclude students from enabling and non-award courses
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Table 10: Domestic and international enrolments in initial teacher education,
2014

Initial Teacher Education Enrolments

Domestic — excluding domestic students whose

. 78,871
permanent home address is overseas
Domestic students whose permanent home address is 251
0verseas
International 2,275
Total 2014 81,397

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Figure 18 provides the number of students enrolled in ITE programs between
2005 and 2014. It shows that there has been a 29% increase since 2005. Over
the past decade, the percentage of students enrolled in an ITE program as a
proportion of all enrolled students has remained steady, at around 6%.

Figure 18: Total enrolments in initial teacher education, 2005-
2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

More detail on 2014 ITE enrolments by various student characteristics, modes
of attendance and levels of qualification is available in Appendix Table 5 to
Appendix Table 8 in Appendix 3.
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3.3 First year retention in initial teacher education

An analysis of the first year special adjusted retention rate provides information
about the number of students who commenced an ITE program and continued
with an ITE program at the same or different institution in their second year.'

There are other ways to measure retention. For example, it is possible to
measure the general retention rate by determining the proportion of students
that continued studying in any field of education in their second year, whether
at the same or another institution. Special adjusted retention was selected as
the preferred method in this report because AITSL is interested in providing
information about the proportion of students that are retained in ITE, rather
than those that are retained in higher education in general.

In this section, first year special adjusted retention rates (from here referred to
as ‘retention rates’) are provided for ITE students and students across all fields
of education for context. This means:

e For ITE - the retention rates show the proportion of students that
commenced an ITE program in their first year and remained in an ITE
program in their second year, whether at the same or another institution

* For students across all FOE - the retention rate shows the proportion of
students from all fields of education that commenced a program in their
first year, and remained in the same type of program in their second
year, whether at the same or another institution.

A number of demographic variables have been included in order to provide
insight into the characteristics of students and modes of study and attendance
that affect students continuing beyond their first year of enrolment in a
program. The mean retention rate is shown in each table row in order to
highlight the different variables that are associated with higher or lower
retention rates.

The following charts and tables provide information on retention rates for
domestic undergraduate and postgraduate students. The postgraduate rates
may represent small numbers of students and thus should be viewed with
caution. For all charts and tables, other than equity status, the retention rates
are calculated on the basis of domestic commencing students, including
those domestic students with a permanent home address outside of Australia.
The retention rate data represent students who commenced between 2011
and 2013, and shows their retention status after one year, i.e. between 2012
and 2014. Please refer to section 4.5 for a cohort analysis that provides ITE
completion and retention data over six years.

15 Special Adjusted Retention rate for year(x) = the proportion of students who commenced a
course (HEIMS code E312=y) in year (x) and continued at the same or different institution
in year(x+1) in the same course category (HEIMS E312=y). Further detail on the calculation
and caveats involved in producing retention rates is available from: Department of Education
and Training 2014, Selected Higher Education Statistics — 2014 Student: Appendix 4: Attrition,
progress and retention Data, Canberra, viewed 9 May 2016, <https://www.education.gov.au/
selected-higher-education-statistics-2014-student-data>.
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Retention in initial teacher education compared to all fields of
education

Figure 19 shows the retention rate for domestic ITE students and domestic
students across all fields of education between 2011 and 2013. The data
show:

* Qver the past three years, ITE students were slightly more likely to be
retained in their second year of study, compared to students from all
FoE. In 2013, the retention rate for ITE students was 76%'® compared to
72% for students across all FoE.

Figure 19: Commencing domestic undergraduate and
postgraduate first year special adjusted retention rates, initial
teacher education and all fields of education, 2011-2013
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= TE B Al FoE

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Includes domestic students whose permanent home address is overseas.

6 It was not possible to provide the number of students within each retention rate calculation
because the Australian Institute for Teaching and School Leadership was not provided
disaggregated special adjusted retention rate data.
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Table 11 below provides the retention rates for domestic undergraduate and
postgraduate students in ITE and all fields of education by basis of admission
and mode of attendance.!” Some notable aspects of Table 11 include that
between 2011 and 2013:

* Undergraduate ITE students had a slightly higher retention rate than
their postgraduate counterparts.

* Undergraduate ITE students studying through a multi-modal or
internal mode of attendance had higher retention rates compared
to ITE undergraduate students studying through an external mode
of attendance. This was similar for postgraduate ITE students and
undergraduate and postgraduate students from all FoE.

7 With the exception of ‘higher education,’ the retention rates by basis of admission for
postgraduate students have not been published due to the low numbers of students in these
categories.
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Table 11: Commencing domestic undergraduate and postgraduate first
year special adjusted retention rates by basis of admission and mode of
attendance, initial teacher education and all fields of education, 2012
2013

ITE All FoE
2011 2012 2013 2011 2012 2013
% % % % % %

Undergraduate - mean special adjusted retention rate
Mean 77 78 77 73 73 72

Undergraduate — basis of admission

Secondary 79 80 79 73 73 74
Higher education 77 78 77 75 74 74
VET award 7 7 73 73 73 69
Mature age 75 75 75 69 68 69
E;g;erf;%ga' 73 78 76 69 73 69
Other 74 74 75 69 67 67

Undergraduate — mode of attendance

Internal 78 79 78 74 73 74
External 70 73 69 61 63 58
Multi-modal 82 82 80 78 78 77

Postgraduate - mean special adjusted retention rate
Mean 75 75 74 72 72 73

Postgraduate — basis of admission

Higher education 75 75 74 72 73 73

Postgraduate — mode of attendance

Internal 77 75 74 76 77 77
External 69 73 72 64 65 65
Multi-modal 87 81 82 72 73 76

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Includes domestic students whose permanent home address is overseas.
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Table 12 shows the retention rates for domestic undergraduate and
postgraduate students by equity status. The most notable feature of Table 12 is
that between 2011 and 2013:

e Indigenous ITE undergraduate students had a lower than average
retention rate. This was also the case for Indigenous postgraduate ITE
students, however to a lesser extent. Indigenous students from all FoE
had lower than average retention rates.

Table 12: Commencing domestic undergraduate and postgraduate first
year special adjusted retention rates by equity status, initial teacher
education and all fields of education 2011-2013

ITE All FoE
2011 2012 2013 2011 2012 2013
% % % % % %

Undergraduate — mean special adjusted retention rate
Mean 77 78 77 73 73 72

o

Undergraduate — non-English speaking backgroun

NESB 75 81 78 7 4 78

Undergraduate — Indigenous

Indigenous 70 68 70 63 62 65
Undergraduate — socio-economic status

Low SES — SA1 75 7 75 " 70 69
Medium SES — SA1 78 78 7 73 72 72
High SES — SA1 78 79 78 74 74 74
Undergraduate — location

Metro — 2011 AGS np np np np np np
Regional — 2011 AGS 7 76 75 7 70 68

Remote Australia 2011

AGS 72 75 76 66 67 67

(Continued on next page)
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ITE All FoE
2011 2012 2013 2011 2012 2013
% % % % % %

Postgraduate — mean special adjusted retention rate

Mean 75 75 74 72 72 73
Postgraduate — non-English speaking background

NESB 69 72 77 76 74 75
Postgraduate — Indigenous

Indigenous 77 67 70 61 61 58
Postgraduate — socio-economic status

Low SES — SA1 74 72 73 68 69 69
Medium SES — SA1 74 75 74 Al 71 72
High SES — SA1 76 76 75 74 74 74
Postgraduate — location

Metro — 2011 AGS np np np np np np
Regional — 2011 AGS 69 4 68 67 68 69
Remote Australia 2011 66 82 75 60 64 64

AGS

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Excludes domestic students whose permanent home address is overseas: The data take into account the
coding of Combined Courses to two fields of education. As a consequence, counting both fields of education for

Combined Courses means that the totals may be less than the sum of all broad fields of education. Some columns
may not equal 100% due to rounding. Some categories will not sum to 100% as only one sub-category is included —

e.g. NESB (not English speaking)

Undergraduate retention in initial teacher education by ATAR

Table 13 provides the retention rates by ATAR band for domestic
undergraduate entrants only. It shows:

* Retention rates were similar across all ATAR bands; however, a higher
ATAR was generally associated with higher retention

* Retention in ITE across all ATAR bands was higher than the mean
retention rate for undergraduate students across all FOE

* Undergraduate ITE students without a submitted ATAR had a retention
rate close to the average retention rate of all undergraduate ITE
students. They also had slightly higher retention rates than their
counterparts across all fields of educaiton.
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Table 13: Commencing domestic undergraduate first year special

adjusted retention rates by ATAR band, initial teacher education and all

fields of education 2011-2013

ITE All FoE
2011 2012 2013 2011 2012 2013
% % % % % %
Undergraduate — mean special adjusted retention rate
Mean 17 78 7 73 73 72
ATAR band
30-50 79 78 78 72 69 68
51-60 79 79 79 69 69 68
61-70 [ 7 7 70 68 69
71-80 76 80 79 72 72 73
81-90 82 84 81 I 76 78
91-100 81 88 86 79 79 83
Students without ATAR 76 76 75 72 " 69

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Includes domestic students whose permanent home address is overseas.

3.4 Success rates

The success rate of students within a program provide valuable insight into
how students are managing the study requirements of their ITE program.

Success rates are calculated by the sum of all units passed by students
enrolled in a given year, divided by all units of study attempted (passed +
failed + withdrawn) by those students. Success rates are presented as a

proportion of actual student load (equivalent full-time student load, EFTSL)."®

As such, the success rates should not be considered to represent the

cumulative success of students across the entirety of their studies. Further, the

success rates for postgraduate students may relate to small actual numbers

and this should be considered in any further analysis.

Success rate data are provided for ITE domestic undergraduate and

postgraduate students across a range of student and program characteristics.

Data for all fields of education are also provided for comparison.

'8 Department of Education and Training 2014, Attrition, success and retention rates for

commencing bachelor students, Canberra, viewed 24 May 2016, <https://docs.education.gov.

au/documents/2014-appendix-4-attrition-success-and-retention>.

Contents page Initial teacher education: data report 2016, AITSL, 2016



ITE data report

Success rates in initial teacher education compared to all fields
of education

The data from Figure 20 below indicates:

* Since 2011, success rates for ITE have remained approximately 3%
higher compared to those across all FOE. In 2014, the success rate for
ITE was 90%, compared to 87% for all FoE.

Figure 20: Domestic undergraduate and postgraduate success
rates, initial teacher education and all fields of education, 2011-
2014

100%
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90% 87% 90% 87%
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1% g0 90% ggo

80%
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20%
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m |TE = All FoE

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Includes domestic students whose permanent home address is overseas.

Table 14 presents the success rates for undergraduate and postgraduate
domestic students by basis of admission and mode of attendance.' Some
noteworthy aspects of the table include that between 2011 and 2014:

e Undergraduate ITE students have had a lower average success rate
compared to their postgraduate counterparts

* |ITE students studying through an external mode of attendance had
lower success rates compared with those studying via multi-modal and
internal modes of attendance. This was similar across all FoE.

9 With the exception of ‘higher education,’ the success rates by basis of admission for
postgraduate students have not been published due to the low numbers of students in these
categories.
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In 2014, the following groups of students had a success rate at least 5% lower
than the mean undergraduate/postgraduate success rate (Table 14):

* Undergraduate students studying through an external (e.g. online) mode

of atten

dance (82%)

* Undergraduate students who entered: through a VET award (82%),

as a result of professional experience (79%), or through a mature age

pathway (81%).

Table 14: Domestic undergraduate and postgraduate success rates, by
basis of admission and mode of attendance, initial teacher education and

all fields of education, 2011-2014

1] 4 All FoE
2011 2012 2013 2014 2011 2012 2013 2014
% % % % % % % %

Undergraduate — mean success rate
Mean 90 89 89 89 87 87 86 86
Undergraduate — basis of admission
Secondary 89 87 87 88 85 85 85 85
Higher education 86 83 84 85 85 85 84 84
VET award 85 83 81 82 79 78 I 4
Mature age 82 80 79 81 76 75 75 76
E;gg?;‘%’;a' 85 79 81 79 82 84 81 82
Other 82 81 81 82 81 79 78 79
Unknown 92 92 91 91 89 89 88 88
Undergraduate — mode of attendance
Internal 91 90 90 90 88 88 87 87
External 82 82 82 82 7 7 76 76
Multi-modal 91 91 90 91 87 87 87 87
Postgraduate — mean success rate
Mean 95 95 94 94 92 93 93 93
Postgraduate — basis of admission
Higher education 95 95 95 95 93 93 93 93
Postgraduate — mode of attendance
Internal 96 96 95 95 94 95 95 95
External 89 9N 90 90 87 89 88 89
Multi-modal 96 95 97 97 94 94 95 94

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Includes domestic students whose permanent home address is overseas.
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Table 15 presents the success rates for domestic undergraduate and
postgraduate students by equity status. Some interesting features of this table
include that between 2011 and 2014:

* Indigenous ITE students had lower success rates compared to the
average (approximately 90%) for all ITE students. This was particularly
the case for Indigenous undergraduate ITE students, whose success

rate was approximately 79%. This was similar across all FoE.

Table 15: Domestic undergraduate and postgraduate success rates, by
equity status, initial teacher education and all fields of education, 2011-2014

2016

All FoE
2011 2012 2013 2014 2011 2012 2013 2014
% % % % % % % %

Undergraduate — mean success rate
Mean 90 89 89 89 87 87 86 86
Undergraduate - non-English speaking background
NESB 85 87 86 86 84 84 84 84
Undergraduate - Indigenous
Indigenous 78 79 80 79 73 74 75 75
Undergraduate - socio-economic status
Low SES — SA1 88 87 87 87 84 83 82 83
Medium SES — SA1 90 90 89 89 87 86 86 86
High SES — SA1 9 91 91 91 89 89 88 88
Undergraduate — location
Metro — 2011 AGS 90 90 90 90 87 87 86 86
Regional — 2011 AGS 89 88 88 88 87 87 86 86
perote Austalla 2011 86 86 86 8 83 84 83 84
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1]4 All FoE

2011 2012 2013 2014 2011 2012 2013 2014

% % % % % % % %

Postgraduate — mean success rate

Mean 95 95 94 94 92 93 93 93

Postgraduate — non-English speaking background

NESB 95 94 95 93 92 92 92 92

Postgraduate — Indigenous

Indigenous 85 86 88 89 82 83 82 82
Postgraduate — socio-economic status

Low SES — SA1 93 93 92 92 90 91 90 90
Medium SES — SAT 95 95 95 94 92 93 93 93
High SES — SA1 95 95 95 95 93 94 94 94
Postgraduate — location

Metro — 2011 AGS 95 95 95 95 93 93 93 93
Regional — 2011 AGS 93 94 93 93 91 92 92 92

Remote Australia 2011

AGS 92 96 90 95 88 88 88 89

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Excludes domestic students whose permanent home address is overseas: The data take into account the coding

of Combined Courses to two fields of education and as a consequence, counting both fields of education for Combined
Courses means that the totals may be less than the sum of all broad fields of education. Some columns may not equal 100%
due to rounding. Some categories will not sum to 100% as only one sub-category is included — e.g. NESB (not English
speaking).
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Success rates for undergraduate initial teacher education
secondary entrants by ATAR

Table 16 presents the success rates for domestic undergraduate secondary
entrants only. Similar to the retention data further above, it shows that a higher
ATAR was generally associated with a higher success rate and that students
without a submitted ATAR had success rates closest to the average rate.
These trends were similar across all fields of education.

Table 16: Domestic undergraduate success rates, by secondary education,
ATAR and no available ATAR, initial teacher education and all fields of
education, 2011-2014

ITE All FoE

2011 | 2012 | 2013 | 2014 | 2011 | 2012 | 2013 | 2014
% % % % % % % %

ATAR - secondary entrants
30-50 78 73 72 72 68 67 66 69
51-60 84 82 80 83 73 72 72 73
61-70 84 85 84 85 77 77 77 77
71-80 89 89 89 %0 82 83 83 83
81-90 93 % 9 % 88 88 88 89
91-100 97 97 97 97 % 9 % 9
BRI 89 87 87 88 85 85 85 85
§$Xg”da’y withoutan 88 85 86 87 84 83 82 83

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Includes domestic students whose permanent home address is overseas.
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4 Completion of initial teacher
education

Figure 21 below outlines the extent to which the data in this section meets

the minimum data items in the ‘completion of ITE phase’ of the ideal ITE data
framework, including current data gaps as well as data that has been included
in addition to the minimum data items.

Ideal ITE data framework

@ Existing data included in the report that meets the minimum dataset, but may
not be available in the future

nital Teacher Education Phase Figure 21: Mapping against the ideal ITE data

framework - completion of initial teacher
--’_ education phase

——

o KEY
D D D G

@ Data included in the report that meets items in the minimum dataset
— @ Data included in the report, in addition to items in the minimum dataset
T G

Data sources that may be utilised in the future to meet items in the minimum
dataset

No current national data available to meet the minimum dataset

Initial Teacher Education Phase

Completion

Student information (each student record linked to multiple program records)

2. Demographic information:

@ Number of completing ITE students by a range of student
characteristics and home residence

ITE program information (updated annually until completion)

Additional information in the ITE data report, not included in 13. Teaching specialisation/s:

the minimum dataset: Future ITE data reports may reference HESDC data on ‘ITE
@ Number of completing ITE students by location of ITE specialisation codes’ to meet this data item
institution . .
14. Course satisfaction:
@ Six year completion and attrtion rates in ITE by level of @ Graduate satisfaction rates from the Course Experience
qualification, a range of student characteristics, study Questionnaire

arrangements, and ATAR bands

12. Teaching qualification (level, field, year):

@ Number of completing ITE students by level of qualification
and detailed FOE

31. Statistical linkage key / Unique student identifier (CHESSN) and teacher identifier (data linkage)
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Key findings

Student information

18,488 students completed an ITE program in 2014, a 3% increase on
the previous year. Completions in ITE represented 6% of completions
across all fields of education. This figure has remained steady over the
past decade.

77% of completing ITE students were female, 74% were aged between
20 and 29, 78% were studying full-time, 64% were studying through

an internal (i.e. on campus) mode of attendance, 76% were from
metropolitan locations, 56% had medium socio economic status, and
2% were from Indigenous backgrounds.

Most completing ITE students were from New South Wales (34%),
followed by Victoria (22%).

Completion rates

60% of the 2008 undergraduate ITE commencing cohort completed
an ITE program after six years (i.e. by 2014). This was 8% lower, when
compared to a 2008 cohort of undergraduate students from other
fields of education. The six year completion rate for undergraduate ITE
students decreased by 5% between the 2005 and 2008 cohorts.

80% of the 2008 postgraduate ITE commencing cohort completed an
ITE program after six years (i.e. by 2014). This was 10% higher, when
compared to a 2008 cohort of postgraduate students from other fields
of education. The six year completion rate for postgraduate ITE students
decreased by 6% between the 2005 and 2008 cohorts.

The following ITE students from the 2008 commencing cohort had a
completion rate at least 5% lower than the average undergraduate/
postgraduate rate:

* Male undergraduates (55%)
* Undergraduate students aged 25 or over when commencing (52%)
* Postgraduate students aged 30 or over when commencing (74%)

* Undergraduate (44%) and postgraduate (70%) students who studied
through an external (e.g. online) mode of attendance

* Undergraduate (39%) and post-graduate (58%) part-time students

* Undergraduate (42%) and postgraduate (68%) students from remote
locations

* Undergraduate students from Indigenous backgrounds (39%).
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Program information

59% of ITE students completed an undergraduate qualification and 41%
completed a postgraduate qualification in 2014

The number of completing postgraduate ITE students has almost
doubled over the past decade. In 2005, postgraduate ITE students
represented 26% of the entire completing ITE population, compared to
41% in 2014.

Slightly more ITE students completed a primary qualification (34%
of total completions) than a secondary qualification (32% of total
completions).

Graduates of ITE had high average levels of satisfaction (82%) with their
ITE program and similar average levels of satisfaction compared to
graduates across all fields of education (83%).
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Completion of initial teacher education-

student information

Understanding the characteristics of completing students provides an
understanding about the potential pipeline of graduates entering into the
teaching profession. This section presents demographic information about
2014 completing ITE students, and for the first time in the /TE: data report
series, a six-year longitudinal cohort analysis showing the completion and
attrition rates of ITE students, cross-tabulated with demographic and other

variables.

4.2 Number of completing students

A total of 18,488 students completed an ITE program in 2014, an increase
of 3% from 2013. Across all fields of education the number of completing
students increased by 2% during this time. (Table 17). There were 16,733
domestic and 779 international ITE student completions in 2014 (Table 18).

Table 17: Total completions, initial teacher education and all fields of

education, 2014 and 2013

2016

Initial teacher education Completions

18,488
17,903

Total 2014
Total 2013
% change 2013 to 2014

3%

All fields of education Completions

319,209
311,697

All FoE 2014
All FoE 2013
% change 2013 to 2014

2%

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: The data exclude students from enabling and non-award courses.
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Table 18: Domestic and international completions in initial teacher
education, 2014

Initial Teacher Education Completions

Domestic — excluding domestic students whose
permanent home address is overseas

Domestic students whose permanent home address is
0verseas

International

Total 2014

16,773

936™

779

18,488

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: *Contains graduates whose permanent home addresses are unknown.

Figure 22 provides the number of completing ITE students between 2005
and 2014. It shows that there has been a 13% increase since 2005. Over
the past decade, the percentage of students completing an ITE program
as a proportion of all completing students has remained steady, at
approximately 6%.

Figure 22: Total completions in initial teacher education, 2005~
2014
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Completing ITE students

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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4.3 Characteristics of completing students

Table 19 and Table 20 show ITE completions in 2014 across a range of student
characteristics. They also show these data for students across all fields of
education for context. Table 19 shows that in 2014:

* 77% (n=14,236) of completing students were female
e 74% (n=13,830) were between 20 and 29
* 78% (14,466) were studying full-time.

When compared to students across all fields of education, Table 19 indicates
that completing ITE students:

* Had a higher proportion of completing females (ITE=77%, all
FOE=57%)

*  Were more likely to be studying full-time (ITE=78%, all FOE=70%)

* Had a similar age range.

Table 19: Total completions in initial teacher education and all
fields of education by gender, type of attendance and age range,
2014

ITE All FoE

No. % No. %
Gender
Male 4,252 23 136,650 43
Female 14,236 77 182,559 57
Total 18,488 100 319,209 100
Type of attendance
Full-time 14,466 78 223,888 70
Part-time 4,022 22 95,321 30
Total 18,488 100 319,209 100
Age range
<20 14 0 15,016 5
20-24 10,468 57 167,147 52
25-29 3,362 18 59,353 19
30-39 2,687 15 45,333 14
40+ 1,957 11 32,360 10
Total 18,488 100 319,209 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: The data exclude enabling and non-award students. Some columns may not equal 100% due to
rounding.

Initial teacher education: data report 2016, AITSL, 2016 Contents page

2016

57



58

@ ITE data report

. 2016

Table 20, which provides equity status data for completing ITE students and
students across all fields of education, indicates that:

* 56% (n=9,342) of completing ITE students were from medium SES
backgrounds

* 76% (n=12,767) were from metropolitan locations
* 2% (n=257) were Indigenous.
When compared to students across all fields of education, Table 20 indicates:

* There was a lower proportion of completing ITE students with a high
SES status (27%, n=4,550) compared to students across all FoE (40%,
n=76,455)

* There was a lower proportion of ITE students from metropolitan
locations (ITE: 76%, n=21,400, all FOE: 82%, n=154,983)

* There was a trend towards ITE programs having a lower proportion of
students from NESB (ITE: 1%, n=167, all FOE: 4%, n=6,668), however,
proportions are low in both cases

* There was a higher proportion of Indigenous ITE students (ITE: 2%,
n=257, all FoE: 1%, n=1,765), however, proportions are low in both
cases.
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Table 20: Domestic completions in initial teacher education and
all fields of education by equity status, 2014
ITE All FoE
No. % No. %

Non-English speaking background

NESB 167 1 6,668 4

Indigenous

Indigenous 257 2 1,765 1

Socio-economic status

Low SES - SA1 2,864 17 23,962 13

Medium SES - SA1 9,342 56 88,639 47

High SES - SA1 4,550 27 76,455 40

Location

Metro - 2011 AGS 12,767 76 154,983 82

Regional - 2011 AGS 3,806 23 32,565 17

Remote Australia 2011 AGS 174 1 1,408 1

Totals

Total domestic

completions 16,773 100 189,804 100
Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: The data exclude students from enabling and non-award courses. The data take into account the
coding of Combined Courses to two fields of education and as a consequence, counting both fields of
education for Combined Courses means that the totals may be less than the sum of all broad fields of
education. Some columns may not equal 100% due to rounding. Some categories will not sum to 100%
as only one sub-category is included — e.g. NESB (not English speaking).
Please see Appendix Table 9 and Appendix Table 10 in Appendix 3 for data
on 2014 ITE completing undergraduate and postgraduate students cross-
tabulated with various student characteristics.
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4.4 Completions by state/territory of home
residence

Figure 23 provides time series data for completing ITE students by home
residence and provides an indication of the supply of graduate teachers
around Australia. It shows:

* The highest number of completing students were from New South Wales
(34%, n=6,300), followed by Victoria (22%, n=4,045) and Queensland
(10%, n=2,607)

* The proportion of completing students from each state and territory has
remained similar over the past decade.

Figure 23: Total completions in initial teacher education by home
residence, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.
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4.5 Longitudinal cohort completion and attrition
analysis

Previous ITE data reports did not allow analysis of completion rates, as data
following a cohort of commencing students over time was not available.

A six year longitudinal cohort analysis was undertaken to determine the
proportion of students who completed an ITE program within six years of
their commencement. A cohort analysis provides a more accurate picture of
completion in ITE compared to, for example, comparing commencement and
completion data across years.

To determine the completion and attrition rates, by cohort analysis, a matching
process using both the Student ID, CHESSN and special course indicator
was used to follow each individual student’s progress. Using this approach,
the data represent completion and attrition outcomes for all commencing
students within a cohort after six years of their commencement, regardless

of the circumstances of their journey. For, example, this approach includes

the completion outcomes for students who progress straight through their
course, for students who take leave periods, for students who may defer or
discontinue and re-enrol in the same program, and for those who changed
higher education providers.

A six year timeframe was determined to be appropriate because previous
analysis suggests only a very small proportion of students go on to complete
an ITE program after six years.?

To contextualise the results, completion and attrition rates were calculated for
students studying non-ITE courses that lead to registration. These included
nursing, medicine, veterinary science, dentistry and psychology (from here
referred to as ‘other special courses’).?!

This section presents a range of six year completion and attrition data,
including: time series completion and attrition rates, completion rates across
various student characteristics, and completion rates by ATAR bands.

20 Six and 10 year analyses were conducted on the 2005 commencing initial teacher education
cohort. After six years, 65% (n=12,178) had completed an initial teacher education program.
After 10 years this figure had increased only marginally to 66.5% (n=12,464).

2! |t was not possible to undertake a compatible analysis between initial teacher education
students and students across all fields of education, when calculating completion and retention
rates. In order to undertake a compatible analysis, it was only possible to compare students
with a special course indicator (HEIMS course file E312). This was to avoid double-counting.
Non-initial teacher education special courses include nursing (E312=21), medicine (E312=23),
veterinary science (E312=25), dentistry (E312=26) and psychology (E312=27). Throughout the
report these are collectively referred to as ‘all other special courses.’
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Completion rates of undergraduate initial teacher education
students

Figure 24 below provides the six year completion and attrition rates for
undergraduate ITE cohorts who commenced their ITE course in each year from
2005 to 2008.2 It shows:

e The completion rate for undergraduate ITE students decreased by 5%
between the 2005 and 2008 cohorts. Sixty five per cent (n=12,178)
of the 2005 ITE cohort completed an ITE program within six years,
compared to 60% (n=10,490) of the 2008 cohort. This increasing rate of
attrition did not occur for other special courses (2005: 67%; 2008: 68%)

* The data also show that the completion rates for the 2005 to
2008 undergraduate ITE cohorts were lower overall compared to
undergraduate students in other special courses.

Figure 24: Domestic undergraduate six year completion and
attrition rates, initial teacher education and all other special
courses, 2005 to 2008 commencing cohorts

100%

80%
7% 7% % %

60%

40%
65% 67% 64% 67% 63% 67% 60% 68%

20%

0%

ITE Other ITE Other ITE Other ITE Other
special special special special
courses courses courses courses

2005 2006 2007 2008
W Completed same program | Still Enrolled in same Dropped out or enrolled
program in 7th year in other program

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Data labels have been omitted where the percentage is less than 5%.

2 Data from students who commenced in 2005, 2006, 2007 and 2008 was analysed until cut off
dates of 2011, 2012, 2013 and 2014 respectively.
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Completion rates of postgraduate initial teacher education
students

Figure 25 below provides the six year completion and attrition rates for
postgraduate ITE cohorts who commenced their ITE course in each year from
2005 to 2008. The data show:

* Completion rates for postgraduate ITE cohorts were consistently almost
20% higher than their undergraduate counterparts. For example, 80%
(n=23,990) of the 2008 postgraduate ITE cohort completed an ITE
program within six years compared to 60% for the 2008 undergraduate
ITE cohort.

* Completion rates for the 2005 to 2008 postgraduate ITE cohorts were
at least 10% higher than postgraduate students from other special
courses. The average completion rate for students from other special
courses was about 68%, and at least 80% for ITE students.

* A 6% decrease in completion rates from the 2005 to 2008 cohorts was
evidenced for postgraduate ITE students (2005 ITE 86%; 2008 ITE 80%).
This increase in the rate of attrition did not occur for other courses.

Figure 25: Domestic postgraduate six year completion and
attrition rates, initial teacher education and all other special
courses, 2005 to 2008 commencing cohorts
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W Completed same program | Still Enrolled in same Dropped out or enrolled
program in 7th year in other program

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Data labels have been omitted where the percentage is less than 5%.
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Factors impacting completion of undergraduate initial teacher
education courses

Analysis of various characteristics was undertaken to provide insight into the
circumstances and conditions that impacted student completion of ITE in
2008. Figure 26 below shows the completion rate of the 2008 undergraduate
ITE cohort, by gender, age, mode of attendance, and type of attendance.
The average completion rate for the 2008 undergraduate ITE cohort is also
provided for context.

The data in Figure 26 indicate that the following undergraduate ITE students
from the 2008 cohort had a lower than average completion rate:

* Males (55%, n= 2,185)
* Students aged 25 or over when commencing (52%, n=2,308)

* Students studying through an external mode of attendance (44%,
n=1,020)

e Part-time students (39%, n=1,134).

Figure 27 provides the completion rates for the 2008 undergraduate ITE cohort
by equity status. It shows that the following students had a lower than average
completion rate:

e Students from low SES backgrounds (57%, n=1,168)

» Students from regional locations (57%, n=2,685) and students from
remote locations (42%, n=116)

e Students from an Indigenous background (39%, n=160)
* Students from a NESB (56%, n=92).

Figure 26: Domestic undergraduate six year completion rate by
gender, age, mode of attendance and type of attendance, initial
teacher education, 2008 commencing cohort
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Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Figure 27: Domestic undergraduate six year completion rate by
equity status, initial teacher education, 2008 commencing cohort
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

Factors impacting completion of postgraduate initial teacher
education courses

Analysis of completion rates by various student characteristics was undertaken
for the 2008 cohort of postgraduate ITE students and is shown in Figure 28
and Figure 29 below. Regarding gender, age, mode of attendance and type

of attendance, the results for postgraduate students were similar to their
undergraduate counterparts. Figure 28 shows the following postgraduate ITE
students from the 2008 cohort had a lower than average completion rate:

* Males (77%, n= 1,351)
* Students aged 30 or over when commencing (74%, n=1,830)

» Students who studied through an external mode of attendance (70%,
n=995)

* Part-time students (58%, N=849).
Figure 29 provides the completion rates for the 2008 postgraduate ITE cohort
by equity status. With the exception of students from remote locations, who

had a completion rate of 68% (n=45), all other equity status indicators were
within 1% of the average completion rate.?

2 Lower rates of completion for NESB and Indigenous students were not evidenced for post
graduate studies however the numbers are low and this should be read with caution.
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Figure 28: Domestic postgraduate six year completion rate by
gender, age, mode of attendance and type of attendance, initial
teacher education, 2008 commencing cohort
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

Figure 29: Domestic postgraduate six year completion rate by
equity status, initial teacher education, 2008 commencing cohort
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Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Completion rates by ATAR of entry

Figure 30 below shows the six year completion rates for the 2005 to 2008
cohorts of undergraduate ITE students by ATAR band, plotted against the
average completion rate for each year. It should be noted that the chart
presents ATAR data for all students with a submitted ATAR — this does not
mean that these students were necessarily selected for entry into their ITE
program on the basis of their ATAR. This should be taken into account when
interpreting these results or comparing to the preceding ATAR analysis.

To contextualise the data presented in Figure 30 it is important to note the
proportion of completions within each ATAR band. The data indicate that for
the 2005 to 2008 undergraduate cohorts:

* The majority of completing students had no submitted ATAR
(approximately 72% of all completions), indicating most completing
students commenced their program through a non-secondary education
basis of admission category

e The next largest group of completing students were those with an ATAR
between 71 and 90 (approximately 18% of completions).

* There were very low numbers of completing students with an ATAR
lower than 60 (approximately 1% of completions).

Figure 30 shows that six year completion rates by ATAR band for the 2005 to
2008 undergraduate ITE cohorts were:

* ATAR 70 or lower = 59% (n=3,169)

* ATAR 71 or higher = 67% (n=9,648)

e No submitted ATAR = 62% (n= 33,168).
At a more detailed level:

* Students with an ATAR of 71 or higher had completion rates at or higher
than the average completion rate for each year.

* Students with an ATAR between 51 and 70 had a completion rate lower
than the average for each cohort between 2005 and 2008

* Students with no submitted ATAR had completion rates at the average
completion rate for each year. It should be noted that the number
of completing students without a submitted ATAR far outnumbers
completing students with an ATAR by a ratio of approximately 2.5 to 1.
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Figure 30: Domestic undergraduate six year completion rate by
ATAR band, initial teacher education, 2005-2008 commencing
cohorts
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Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Completion of initial teacher education-
program information

Program information for 2014 completing ITE students is presented in
this section to show the number and proportion of undergraduate and
postgraduate completions in ITE and completions by detailed fields of
education. Data on graduate satisfaction with ITE programs are also provided.

4.6 Completions by level of qualification

Figure 31 outlines the number of completing postgraduate and undergraduate
ITE students between 2005 and 2014. It shows:

* In 2014, 59% (n=10,816) of ITE students completed an undergraduate
qualification and 41% (n=7,672) completed a postgraduate qualification

* The proportion of ITE students completing a postgraduate qualification
has risen over the past decade, from 26% (n=4,336) of total
completions in 2005, to 41% (N=7,672) in 2014.

Figure 31: Total completions in initial teacher education by level
of qualification, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.
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4.7 Completions by detailed field of education

Figure 32 provides completions data by level of qualification and detailed field
of education. It shows that more undergraduate students completed primary
qualifications compared to secondary qualifications. At the postgraduate

level however, the situation is reversed, with more postgraduate students
completing secondary programs than primary programs. Specifically, Figure
32 shows that in 2014:

* 23% (n=4,221) of students completed an undergraduate primary
qualification and 11% (n=2,043) completed a postgraduate primary
qualification

* 14% (n=2,562) of students completed an undergraduate secondary
qualification and 18% (n=3,407) completed a postgraduate secondary
qualification.

Figure 32: Completions in initial teacher education by detailed
field of education, postgraduate and undergraduate, 2014
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Education Education: Education: Education: Education:
Early Childhood Primary Secondary Other
B Undergraduate B Postgraduate

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Teacher Education includes programs not specifically categorised. These are usually education
programs where students can be qualified in one or more different specialisations. For the purposes
of this report Teacher Education: Other captures the remaining detailed Field of Education categories:
Teacher Education: Vocational Education and Training; Teacher Education: Higher Education; Teacher
Education: Special Education; English as a Second Language Teaching; Teacher Education not
elsewhere classified; and Curriculum and Education Studies. Any adjustments to account for non-
published figures and students completing degrees across more than one detailed Field of Education
have been adjusted for in the Teacher Education: Other data.
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Figure 33 presents ITE completions data by detailed field of education
between 2005 and 2014. It shows that over the past 10 years, the percentage
of completions within each field of education have remained relatively constant
as a proportion of all completing students, however the number of completions
in secondary education programs are nearing the number of completions in
primary education programs. In 2014, primary qualifications accounted for 34%
(n=6,264) of all ITE completions and secondary qualifications accounted for
32% (n=5,969) of all ITE qualifications.

Figure 33: Total completions in initial teacher education by
detailed field of education, 2005-2014
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Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Teacher Education includes programs not specifically categorised. These are usually education
programs where students can be qualified in one or more different specialisations. For the purposes

of this report Teacher Education: Other captures the remaining detailed Field of Education categories:
Teacher Education: Vocational Education and Training; Teacher Education: Higher Education; Teacher
Education: Special Education; English as a Second Language Teaching; Teacher Education not
elsewhere classified; Teacher Librarianship; and Curriculum and Education Studies. Any adjustments to
account for non-published figures and students completing degrees across more than one detailed Field
of Education have been adjusted for in the Teacher Education: Other data.
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4.8 Graduate satisfaction

ITE programs are designed to prepare students to commence their
professional journey in the classroom. Graduate satisfaction levels are one
indicator of the success of ITE programs. Data collected through the Course
Experience Questionnaire and presented in Table 21 reveal that in 2014:

* Graduates of ITE programs had high average levels of satisfaction with
their ITE program and similar average levels of satisfaction compared to
graduates across all fields of education. The average overall satisfaction
score was 81%?2* for ITE undergraduates and 82% for ITE postgraduates.

* |TE undergraduates had high levels of agreement about the extent to
which their studies had improved their generic skills, with a generic skills
score of 77%. For ITE postgraduates, the generic skills score was 75%.

* There was less agreement about the extent to which ITE graduates
had experienced good teaching practices during their study. For ITE
undergraduates, the good teaching score was 67% and 72% for ITE
postgraduates. These scores were similar across all fields of education.

For information about how the results were calculated, please refer to
Appendix 5. Note that the data are most relevant at the undergraduate level
because most bachelor programs included in the education category are ITE
programs. This is not the case at the postgraduate level, where there is no
appropriate differentiation between initial and post ITE programs.®

24 It was not possible to provide the number of responses for each score because the Australian
Institute for Teaching and School Leadership was not provided with disaggregated Course
Experience Questionnaire data.

% Graduate Careers Australia 2014, Graduate Course Experience 2014: A report on the course
experience perceptions of recent graduates, Melbourne, viewed 24 May 2016, <http://www.
graduatecareers.com.au/wp-content/uploads/2015/07/Graduate_Course_Experience_2014 _
FINAL.pdf>.
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Table 21: Course Experience Questionnaire mean percentage
agreement scores for the Good Teaching Scale, Generic Skills Scale
and Overall Satisfaction Item scale of selected teacher education, all
teacher education and all field of education graduates, 2014

Good Teaching Generic Skills Overall

Scale* Scale* Satisfaction Item*

Bachelor programs

Early childhood 68 79 82
Primary 66 7 82
Secondary 65 76 78
All Education 67 7 81
All FOE 67 79 83

Postgraduate programs

Education Al 14l 82
All FOE 70 75 83

Source: 2013 Graduate Course Experience Tables and Figures.

Note: Mean percentage agreement scores reflect the average distribution of graduates responding ‘agree’ or
‘strongly agree’.

* Scales: Good Teaching Scale: The nature of teaching experienced during a course — from six core items.
Generic Skills Scale: The enhancement of selected generic skills — from six core items.

Overall Satisfaction Item: Overall satisfaction with course quality — from one core item.
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5 Early career teacher phase

Figure 34 below outlines the extent to which the data in this section meets the
minimum data items in the ‘early career teacher phase’ of the ideal ITE data
framework, including current data gaps as well as data that has been included
in addition to the minimum data items.

Ideal ITE data framework

Qualified & Registered

Figure 34: Mapping against the ideal ITE data
framework - early career teacher phase
1 1 1

—0

KEY

— @ Data included in the report that meets items in the minimum dataset
@ Data included in the report, in addition to items in the minimum dataset

@ Existing data included in the report that meets the minimum dataset, but may
not be available in the future

Data sources that may be utilised in the future to meet items in the minimum
dataset

No current national data available to meet the minimum dataset

Qualified and Registered Teacher Phase

Early Career Teacher

Teacher information (each teacher record may be linked to multiple employment records)

15. Teacher demographic information: 16. Post ITE Quals (level, field, year):

Not yet available Future ITE data reports may reference Graduate Outcomes
Survey data on ‘ITE respondent further study status’ to meet
this data item

Registration information (including overseas qualified teachers)

17. Registration conferral year: 19. Registration restrictions
Not yet available Not yet available

18. Registration status
Not yet available

(Continued on next page)
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Qualified and Registered Teacher Phase

Early Career Teacher

Employment information

20. Employment status (ongoing, fixed term, casual):

Employment status of ITE graduates: part-time, full-time, in
schools, not in schools, seeking full-time employment

Employment status by sector

Employment status by system (public/private)

Employment type

21. Teaching load (FTE):
Not yet available
22. Current school classification including school leadership,
salary, year commenced at school:

Future ITE data reports may reference Graduate Outcomes
Survey data on ‘name of employer data’ to meet this data item

Teaching information

23. Teacher perceptions of helpfulness of ITE program:
@ Teacher perceptions of the helpfulness of their ITE program
(2013 SIAS data)
24. Employer perceptions of teacher classroom readiness:
@ Employer perceptions of teacher classroom readiness (2013
SIAS data)
25. Teacher perceptions of helpfulness of induction:
@ Teacher perceptions of the helpfulness of induction (2013
SiAS)
26. Nature of current position: teaching and non-teaching
duties:

@ Nature of current position: teaching and non-teaching duties
(2013 SIAS)

27. Subjects and year level taught:
Not yet available

28. Professional development:
@ Level of engagement in professional learning activities (2013
SiAS)
29. Teacher career intentions: intention to remain or leave
teaching:
@ Teacher career intentions: intention to remain or leave teaching
(2013 SIAS)
30. Factors affecting intention to leave teaching pre-
retirement:

@ Factors affecting intention to leave teaching pre-retirement
(2013 SIAS)

31. Statistical linkage key / Unique student identifier (CHESSN) and teacher identifier (data linkage)

5.1 Key findings

This section presents information on outcomes for ITE graduates and early
career teachers using data from the Graduate Destination and Staff in

Australia’s Schools surveys.

Employment outcomes

Responses from the 2014 Graduate Destination Survey indicated that, about

four months after graduation:

* Teacher education bachelor graduates had a slightly higher full-time

employment rate (70%) compared
fields of education (68%)

to bachelor graduates across all

e Full-time employment rates since 2008 have declined by 13% for
teacher education graduates and 16% for graduates across all fields of

education

* 45% of primary teacher graduates,

46% of secondary teacher graduates

and 34% of early childhood teacher graduates were working full-time
in schools. For early childhood graduates, the lower employment rates

Initial teacher education: data report 2016, AITSL, 2016

Contents page

75



@ ITE data report

. 2016

may indicate that they gained employment in early childhood settings
outside the schooling system.

59% of primary teacher graduates, 62% of secondary teacher graduates
and 39% of early childhood teacher graduates currently employed part-
time in schools were seeking full-time employment

55% of teacher education graduates in the public and private systems
were employed on fixed-term (both up to and more than 12 months)
contracts

Graduates working in the private system were more likely to have a
permanent or open-ended contract (38%) compared to those in the
public system (28%).

Responses from the 2013 Staff in Australia’s Schools survey indicated:

For both primary and secondary teachers, those who had been
teaching between three to five years were more likely to have full-time
employment compared to those who had been teaching one to two
years.

Teachers from the primary sector (teaching 1-2 years = 71% and
teaching 3-5 years = 43%) were more likely to be employed in a fixed-
term contract compared to their counterparts in the secondary sector
(teaching 1-2 years = 57% and teaching 3-5 years = 26%).

Classroom readiness

Responses from the 2013 Staff in Australia’s Schools survey indicated:

The standard within the graduate career stage of the Australian
Professional Standards for Teachers (APST) that early career teachers
felt their ITE program best prepared them for was ‘know the content and
how to teach it’ followed by ‘plan for and implement effective teaching
and learning.’

Like teachers, principals indicated the standard that primary and
secondary early career teachers were best prepared for was ‘know
the content and how to teach it’ followed by ‘plan for and implement
effective teaching and learning.’

Principals indicated the standard that primary and secondary early
career teachers were least prepared for was ‘know students and how
they learn’ followed by ‘create and maintain supportive and safe learning
environments.’

Teacher career intentions to remain or leave teaching

Responses from the 2013 Staff in Australia’s Schools survey indicated:

Primary teachers with 1-2 years’ teaching experience (61%) were more
likely to expect that teaching would be a lifetime profession compared to
those from the primary sector teaching 3-5 years (47%), and those from
the secondary sector (teaching 1-2 years = 45% and teaching 3-5 years
= 46%)

The strongest factors contributing to teachers’ intentions to leave the
profession permanently were insufficient recognition and reward and a
heavy workload.
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Early career teacher phase -
employment information

Employment outcomes for ITE graduates and early career teachers are
presented in this section. A key source of information on employment data

in the profession of teaching after graduation comes from the Graduate
Destination Survey (GDS), which is administered to undergraduates of higher
education programs around four months after graduation.

Employment data for early career teachers are also presented from the 2013
Staff in Australia’s Schools (SiAS) survey. Note there are currently no plans to
conduct another SIAS. SIAS data presented in this report has been presented
in the 2014 and 2015 ITE data reports. In the future additional data from
HESDC as well as new data collections, such as QILT, will be considered for
their capacity to fill gaps left by the absence of the SIAS.

5.2 Employment after graduation

Over the past three decades, teacher education graduates seeking full-time
employment have experienced similar full-time employment outcomes to
those across all fields of education, except in the early 1990s when teaching
positions were less available than positions for graduates of other fields.
Figure 35 outlines the proportion of teacher education bachelor graduates?
and those across all fields of education who gained full-time employment as a
percentage of those available for full-time employment about four months after
graduation. It shows:

* In 2014, teacher education graduates had a slightly higher full-time
employment rate (70%) compared to graduates from all fields of
education (68%)

e Full-time employment rates since 2008 have declined by 13% for
teacher education graduates and 16% for graduates across all fields of
education.

% The term ‘graduate’ refers to graduates who responded to the Graduate Destination Survey.
Please see section Appendix 4 for an explanation of the validity of the results.
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Figure 35: Bachelor degree graduates working full-time as a
percentage of those available for full-time employment, teacher
education and all fields of education, 1982-2014
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Source: Graduate Careers Australia, Graduate Destinations 2014, Table 5.
Note: The ‘Education’ data are the Graduate Careers Australia’s ‘Education — Initial’ category.

Employment status

Figure 36 shows responses to the GDS on the employment status of bachelor
graduates in education for 2013 and 2014 across three detailed field of

education categories: early childhood, primary and secondary. The responses
show that in 2014:

* The proportion of graduates gaining full-time employment in schools
was similar for primary graduates (45%, n=1,099) and secondary
graduates (46%, n=525), but lower for early childhood graduates (34%,
n=2383). For early childhood graduates, the lower employment rates
may indicate that they gained employment in early childhood settings
outside the schooling system.

* In addition to those who gained full-time employment in schools, 26%
(n=634) of primary graduates, 21% (n=267) and 18% (n=199) of early
childhood graduates were working part-time in schools.
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Figure 36: Employment status of bachelor graduates in teacher
education, 2013 and 2014
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Source: Graduate Careers Australia customised data from the Graduate Destination Survey.

Note: Some percentages might not add to 100% due to rounding. Data labels have been omitted where
the percentage is less than 5%.

Note: Australian citizens and permanent residents only. ‘Teacher Education: Early Childhood’ also
prepares graduates for work in the non-school early childhood sector. Response rates 2014: Teacher
Education: Early Childhood n=1,249, Teacher Education: Primary n= 2,433, Teacher Education:
Secondary n = 1,135. Response rates 2013: Teacher Education: Early Childhood n=1,102, Teacher
Education: Primary n= 2,239, Teacher Education: Secondary n = 1,207.
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Figure 37 shows that in 2014, 59% (n=373) of primary graduates and 62%
(n=158) of secondary graduates currently employed part-time in schools were
seeking full-time employment. The proportion for early childhood graduates is
lower with 39% (n=70) seeking full-time work in 2014,

Figure 37: Percentage of teacher education graduates employed
part-time in schools seeking full-time employment, 2013 and

2014
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Source: Graduate Careers Australia customised data from the Graduate Destination Survey.

Note: Australian citizens and permanent residents only. ‘Teacher Education: Early Childhood’ also
prepares graduates for work in the non-school early childhood sector. Response rates 2014: Teacher
Education: Early Childhood n=1,249, Teacher Education: Primary n= 2,433, Teacher Education:
Secondary n = 1,135. Response rates 2013: Teacher Education: Early Childhood n=1,102, Teacher
Education: Primary n= 2,239, Teacher Education: Secondary n = 1,207. Some percentages might not
add to 100% due to rounding.
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Employment status for graduates employed in the public and
private sectors

The GDS data also provide information on the types of employment graduates
have obtained and the sector (public or private®) in which they are employed.
Table 22 and Table 23 below show the employment status for teacher
education graduates working in schools, approximately four months after
completion of their ITE program. Table 22 shows that:

e 55% (n=735) of graduates in the public system and 55% (n=388) of
graduates working in the private system were employed on fixed-term
(both up to and more than 12 months) contracts

* Graduates working in the private system were more likely to have a
permanent or open-ended contract (38%, n=263) compared to those in
the public system (28%, n=377)

* There were more temporary or casual graduates employed in the public
system (16%, n=214) compared to the private system (7%, n=46).

Table 22: Employment type for bachelor graduates employed full-
time within public and private schools, 2014

Employer Length No. %

Public Permanent or open-ended contract 377 28
Fixed-term contract more than 12 months 95 7
Fixed-term contract up to 12 months 640 48
Temporary or casual 214 16
Total full-time employed in public schools 1,326 100

Private Permanent or open-ended contract 263 38
Fixed-term contract more than 12 months 78 11
Fixed-term contract up to 12 months 310 44
Temporary or casual 46 7
Total full-time employed in private schools 697 100

Source: Graduate Careers Australia customised data from the Graduate Destination Survey.

Note: Australian citizens and permanent residents only. ‘Teacher Education: Early Childhood’ also prepares
graduates for work in the non-school early childhood sector. Respondents’ answers to this Graduate
Destination Survey may not align with the three sectors of education in Australia (Government, Catholic and
Independent). Some percentages might not add to 100% due to rounding.

27 The public and private categories are defined on the basis of two questionnaire items: one for
employment sector (public/private) and another for industry.
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Table 23 looks at similar data for those graduates working part-time in schools
and shows that:

*  72% (n=540) in the public system and 64% (n=206) in the private
system were employed on a temporary or casual basis

e There were more part-time graduates employed on a permanent or
open-ended contract in the private system (18%, n=57) compared to
the public system (7%, n=52).

Table 23: Employment type for bachelor graduates employed part-
time within public and private sector schools, 2014

Public Permanent or open-ended contract
Fixed-term contract more than 12 months 21 3
Fixed-term contract up to 12 months 134 18
Temporary or casual 540 72
Total full-time employed in public schools 747 100

Private Permanent or open-ended contract 57 18
Fixed-term contract more than 12 months 11 3
Fixed-term contract up to 12 months 48 15
Temporary or casual 206 64
Total full-time employed in private schools 322 100

Source: Graduate Careers Australia customised data from the Graduate Destination Survey.

Note: Australian citizens and permanent residents only. ‘Teacher Education: Early Childhood’ also prepares
graduates for work in the non-school early childhood sector. Respondents’ answers to this Graduate
Destination Survey may not align with the three sectors of education in Australia (Government, Catholic and
Independent). Some percentages might not add to 100% due to rounding.

Contents page Initial teacher education: data report 2016, AITSL, 2016



ITE data report
2016

Employment status by early career teacher phases

Data from the SiAS provides employment information for early career teachers.
SIAS data have been disaggregated by first and second year teachers as well
as third to fifth year teachers. The intent, audience and question design of the
SIAS is different to that of the GDS presented above, as such the data sets are
not comparable.

Table 24 shows that in 2013:

*  73% of teachers® from the primary sector and 81% from the secondary
sector were employed full-time

*  Employment outcomes were similar for both primary and secondary
teachers who had been teaching between three to five years, however
primary teachers with 1-2 years’ experience had a higher full-time
employment rate compared to their counterparts from the secondary
sector.

Table 24: Basis of current employment, primary and secondary
teachers, teaching for 1-2 years and 3-5 years, 2013

- Primary — Basis of employment Secondary — Basis of employment

1-2 years 3-5 years | Allteachers | 1-2years | 3-5years | Allteachers
% % % % % %
Part-time 12 14 27 17 13 20
Full-time 88 86 73 83 87 81

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for Educational

Research.

2 |t was not possible to provide the number of responses for each score because the Australian
Institute for Teaching and School Leadership was not provided with disaggregated Staff in
Australia’s Schools survey data.

2 The term ‘teacher’ refers to teachers who responded to the Staff in Australia’s Schools survey.

Please see Appendix 4 for an explanation of the validity of the results.
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Figure 38 shows that in 2013:

Teachers from the primary sector (teaching 1-2 years = 71% and
teaching 3-5 years = 43%) were more likely to be employed in a fixed-
term contract compared to their counterparts in the secondary sector
(teaching 1-2 years = 57% and teaching 3-5 years = 26%)

First and second year teachers across both sectors (primary = 71%
and secondary = 57%) were more likely to be in a fixed-term contract
compared to those teaching 3-5 years (primary = 43% and secondary
= 26%)

Teachers with 3-5 years teaching experience across both sectors
(primary = 55% and secondary = 72%) were more likely to be hired on
an on-going/permanent basis compared to those teaching 1-2 years
(primary = 28% and secondary = 37%).

Figure 38: Type of position, primary and secondary teachers,
teaching for 1-2 years and 3-5 years, 2013

80%
70%
60%
50%
40%
30%
20%
10%

0%

72%

55%
39% 3%
31%
28% . 28% 27%
16% g
19, 14%
1% 1% ﬁ I 3% 0% 2% 0% I 1%
1 1

-2 years 3-5 years -2 years 3-5 years
Primary Secondary

Casual/Relief W Fixed-term/Contract (< 1 year) Fixed-term/Contract (1-3 years)

Fixed-term/Contract (> 3 years) B On-going/Permanent

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for
Educational Research.
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The 2013 SIAS survey includes information on the proportion of early career
teachers working in the same jurisdiction as where they obtained their main
pre-service teacher qualification. Table 25 shows that with the exception of the
NT, the majority of early career teachers worked in the same state in which they
gained their teaching qualification. For the NT, only 22% of secondary teachers
with 1-2 years’ teaching experience gained their qualification in the territory and
remained there to teach.

Table 25: Proportions of early career teachers working in the same
state where they obtained their main initial teacher education
qualification, 2013

Primary Secondary
1-2 years 3-5 years 1-2 years 3-5 years
% % % %
NSW 77 97 92 86
VIC 87 93 92 90
QLD 97 90 96 9
WA 90 94 86 80
SA 81 88 86 88
TAS 90 86 84 80
NT 42 27 22 4
ACT 80 82 76 70
Total 85 91 89 87

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for
Educational Research.
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Early career teacher phase -
teaching information

Understanding how teachers perceive their education and how it has prepared
them for their teaching career is an important factor in understanding the
effectiveness of initial teacher education. This section presents 2013 SiAS
data on teacher and principal respondent perceptions about the helpfulness
of their ITE program, and teacher perceptions on their experiences and career
intentions as early career teachers.

5.3 Teacher perceptions of helpfulness of initial
teacher education program

The SIAS asked early career teachers about their perceptions of the
helpfulness of their ITE program. The survey asked early career teachers about
their perceptions of the helpfulness of their ITE program based on the graduate
career stage of the APST. Table 26 and Table 27 show how helpful primary and
secondary early career teachers found elements of their ITE program. The
tables show that:

* Across both primary and secondary, the standard within the graduate
career stage of the APST that early career teachers felt their ITE program
best prepared them for was ‘know the content and how to teach it’
followed by ‘plan for and implement effective teaching and learning.’

* Across both primary and secondary, the standard that early career
teachers felt their ITE program least prepared them for was ‘know
students and how they learn’ followed by ‘Assess, provide feedback and
report on student learning’

In future editions of the ITE data report, new data on graduate and teacher
perceptions of the helpfulness of their ITE program can be sourced from
the QILT Graduate Outcomes Survey and Graduate Outcomes Longitudinal
Survey.
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Table 26: Primary teachers’ perceptions of the helpfulness of their initial teacher
education program, teaching 1-2 years and 3-5 years, 2013

Primary 1-2 years | Primary 3-5 years

Very Very
helpful/ Not helpful/ Not
helpful helpful helpful helpful
% % % %

1. Know students and how they learn
Teaching students with a wide range of backgrounds and abilities 55 6 4 1
Supporting students with disabilities 30 18 27 24
Teaching Aboriginal and Torres Strait Islander students 25 26 48 30
2. Know the content and how to teach it
Developing and teaching a unit of work 76 2 76 3
Developing subject content knowledge appropriate for school curriculum 67 5 " 6
Developing strategies for teaching numeracy 69 5 69 6
Developing strategies for teaching literacy 62 7 58 7
Making effective use of Information and Communication Technology (ICT) 53 7 52 8
3. Plan for and implement effective teaching and learning
Learning how to evaluate and improve my own teaching 74 2 70 5
Developing my skills in classroom communication 64 6 58 7
Learning about resources available for my teaching areas 47 11 49 11
Involving parents/guardians in the educative process 33 28 31 25
4. Create and maintain supportive and safe learning environments
Managing classroom activities to keep students on task 55 1 50 10
Dealing with difficult student behaviour 39 20 29 25
5. Assess, provide feedback and report on student learning
Making effective use of student assessment information 43 1 51 13
Epzltjr:gﬁ etgzlL ;nr;/ assessments are consistent and comparable with those 34 25 4 2
Interpreting achievement reports from national or state-wide assessments 26 36 28 33
6. Engage in professional learning
Developing my own literacy skills 60 10 55 12
Developing my own numeracy skills 62 8 54 12
7. Engage professionally with colleagues, parents/carers and the community
Meeting my professional and ethical responsibilities as a teacher 75 2 73 3
Complying with legislative, administrative and organisational requirements 59 8 52 1
Developing contacts with professional teaching networks 39 15 42 17
Engaging with performance and development plans 38 21 37 26

Source: Staff in Australia’s Schools Survey 2013 dataset, customised analysis provided by the
Australian Council for Educational Research.
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Table 27: Secondary teachers’ perceptions of the helpfulness of their initial
teacher education program, teaching 1-2 years and 3-5 years, 2013

Secondary 1-2 Secondary 3-5

years years
Very Very
helpful/ Not helpful/ Not
helpful helpful helpful helpful
% % % %

1. Know students and how they learn
Teaching students with a wide range of backgrounds and abilities 49 8 40 17
Supporting students with disabilities 41 14 28 29
Teaching Aboriginal and Torres Strait Islander students 34 22 25 37
2. Know the content and how to teach it
Developing and teaching a unit of work 75 4 74 4
Developing subject content knowledge appropriate for school curriculum 64 10 66 1
Developing strategies for teaching numeracy 36 27 32 33
Developing strategies for teaching literacy 50 13 41 20
Making effective use of Information and Communication Technology (ICT) 63 9 52 13
3. Plan for and implement effective teaching and learning
Learning how to evaluate and improve my own teaching 74 6 68 7
Developing my skills in classroom communication 66 8 61 8
Learning about resources available for my teaching areas 59 10 55 13
Involving parents/guardians in the educative process 29 28 21 38
4. Create and maintain supportive and safe learning environments
Managing classroom activities to keep students on task 53 12 43 16
Dealing with difficult student behaviour 37 20 34 28
5. Assess, provide feedback and report on student learning
Making effective use of student assessment information 50 16 43 19
Epzttjr:;nrgt etgaClL 2:;/ assessments are consistent and comparable with those 44 19 " 24
Interpreting achievement reports from national or state-wide assessments 31 37 25 40
6. Engage in professional learning
Developing my own literacy skills 53 15 40 25
Developing my own numeracy skills 30 37 27 42
7. Engage professionally with colleagues, parents/carers and the community
Meeting my professional and ethical responsibilities as a teacher 78 4 73 6
Complying with legislative, administrative and organisational requirements 61 12 61 10
Developing contacts with professional teaching networks 49 15 43 17
Engaging with performance and development plans 41 22 33 28

Source: Staff in Australia’s Schools Survey 2013 dataset, customised analysis provided by the
Australian Council for Educational Research.
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5.4 Employer perceptions of teacher classroom
readiness

The SIAS asked principals to assess how prepared recent teacher graduates
were to perform a range of tasks related to their employment in the school.
Like Table 26 and Table 27 above, the questions were based on the graduate
career stage of the APST. Table 28 shows:

* Qverall, secondary teachers rated higher than primary teachers

* Like teachers, principals indicated the standard within the graduate
career stage of the APST that primary and secondary teachers were
best prepared for was ‘know the content and how to teach it’ followed
by ‘plan for and implement effective teaching and learning’

* The standard that rated the lowest by principals was ‘know students and
how they learn’ followed by ‘create and maintain supportive and safe
learning environments.’

In future editions of the ITE data report, new data on employer satisfaction,
and employer perceptions of graduates’ classroom readiness can be obtained
from the QILT Employer Satisfaction Survey.
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Table 28: Principals' perceptions of the preparation of recent teacher graduates,
primary and secondary teachers, 2013

Primary Secondary

In your experience, how well prepared "Very well prepared" or "Very well prepared" or
are recent graduates in regard to: "well prepared" "well prepared"

% %
1. Know students and how they learn
Teaching wide range of students 20 30
Teaching ATSI students 8 12
Supporting students with disabilities 6 15
2. Know the content and how to teach it
Making effective use of ICT 70 76
Developing and teaching a unit of work 42 58
Subject content knowledge 40 62
Developing strategy for teaching numeracy 34 27
Developing strategy for teaching literacy 33 24
3. Plan for and implement effective teaching and learning
Resources available in their teaching areas 42 58
Developing skills in classroom communication 37 53
Evaluating and improving their own teaching 26 45
Involving parents and guardians 18 27
4. Create and maintain supportive and safe learning environments
Managing classroom activities 29 32
Dealing with difficult student behaviour 12 11
5. Assess, provide feedback and report on student learning
Making effective use of student assessment information 23 32
Ensuring their assessments are consistent and comparable with
other teachers L I
Interpreting national or state-wide achievement reports 14 22
6. Engage in professional learning
Developing their own literacy skills 38 30
Developing their own numeracy skills 38 25
7. Engage professionally with colleagues, parents/carers and the community
Meeting their professional and ethical responsibilities 49 60
Complying with legislative and organisational requirements 35 51
Developing contacts with professional teaching networks 24 40
Engaging with performance and development plans 20 33

Source: Staff in Australia’s Schools 2013: Main Report on the Survey, Table 12.17, pp. 133-134.
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5.5 Teacher perceptions of helpfulness of

induction

The 2013 SIAS survey captured responses from early career teachers about
the types of assistance they were provided when they began teaching. Table
29 and Table 30 show:

Most primary (teaching 1-2 years =81% and teaching 3-5 years = 72%)
and secondary (teaching 1-2 years =76% and teaching 3-5 years =
75%) teachers were assigned a mentor. Across all groups, about three
quarters found the mentor helpful or very helpful.

Slightly more secondary teachers (teaching 1-2 years = 83% and
teaching 3-5 years = 84%) participated in an orientation program
designed for new teachers, compared to primary teachers (teaching 1-2
years = 76% and teaching 3-5 years = 73%). Across all groups, at least
two thirds found orientation helpful or very helpful

About a third of primary teachers (teaching 1-2 years = 33% and
teaching 3-5 years = 27%) and secondary teachers (teaching 1-2 years
= 35% and teaching 3-5 years = 32%) received follow up from their
teacher education institution. Across all groups, about a third found the
follow up helpful or very helpful.
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Table 29: Primary early career teachers: Types of assistance provided and
perceptions of their helpfulness, teaching 1-2 years and 3-5 years, 2013

1-2 years 3-5 years
Very Very
Been helpful/ Not Been helpful/ Not
provided helpful helpful provided helpful helpful
% % % % % %
A designated mentor 81 81 3 72 73 6
An orientation program
designed for new 76 7 3 73 67 9
teachers
Observation of
experienced teachers 67 86 5 69 83 6
teaching their classes
Structured opportunities
to discuss your
experiences with other 70 80 4 63 m 10
new teachers
A redgced face-to-face 59 74 4 47 64 1
teaching workload
Follow-up from your
teacher education 33 34 38 27 26 45
institution
Other assistance 27 84 7 22 82 14
Did not receive 9 ) ) 4 ) )

any of these

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for Educational Research.
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Table 30: Secondary early career teachers: Types of assistance provided and
perceptions of their helpfulness, teaching 1-2 years and 3-5 years, 2013

Secondary
1-2 years 3-5 years
Very Very
Been helpful/ Not Been helpful/ Not
provided helpful helpful provided helpful helpful
% % % % % %
A designated mentor 76 74 8 75 73 9
An orientation program
designed for new 83 69 6 84 69 7

teachers

Observation of
experienced teachers " 77 6 73 83 4
teaching their classes

Structured opportunities
to discuss your

experiences with other 65 65 9 67 0 5
new teachers

A redgced face-to-face 60 77 10 50 7 9
teaching workload

Follow-up from your

teacher education 35 35 42 32 33 41
institution

Other assistance 23 84 13 17 80 13
Did not receive 4 ) ) 4 ) )

any of these

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for Educational Research.
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5.6 Nature of current position: teaching and non-
teaching duties

The SIAS captured information on the nature of early career teachers’
positions. Table 31 indicates:

* The most common role was classroom teaching, particularly for those
teaching 1-2 years (primary = 94% and secondary = 89%).

Table 31: Nature of current position, primary and secondary teachers, teaching for
1-2 years and 3-5 years, 2013

94

Primary Secondary
1-2 years 3-5 years All teachers 1-2 years 3-5 years All teachers
% % % % % %

l\/lamly classroom 94 87 e 89 76 61
teaching
Classroom teaching 9 10 1 6 19 95
and management
Mainly specialist
support to students 4 2 14 5 3 5
Mainly managing an
area or department 1 L g 1 1 9

Contents page
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5.7 Professional development

Figure 39 provides detail on the number of days early career teachers were
engaged in professional learning activities over the previous 12 months. It
shows that:

* Teachers with 1-2 years teaching experience across both sectors were
less likely to engage in professional learning compared to all teachers.
For teachers with 1-2 years teaching experience, 16% from the primary
sector and 8% from the secondary sector participated in professional
learning for more than 10 days. For all teachers, this figure was 26% for
primary and 18% for secondary teachers.

* Across all groups, the most common number of professional
development days taken was between zero to 10 days.

Figure 39: Number of days engaged in professional learning
activities over the past 12 months, teaching 1-2 years and all
teachers, 2013

80%
70%

60% 58%
50%  45% el
40% pall
30%
20%
11/080/ ,

0% " 5 “ p % 1o 3 i 5°/
0% | - .

1-2 years ( 2013 All teachers (2013) 1-2 years (2013) All teachers 2013

Primary Secondary
mO0tob H6to10 Mto15 16t020  m More than 20

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for
Educational Research.
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5.8 Teacher career intentions: intention to remain
or leave teaching

Table 32 provides information on early career teachers’ views on the teaching
profession. The table shows that in 2013:

* Primary teachers with 1-2 years teaching experience (61%) were more
likely to expect that teaching would be a lifetime profession compared to
those from the primary sector teaching 3-5 years (47%), and those from
the secondary sector (teaching 1-2 years = 45% and teaching 3-5 years
= 46%).

Table 32: Views on the teaching profession, primary and secondary sectors,
teaching 1-2 years and 3-5 years, 2013

Primary 2013 Secondary 2013
1-2 years 3-5 years 1-2 years 3-5 years

% % % %
| expect that teaching will be my lifetime career 61 47 45 46
| am unlikely to leave teaching 26 27 35 29
Those who clearly intend to stay in teaching 87 75 80 76
| am thinking about an alternative career 11 24 20 22
| am actively seeking an alternative career 2 1 1 2

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for Educational Research.

The 2013 SiAS captured additional information from early career teachers
about their intention to leave teaching. Figure 40 shows that in 2013:

* Only a small proportion of primary teachers (teaching 1-2 years = 6%
and teaching 3-5 years =7%) and secondary teachers (teaching 1-2
years = 9% and teaching 3-5 years =11%) indicated they intended to
leave teaching permanently prior to retirement.
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Figure 40: Proportions who intend to leave teaching permanently
prior to retirement, primary and secondary teachers, teaching for
1-2 years and 3-5 years, 2013

80%

60% 55% 53%
45%46% 46% ..
40% 39% 0% =
20% 0
- % 9% 1%
v ] [ ]
1-2 years 3-5 years 1-2 years 3-5 years
Primary Secondary
W Yes No | Unsure

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for
Educational Research.

5.9 Factors affecting intention to leave teaching
pre-retirement

Table 33 shows the factors contributing to teachers’ intentions to leave the
teaching profession. The data show:

» For primary teachers with 1-2 years’ teaching experience, the strongest
factors were insufficient recognition or reward (55%) and the perceived
poor public image of teachers (52%).

e For primary teachers with 3-5 years’ teaching experience, the strongest
factors were heavy workload (73%) and insufficient recognition or
reward (62%).

* For secondary teachers with 1-2 years’ experience, there was a wider
spread of factors compared to those from the primary sector. The
strongest factors were insufficient recognition and reward (38%) and the
heavy workload (37%).

* For secondary teachers with 3-5 years’ experience, the strongest factors
were also insufficient recognition and reward (66%) and the heavy
workload (66%).

These results should however be treated with caution due to the low numbers
of respondents expressing an intention to leave.
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Table 33: Early career teachers who intend to leave teaching permanently
prior to retirement: most important factors, primary and secondary teachers,

teaching 1-2 years and 2-5 years, 2013

Primary

Secondary

years years years years
% % % %
Insufficient recognition or reward for teachers b5 62 38 66
The workload is too heavy 26 73 37 66
| never intended teaching to be a long-term career 42 32 32 23
Better opportunities outside of schools 23 38 29 46
The poor public image of teachers 52 17 24 35
Other 35 25 20 17
Changes imposed on schools from outside 12 34 27 48
Class sizes too large 20 26 24 22
Insufficient support staff 25 21 12 26
| was not enjoying teaching 12 18 29 20
Family reasons 6 6 6 12
| had issues with student management 3 7 8 3
Unsatisfactory relationships with other staff 10 3 7 5
Dissatisfaction with performance appraisal processes 3 5 10 19
| have found that | am not suited to teaching 1 3 24 3

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for Educational Research.
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6 Provider and program specific
information

This section includes individual ITE provider and program specific information
presented alphabetically by provider. As in previous years, data from the
Higher Educations Statistics Data Collection is included. For the first time

this year, provider-specific data has also been included from the Course
Experience Questionnaire (CEQ), Graduate Destination Survey (GDS) and
Student Experience Survey (SES). An explanation of each data set is provided
below.

Higher Education Statistics Collection

Data from the Higher Education Statistics Collection 2014 is included for
providers who have programs classified as providing initial teacher education
(HEIMS data element E312=22). The provider-level information includes the:

*  Number of programs with commencing students

* Aggregated commencement, enrolment and completions figures for all
ITE programs detailed by the provider

* Aggregated commencement data by gender, citizenship and equity
status

e Time-series commencement and completion data for 2005 to 2014.
e Individual program level data.
The following program-level data for each provider is included:
* Program name, program level and detailed field of education
e Commencements by basis of admission
*  Commencements by ATAR bands
*  Commencements by program for 2014
* Completions by program for 2014

e Programs with completions only.

Due to the timing and classification of the data reported to the Higher
Education Statistics Collection, the programs listed in these tables are not
identical to those in the AITSL ‘Accredited Programs List’ (http://www.aitsl.edu.
au/initial-teacher-education/accredited-programs-list.html). The Accredited
Programs List is an up-to-date list of accredited programs provided by the
teacher regulatory authorities in each jurisdiction and may differ from how
providers of initial teacher education classify their programs for the purposes
of reporting to the Higher Education Group. ITE courses were identified using
the HEIMS data element E312=22 ‘initial teacher education.” The information in
this section is derived from two sets of data provided by the Higher Education
Group. One set is concerned only with commencements data and the other
only with completions data. The program level data include programs with
commencements only, commencements and completions and completions
only (likely to be those programs being phased out). A matching process
based on program code has been used to combine the completions and
commencements datasets. Where the program level data in this section have
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five or fewer students, it is shown as ‘<5’ by the Higher Education Group to
avoid any risk of disseminating identifiable data. As noted earlier, the data

in this report are derived from the verified and signed-off data. Revised data
may be submitted by Higher Education Institutions (HEIs) through the Higher
Education Information Management System (HEIMS) at any time; however, no
change will be made to the verified and signed-off data. Further, the reporting
practices followed in entering data into the HEIMS may vary across HElIs.

Three key points should be considered when interpreting the
data from the higher education statistics collection:

1. The basis of admission data show the main criterion on which the
commencing student was granted an offer into an ITE program. The
categories listed in the individual provider reports in this section include:

* Higher education course — where a student was granted an offer as a
result of a higher education course they had previously undertaken.

e Secondary education — where a student was granted an offer as a result
of completing secondary education at a school, RTO or HEP Secondary
education is the basis of admission category most likely to have been
selected as the result of a student’s ATAR.

e VET award course — where a student was granted an offer as a result of
a VET course they had previously undertaken.

* Mature age — where a student was granted an offer through a mature
age special entry provision as determined by the HEP.

* Professional qualification — where a student was granted an offer
through previous employment, relevant to the field of study as
determined by the HEP

* Other basis — where a student was granted an offer not categorised
through the remaining basis of admission categories, for example,
through a school principal’s letter of recommendation.

2. ATAR bands showing a dash represent those programs that have not
admitted students who have an ATAR submitted by their HEI, for example,
students from postgraduate programs. The students without a submitted
ATAR are classified as ‘unknown’ in the data. Further, the ATAR data
include ATARs for all commencing students who have a submitted ATAR
and as such, the data on the distribution of ATAR scores across the
bands provide an indication as to how entrants to initial teacher education
performed in their final years of secondary education rather than a direct
representation as to how they were admitted to an initial teacher education
program. It is important to note in reading these data that ATAR is not
always the basis of admission so any further interpretation of the data to
draw conclusions about ATAR and selection should be done with caution.
These data do not represent the minimum entry ATAR scores that are
published for admission to ITE programs.
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3. The data on commencements and completions relate to the numbers of
students commencing and completing during 2014, rather than a single
cohort of students.

Notation Definition

Provider has reported a zero for this field

<5 Actual figures supressed to avoid identification
np Where the data have not been provided or published
Emply cel Where a program only has completions data the commencement

cells are empty

Course Experience Questionnaire

The CEQ is completed by graduates of Australian HEIs about four months after
completion of their courses. The data represent responses from graduates

of undergraduate programs. ITE respondents were identified in the CEQ by
limiting the data to four specific fields of education within the broad field of
‘Teacher Education.” Namely: Teacher Education, Early Childhood, Primary,
and Secondary.

The survey provides information about the quality of education provided at

ITE graduates’ institutions. The CEQ asks graduates to what extent they agree
with a series of statements about their study experiences. Combined 2013 and
2014 data are presented in a column chart showing the average scores given
by ITE students, by individual ITE provider, and the national average of all ITE
providers, across the following three indicators:

e Qverall satisfaction
* Good teaching
e Generic skKills.

The chart presents the average percentage of results, together with the upper
and lower confidence intervals. Confidence intervals are displayed to provide
a measure of accuracy of the estimates. The precise wording of the items from
which these data were derived can be found at Appendix 5.
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Graduate Destination Survey

The GDS is administered at the same time as the CEQ and collects information
about graduate employment outcomes, continuing study and work-

seeking status. The data represent employment outcomes for graduates of
undergraduate programs. ITE students were identified in the GDS by limiting
the data to four specific fields of education within the broad field of “Teacher
Education.” Namely: Teacher Education, Early Childhood, Primary, and
Secondary.

The employment outcomes data represent the proportion of ITE respondents
who were employed about four months after completing their course, by
individual ITE provider. Combined 2013, 2014 and 2015 data are presented

in a stacked bar chart, along with the number of responses. The chart shows
the proportion of ITE graduates working full-time and part-time and further
divides these groups into those working in schools and those not employed in
schools.

The precise wording of the items from which these data were derived can be
found at Appendix 5.

Student Experience Survey

The SES is completed by commencing and final year students enrolled in
undergraduate programs. ITE students were identified using the HEIMS data
element E312=22 ‘initial teacher education.” Combined 2013 and 2014 data
from the SES are presented in a column chart showing average scores for
ITE students, by individual ITE provider, and the national average of all ITE
providers, across the following six indicators:

* Overall quality of educational experience:
e Teaching quality

* Learner engagement

e Learning resources

e Student support

» Skills development.

The chart presents the average percentage of results, together with the upper
and lower confidence intervals. Confidence intervals are displayed to provide
a measure of accuracy of the estimates. The precise wording of the items from
which these data were derived can be found at Appendix 5.
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Two key point should be considered when interpreting the data
from the CEQ, GDS and SES:

1.

Care should be taken when interpreting the results of the CEQ, GDS

and SES. The results are estimates based on a survey which was not
completed by all students. The accuracy of the figures varies with

the number of students who completed the surveys. Where possible,
confidence intervals and numbers of responses are displayed in the charts
to provide a measure of accuracy of the estimates. Where a data item
contained fewer than 25 responses, it has been omitted. The CEQ and
SES data presented in this section allow you to compare an individual ITE
provider’s average with the national average of all ITE providers. When
there is an overlap between the confidence interval for an ITE provider
and the confidence internal for the national average of all ITE providers, it
cannot be concluded with confidence that there is a difference between
the institution and the national average.

ITE courses could not be identified in the CEQ and GDS using the HEIMS
data element E312=22 ‘initial teacher education’ because the survey does
not collect student and course identifiers. Four teacher education field of
study codes were used to identify ITE students in these surveys, which
captured about 90% of ITE students.
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List of providers

Institution name Institution name

Alphacrucis

Australian Catholic University

Australian College of Physical Education
Avondale College

Central Queensland University

Charles Darwin University

Charles Sturt University

Christian Heritage College

Curtin University of Technology

Deakin University

Eastern College Australia
(formerly Tabor College Victoria)

Edith Cowan University
Excelsia College (formerly Wesley Institute)
Flinders University

Griffith University
Holmesglen Institute of TAFE
James Cook University

La Trobe University
Macquarie University
Monash University

Morling College

Murdoch University

Queensland University of Technology

RMIT University

Southern Cross University

Tabor Adelaide

The University of Adelaide

The University of Melbourne

The University of New England

The University of New South Wales
The University of Newcastle

The University of Notre Dame Australia
The University of Queensland

The University of Western Australia

University of Ballarat/Federation University
University of Canberra

University of Sydney

University of South Australia

University of Southern Queensland
University of the Sunshine Coast
University of Tasmania

University of Technology Sydney
University of Wollongong

Victoria University

Western Sydney University

Contents page
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Alphacrucis @ 2016

Aggregated data from all ITE programs Alphacrucis College — individual program data for ITE programs (special course 22) 2014

2014 Number of programs ! Basis of Admission ATAR*
2014 Commencements 10
s
2014 Enrolments 23 3 é § -
2014 Completions <5 2|5 S = 2
© = @ = E ]
2014 Commencement breakdowns §|S|¢E S g =
S| 8| 8 = @ =
Females np 21 Ez|= & g o| | E g
Gender S|2|2|E|le|2|B8|8|R|23|8|2|2]| 8 8
Males <5 Course | DetailedFieldof | 8 | £ | 8 |2 |2 (€ (2|2 |2|2|2|2 |5 | = s
Domestic 9 Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L 2
Citizenship
Uz Sl Teacher Education:
) Master of Teaching (Primary) Postgrad . ’ - 10 - - - - - 10 10 <5
Indigenous - Primary
Eaul NESB -
quity group
Low SES <5 Total S I [V e e e e (R A A R R N (VI IR <5
Regional <5
Remote -

Time series

(%}
s 60
@
§
s
£ 2
E
o 0
0N O K~ o o O 9 o o @<
g8 8 8 8 8 &5 T & S oS
N N N N N N N N N N
80
. 60
S
= 40
=
E 2
o

I

2005
2006
2007
2008
2009
2010
2011
2012
2013
2014

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Alphacrucis

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

No data available.
Postgraduate students are not included in this survey.

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

No data available.
Postgraduate students are not included in this survey.

Initial teacher education: data report 2016, AITSL, 2016
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Student experience
Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

No data available.
Postgraduate students are not included in this survey.
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Australian Catholic University g

Aggregated data from all ITE programs Australian Catholic University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 16 Basis of Admission ATAR*
2014 Commencements 2,543
s
2014 Enrolments 6,531 2 g § -
2014 Completions 1,441 ;3: S S = é
= o = = 2]
2014 Commencement breakdowns E|S|¢E S g =
w |  S8|3| 8| 4w 2 =
Females 1946 2| 8|Z|BB| 2|5 o |le| E £
Gender S|I2|€8|8|e=|2|8|28|2|8|c|c|2|&8| 8
Males 597 Cowse | DetalledFieldof | 5 | £ (8|S |2 |€|2|2|2|2|2|2 (8|35 | =
Domestic 2483 Course Name Level Education S|l£|la|2|=|&8|83|6|5|FK|&5|5 |58 =
Citizenship p-
LGS Bachelor of Early Childhood Education Underarad Teacher Education: <s5|n 13 ) . ) ) . ) ) . ) 57 o7 _
Indigenous 78 (Birth to Five Years) g Early Childhood p
Equit NESS # Master of Teaching (Early Childhood Birth Teacher Educati
quity group aster of Teaching (Early Childhood Bir eacher Education: | } ) ) } ) ) } ) ) } )
Low SES 310 t0 5 Years) Postgrad | "2y Childhood <5 <5| <5
Regional 224
Master of Teaching (Secondary)/Postgrad Teacher Education: | [ I R () A I I R I )
Remote 5 Religious Education Fa Secondary f o] e

Time series Ssgh;r'i?;a‘)rfyfd”““o” (Early Childhood 1y 4erqraq Teéacr:‘yercmzao‘(')%“ <5001 [313[150 | mp | - |<5| 63|76 |60 | 27 | <5339 572 || 20

3000 .
. Bachelor of Education (Primary) Undergrag | °MELERCRION: g 451 517 30| 98 | - | o | ot (10| @ | 58 | 9 |40 | 817 || 409
S 2000 '/H//./O—K/ rimary
£
§ 1000 Bachelor of Education (Primary) Teacher Education: ) ) ) ) ) ) ) )
§ . (Indigenous Studies) Undergrad Primary mp | 13| 15 | <5 39 3 9
o
8§ 8§ &8 8§ 8§ 8§ & & 8 o« BachelorpfTeachmg/BachelorofArts Undergrad Teacher Education: <5039 1781 17 | <5/ - . 27 |50 | 48 | np | <5/ 9 | 236 110
(Humanities) Secondary
3000
Bachelor of Teaching/Bachelor of Arts Teacher Education:
é 2000 (Mathematics) Undergrad Secondary - np | 26 [ <5| - - - | <5] 6 5 | <5 - 18 37 17
2 1000 ._._'_'_./.———.—./._.
=
3 Bachelor of Teaching/Bachelor of Arts Teacher Education: . ) ) )
o (Technology) Undergrad Secondary <5| 46 | 14 | <b 121819 |5 32 | 66 4

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Australian Catholic University i

Australian Catholic University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
@ = N
gl s 5 £ g
o S 2 ) ~N
S| 5|3 = § || g
S| 8|5 s ] S
§|8|8 = s 3
g12|z|2| 8|5 E || E
£l 8|8|s|g|asls|=|s|s|8|E| s8]l s
Course | DetailedFieldof | 8 | £ | 8 | 5 | 2 €lel2|=2|=2|=|= é _Eg _Eg
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Baphelor of Teaching/Bachelor of Arts Undergrad Teacher Education: ) 6 | 40 | 17 <5/ g 1315 <5 <5/ 31 63 16
(Visual Arts) Secondary
Graduate Diploma in Education Teacher Education:
(Secondary) Postgrad Secondary 247 | <5 | np | - - - | 258 | 258 292
Graduate Diploma in Education Teacher Education:
(Secondary)/Postgrad in Religi Postgrad Secondary M9 | <5]mp | - o e A 133
) Teacher Education:
Master of Teaching (Early Years) Postgrad Early Childhood 51 - - - - - - 51 51 <5
Master of Teaching (Primary) Postgrad Teachg:irE:aL:gatlon: np - | <b5| - - - - 70 70 40
q Teacher Education:
Master of Teaching (Secondary) Postgrad Secondary np - | <5| - - - - | 68 68 14
Ma_stgr of Teachmg (Primary)/Postgrad in Postgrad Teacher_Educanon: np Cles| - ) . ) 83 83 55
Religious Education Primary
. ) Teacher Education:
Bachelor of Educational Studies Undergrad Primary 14
: Teacher Education:
Bachelor of Teaching/Bachelor of Arts Undergrad Secondary 6

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.
*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Australian Catholic University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
. 5 Sl =
s |5 g £ s
= (4] =
§|8|¢ S 8 g
= = o E' °|=, _3
v [ S| 2| 8| e |E E =
g 3 s E =4 E (=3 = £ =
Sl3|2|E|=l2|8|8|=2|8|8|2|2|38]| 8
Course DetailedFieldof | 2 | S | 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
) ) Teacher Education:
Bachelor of Teaching (Early Childhood) Undergrad Early Childhood <5
Master of Teaching (Secondary)/Postgrad Postarad Teacher Education: 9
Religious Education g Secondary

Total 19 | 989 (1154|354 | 27 | - | 14 [ 206 | 293 | 217 | 109 | 16 [1688| 2543 || 1441

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
83%
60% 81%
40% 79%02% 71% 1% 79% 83% Teaching quality
81%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills 60772%
(]
M Australian Catholic University [ National .
Learning resources
83%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% 5% : 67%
0 Not in employment 67%
80% I Working part-time not in schools
’ , _ _ Skills development
I Working full-time not in schools 86%
60% Il Working part-time in schools 82%
40% B Working full-time in schools
) *Respondents who were not M Australian Catholic University [ National
20% available for full-time or part-time
employment were omitted from
0% the results.

Australian Catholic
University (n=1990)
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Aggregated data from all ITE programs Australian College of Physical Education — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 3 Basis of Admission ATAR*
2014 Commencements 128
s
2014 Enrolments 237 - s S
1Z] = <
2014 Completions 64 Z|s S § =
= (4] = »
2014 Commencement breakdowns §|S|¢E S g =
< = o = > -—
Females 65 215 |=|=2 & g o| | E é‘
Gender S| S|2|g|le|g|B8|8|R|8|8|=2|2| 8 8
Males 63 Course | DetailedFieldof | 5 | £ | 8|S |2 |E|2|2|2|2|2|2|E| 5|l s
Domestic 128 Course Name Level Education S|l£|la|2|= |2 |8 |6|5|FK|®5|5|5| 8 2
Citizenship
OIS - Bachelor of Education (Physical and Teacher Education:
Indigenous - Health Education) Lndeigra Secondary BE{HIOR|SA0TIE=S S AN S Rl B B U L )
) NESB <5 Teacher Education:
Equity group Low SES ) Bachelor of Dance Education Undergrad eacssgonéjacs,'on‘ - <5 | - | - | - |<5|<b|<b|<b5| - |8 |[nmp]| np 18
Regional 1 .
Remote - Graduate Diploma of Education Postgrad Teacg:gggg:;tlon. 5 [ np | - - - - 8 [ np [ <5| - - | 34 | np np 25
Time series Bachelor of Education (Physical and Teacher Education: ) ) ) ) ) ) ) ) ) ) ) ) ) .
_ Health Education) ndergrad Secondary 18
40 Teacher Education:
% 300 Bachelor of Physical and Health Education Undergrad Secondary - - - - - - - - - - - - - - <5
§ 20
g 100 Total M1 [ np |53 |<5|] - |<5|np| 14| 8 |<5| - |73 |np| 128 64
3 0
400
" 300
-,% 200
10 .,./\'/‘\‘\’\'—q\‘
S

2005
2006
2007
2008
2009
2010
2011
2012
2013
2014

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%

60%
9 96%
40% 94% 829, 89% B8 °83%
0|

20%

0%
Overall satisfaction ~ Good teaching Generic skills

M Australian College of Physical Education ¥ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

Not available due to insufficient data.

Initial teacher education: data report 2016, AITSL, 2016
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Student experience
Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

Not available due to insufficient data.

Contents page

112



M ITE data report
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Aggregated data from all ITE programs Avondale College — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 10 Basis of Admission ATAR*
2014 Commencements 193
el
2014 Enrolments 494 3 § § -
2014 Completions 90 2|5 S = 2
2 = o = = (7]
2014 Commencement breakdowns §|S|¢E s g =
S| 8| 8 = @ 2
Females 134 218 |=2|= &g o| | E g
Gender S|2|2|E|le|2|B8|8|R|23|8|2|2]| 8 8
Males 59 Course | DetailedFieldof | 8 | £ | S| S| 2| L|e|c|e|c|c|c|E| = =
Domestic 190 ourse Name Level Education S| T | |5 |=E|a|®|b|d|~|o | |35]| ~ [
Citizenship 5 ;
Verseas < )
Indi Bachelor of Science/Bachelor of Teaching Undergrad Lezouon Euticat ion: - | <5|<5|<5 <5 - <5| - | <5 7 -
ndigenous 5 Secondary
NESB <5
Equity group Bachelor of Arts/Bachelor of Teaching Underarad | 16@cher Education: | b f b L2525 )
Low SES 47 (Honours) g Secondary
Regional 44
Bachelor of Education (Early Childhood) Teacher Education: | | N . }
Remote <5 (Birth - 5 Years) Undergrad | "¢y Childhood 12 =9 <5 <0 16| 18
Time series Bachelor of Education (Primary) Undergrad Teac“g;iﬁ?a“;a“‘)”: <5(20 15| 7 |<5| - | 8 |<5/ 8|5 |<5/<5|18/| 44 -
“ Bachelor of Education (Secondary) Undergrad Teacher Education: - 7 np | <5 - - | <5|<b5|<5| - - | <5| 7 15 -
g 1 Secondary
§ 10
£ 50 Master of Teaching (Primary) Postgrad Teacher.Educatlon: - |14 - - - - - - - - - - |14 14 <5
E Primary
o 0
ST s s s s s s Master of Teaching (Secondary) Postgrad Teacgsggr?g:;tlon: - 14 | - - - - - - - - - - | 14 14 <5
200
g 190 Bachelor of Arts/Bachelor of Teaching Undergrad Teacg:gf{?{;‘:;“m‘: 13|19 | <s5|<5| - |<5|<5| 7|5 |6 <59 3 || <5
£ 100 ./._/—N__'A/\
E K Bachelor of Business/Bachelor of Teaching | Undergrad ey Lt - | <5 <5 - - - - - | <9 - - - | <5 5 <5
0 Secondary

2005
2006
2007
2008
2009
2010
2011
2012
2013
2014

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Avondale College — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=

3 5 S| <

5| s g E|l &

c |85 |¢g = g =

= S 5 =S b} =

= = o E °|=, _3

2|1 8|2|=|g|& = =

= —_- =) [—)

E|ls|E|s|l:|2|s|e|(=|28|3|8|E|3]| 3

Course DetailedFieldof | 2 | £ | 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =

Course Name Level Education S|zl |8 |l=|la|l8 ||| |5|5]| e =
Bachelor of Education (Early Childhood/ Teacher Education:

Primary) (Birth - 12 Years) Undergrad | “cory childhood |~ | 30 | <% | P TS o <8 - -2 3 | <5
q Teacher Education:

Bachelor of Arts/Bachelor of Teaching Undergrad Secondary 20
) ) Teacher Education:

Bachelor of Science/Bachelor of Teaching Undergrad Secondary <5

Undergrad of Classroom Support (Primary) | Undergrad TeachFe)r_Educanon: <5

rimary

) ) Teacher Education:

Bachelor of Education (Primary) Undergrad Primary 33

Bachelor of Education (Primary) (Honours) | Undergrad Teachgr.Educahon: <5

rimary

) . Teacher Education:

Bachelor of Education (Early Childhood) Undergrad Early Childhood 8
: Teacher Education:

Bachelor of Education (Secondary) Undergrad Secondary 14

<5|116| 49 | 25 | <5| - [ 23| 10 [ 23 | 13 | np | <5| 108 | 193 90

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
93%
60% 81%
40% 87% 82% 799 80% 83% Teachin lit
b o719 o g quality
91%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills - 85%
0
M Avondale College of Higher Education [ National .
Learning resources
83%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% ; 76%
0 9% Not in employment 67%
80% I Working part-time not in schools
° , ) ) Skills development
I Working full-time not in schools 91
60% Il Working part-time in schools 82%
40% B Working full-time in schools
. *Respondents who were not Il Avondale College of Higher Education [ National
20% available for full-time or part-time
employment were omitted from
0% the results.

Avondale College of
Higher Education (n=103)
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Aggregated data from all ITE programs

2014 Number of programs 7
2014 Commencements 570
2014 Enrolments 1,260
2014 Completions 296
2014 Commencement breakdowns
Females 440
Gender

Males 130
Domestic np

Citizenship
Overseas <5
Indigenous 16
- NESB 5

uity grou
Uiy arodp Low SES 226
Regional 450
Remote 23

Time series
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2014

Central Queensland University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
: £ S| =
2|5 g £ s
= @ =
E| % ¢ ] s || £
S B 8 = ] @
2|l2|z|2| 8| ¢ - g s
S|2g|S|le|B3|a|la|le|s|s|S|E|s8|l s
Course Detailed Fieldof | 8 | £ g | % S|le|je|l=s|e|e = é = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
B Education (Primary) Undergrad Teac“;;iﬁfa“;a“m: 7 15 |50 | 28] 3 <513 (11 || - |13 ] 88 || -
- Teacher Education:
B Education (Secondary) Undergrad Secondary np | 48 | 67 | 21 | 17 | <5 - - 8 | 10 [ np | <5 |132] 162 -
) . Teacher Education:
B Education (Early Childhood) Undergrad Early Childhood <b5| 3 | 28 | 45 | np | - - - | <5|<5|<b5|<bh|121] 131 -
BLM (Secondary and VET) Undergrad Teacher Education - | <b5| - - | <5| - - - - - - - 5 5 33
) Teacher Education:
BLM (Early Childhood Ed) Undergrad Early Childhood - | <5| - | <5 - - - - - - = - | <5] <5 69
' ) Teacher Education:
BLM (Primary Education) Undergrad Primary - np | <5 - - - - - - - - - 6 6 88
GD Learning and Teaching Postgrad Teacher Education -9 | - - - - - - - - - - | 9% 95 89
BLM (Japanese) Undergrad Teacher Education <5
Teacher Education:
B Learning Design Undergrad | Vocational Education 16
and Training

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Central Queensland University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
o s S || <
= = & ~—
3|E|, £ 5 || S
2 = 2
E|E|8| |% 5 || &
S B 8 = ) E
1] = - =%
: = = = qé’ s (=) = E =
S ; = % v | 2[B|8|R|8|8|2|2| 8 S
Course | DetailedFieldof | 2 | £ | 8 |~ |2 |§|2|2|2|2|2 |2 £ =5 s
Course Name Level Education S|l z|la |8 |l=|la|l8 ||| |B|5|5| e =
Total np | 241|146 95 | 69 | <5| - |<5| 23| 25 | 16 | np 499 | 570 || 296

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
82%
60% A
40% 80% 82% 88%83% Teaching qualit
o o€/ 77%71% g quality
82%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills 6?1:;%
0
M Central Queensland University [™ National .
Learning resources
85%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% ; 75%
0 Not in employment 67%
80% I Working part-time not in schools
? , _ _ Skills development
I Working full-time not in schools 87%
60% Il Working part-time in schools 82%
40% B Working full-time in schools
o *Respondents who were not . Centfa| QueenS|aﬂd UnIVEFSIty . Natlonal
20% available for full-time or part-time
employment were omitted from
0% the results.

Central Queensland
University (n=268)
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Charles Darwin University

Aggregated data from all ITE programs

2014 Number of programs 12
2014 Commencements 1,047
2014 Enrolments 2,125
2014 Completions 542
2014 Commencement breakdowns
Females 782
Gender

Males 265
Domestic 1,035

Citizenship
Overseas 12
Indigenous 34
- NESB 24

uity grou
Uiy arodp Low SES 174
Regional 414
Remote 103

Time series
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Charles Darwin University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
3 5 S| <
5|5 g £l g
s|5|8 = g || g
= | 3 3 = = =
2 S|l2|2|a|E gl g
% 3 =B > = o = = =
S|I2|8|8|e|2|8|28|2|8|8|2|2| 8 3
Course | DetailedFietdof | 5 £ | S |S |2 (€ |2|(s|2|s|2|=2|E| 5| s
Course Name Level Education S|z | |8 || 2|86 |8 |rR|%|5|5| & 2
Bachelor Of Education (Primary Teaching) | Undergrad Teac“g;iﬁfa“;a“m: 17 |6 |57 |27 | 33 21035 33|19 | mp[<5| 8 | 20 -
Bachelor Of Education Secondary Teaching Teacher Education:
(Health And Physical Education) Undergrad Secondary o A L I LU B RO Al IR el I e B -
Bachelor Of Education Secondary Teaching Teacher Education: | . } .
(Humanities And Social Science) g i Secondary o] ? @) w0 =d) w0 =d) =g Y 4l
Bachelor Of Education Secondary Teaching Underarad Teacher Education: <5 - | <5]| - ) S les| - . ) ) l<s| <5 )
(Information Technology) g Secondary
Bachelor Of Education Secondary Teaching Teacher Education:
(Mathematics) Undergrad Secondary - 7 | <5|<b5| - - | <5|<5|<5|<5|<5|<5|<5 1 -
Bachelor Of Education Secondary Teaching Teacher Education: | N . .
(Music) Undergrad Secondary <5 <3 <5< DRI B
Bac.helor 0Of Education Secondary Teaching Undergrad Teacher Education: ) 6 |<5|<5| - ) | <sl<sl<sl<s] - |<5| 10 )
(Science) Secondary
Bachelor Of Education Secondary Teaching Teacher Education:
(Visual Arts) Undergrad Secondary o IR e Al L AR B IR I R B N I B )
) : Teacher Education:
Bachelor Of Early Childhood Learning Undergrad Early Childhood - | 42 - - - - - | <b5| - - <5 - | 38| 42 14

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@M ITE data report

Charles Darwin University i

Charles Darwin University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
[—]
8 E S o
| s S E|l &
S| 5|8 3 5 || 2
= S 5 S 3 =
= = o E °|=, _3
e | S| 2|=| 5|8 E =
2|8 5|5 | %2 2|g| E =
= » | B = ® 2| B|8|R|8|8|= H 3 S
Course | DetailedFieldof | 8 | £ | S |2 |2 |5 (2|2 |2|2|2|2|E| = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor Of Teaching And Learning Early Teacher Education:
Childhood Undergrad Early Childhood <b5| 14 |18 | 25 | np 8 [ 12| 5 | <bh|<bh|<bh| 32 64 17
Bachelor Of Teaching And Learning Teacher Education: ) B . : . . } .
Inservice (Early Childhood) Undergrad | 211, Ghildhood 0 <5 <5[<5 82| 40 || 34
cradt Diploma i Teaching And Postgrad | Teacher Education | - | 625 | - | - | - | - | - | - | - | - | - |- |exs]| 6 || 402
earning
Bachelor Of Education (Preservice) Undergrad Teacher Education <5
Bachelor Of Teaching And Learning/ )
Bachelor Of Arts Undergrad Teacher Education 6
Bachelor Of Teaching And Learning/ '
Bachelor Of Applied Science Undergrad Teacher Education <5
Bachelor Of Teaching And Learning/ .
Bachelor Of Creative Arts And Industri Undergrad Teacher Education <5
Bachelor Of Teaching And Learning )
(Preservice) Undergrad Teacher Education 63
Total 19 [ 814 [105| 60 | 49 | - |39 | 60 | 49 | 36 | 22 | 8 | 833 1047 542

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Charles Darwin University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 84% 82% sae, 1% 77%089%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M Charles Darwin University [ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100%

80%

60%

40%

20%

0%
Charles Darwin
University (n=174)

[ Not in employment

I Working part-time not in schools
I Working full-time not in schools
B Working part-time in schools

B Working full-time in schools
*Respondents who were not
available for full-time or part-time

employment were omitted from
the results.
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

0% 20% 40% 60% 80% 100%

Overall quality
73%
81%

Teaching quality
75%
80%

Learner engagement
20%
60%

Learning resources
82%
84%

Student support
62%
67%

Skills development

68%
82%

M Charles Darwin University [ National
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M ITE data report

Charles Sturt University i

Aggregated data from all ITE programs Charles Sturt University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 12 Basis of Admission ATAR*
2014 Commencements 1,643
el
2014 Enrolments 4,695 - s S
1z} = =
2014 Completions 960 ‘E': S S % é
b = 4 = £ (%)
2014 Commencement breakdowns §|S|¢E s g 5
S| 8| 8 = @ 2
Females 1,317 2 E = | E qé‘ E o | = E g
Gender S1Z2|2|E|e2|g|8|83|R|8|8|=|2]| 8 8
Males 326 Course | DetailedFieldof | 5 | £ | 8|S |2 | € |2 (2|2|2|2|2|E| 35| =
Domestic 1429 Course Name Level Education S|l£|la|2|=|&8|8|6|5|FK|5|5 |58 2
Citizenship
Overseas 214 ) .
: Bachelor of Education)(Early Ghilahiood Undergrad | Teacher Education | 45 | 43 | 18 | 24 | 71 23 31 |31 | mp|<5] - |or| o -
Indigenous 37 and Primary)
NESB 24
Equity group . ’
Low SES 371 Bachelor of Education (K-12) Undergrad Teacher Education | 34 | 48 | 28 | 11 | 88 | - [ 10 [ 19 | 256 |17 | 14 | - | 94 | 179 -
Regional 712
Bachelor of Education (Secondary Teacher Education: | [ Y A I
Remote 22 Mathematics) Uniong Secondary g y 7 =
Time series Bachellor of Education (Early Childhood Undergrad Teacher Education . 5 . . . . . . . B B B 6 6 123
and Primary)
2500 Aorme
@ Bachelor of Teaching (Secondary) Undergrad Teacher Educatio: 16 | 297 | - - - - - - - - - - [ 313 ] 313 142
£ Secondary
g 2000
= 1500 . . Teacher Education:
§ Bachelor of Education (Birth to 5 Years) Undergrad Early Childhood 53 | np | <5409 | - - - - | <5 <5 - - | 484 | 486 108
S 1000
& 8 8 8 8 8 R '8 R R ) . Teacher Education:
Bachelor of Early Childhood Studies Undergrad Early Childhood - np - | <5] - - - - - - - - 8 8 1
1400
Bachelor of Education (Health and Teacher Education:
g 1w Physical Education) Undergrad Secondary <5 5 |<b5|<5]| 7 - | <5|<5|<5|<5|<5]| - 7 19 17
é 1000 .
. Bachelor of Teaching (Primary) Undergrad Teac“g;ifnd;;a“"”' 12| - | - | - | - |- |<s|-|-|<s|- [151] 153 || 71

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Charles Sturt University

M ITE data report
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Charles Sturt University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
= [—]
o S 2 ) ~N
c | 858 = £ 2
€| 2|2 s g || 2
ol 82|88 |a|s 2 k]
2|2 |Z|B| 2|5 o £ £
SE|le|E|S|le|E|a|c|es|c2|s|S8|E| 8| 8
- = - - =)
Course | DetailedFieldof | 8 | £ | S |2 |2 |5 (2|2 |2|2|2|2|E| = s
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bach_elor of E_ducat|on (Technology and Undergrad Teacher Education: 2 | np | <5/ 28 <5l <5 <5|<5]| - ) 59 69 31
Applied Studies) Secondary
Bachelor of Primary Education Studies Undergrad Teac“‘;:iﬁfa“r;a“o”: S| - | - - - - - - -] -] - [198] 198 || 133
Bachelor of Education (Prmary) (Honours) Undergrad Teachg;iﬁ?aur;atlon: - | <5 <b5| - - - - - | <5 - - - | <5 <5 5
Bachelor of Arts/Bachelor of Underarad Teacher Education: . . ) . . ) . . ) . . ) . . 18
Teaching(Secondary) g Secondary
Bachelor of Social Science(Psychology)/ Teacher Education: | | | | | | | | | | | _| | .
Bachelor of Teaching (Secondary) Undergrad Secondary <5
. : Teacher Education:
Bachelor of Teaching (Birth to 5 Years) Undergrad Early Childhood - - - - - - - - - - - - - - 5]l
Bachelor of Education (Health and PE) Undergrad Teacher Education: - - - - - - - - - - - - - - <5
Secondary
) . Teacher Education:
Bachelor of Education (Primary) Undergrad Primary - - - - - - - - - - - - - - 103
Bachelor of Teaching (Birth to Five Years) Undergrad Teacher Education: - - - - - - - - - - - - - - 101

Early Childhood

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Charles Sturt University

@M ITE data report

. 2016

Charles Sturt University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
@ = N
E | . s £ || &
8| s S ] 4
5|5|8| |% 8 || 2
§|8|8 = s 3
L S - | = o e £ =%
12|58 |:|8|alel=le|s|8|5| 5] §
Course | DetailedFieldof | 8 | £ | 8 | 5 | 2 El2le|s|=2|2|2 é _Eg _Eg
Course Name Level Education S|l |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor of Social Science (Psychology)/ Teacher Education:
Bachelor of Teaching (Secondary) Lneigra Secondary =5
Bachelor of Education (K-12 Middle )
Sehooling) Undergrad Teacher Education 33
Bachelor of Education (Health and Teacher Education:
Physical Education) (Honours) Ui i Secondary =
Bachelor of Science/Bachelor of Teaching Underarad Teacher Education: -5
(Secondary) g Secondary
Bachelor of Science/Bachelor of Teaching Teacher Education:
Secondary Undergrad Secondary <5
Total 184 | 787 | 52 | 475|145 | - | 39 | 55 | 64 | 38 | 20 | - |1427| 1643 960

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Charles Sturt University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 729, 82% P 799, 88%
58%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M Charles Sturt University [ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Charles Sturt
University (n=1039)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

0% 20% 40% 60% 80% 100%

Overall quality
1%
81%

Teaching quality
72%
80%

Learner engagement

34%
60%

Learning resources
83%
84%

Student support
59%
67%

Skills development

72%
82%

I Charles Sturt University [ National
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M ITE data report

Christian Heritage College i

Aggregated data from all ITE programs Christian Heritage College — individual program data for ITE programs (special course 22) 2014

AT TG EENS ) Basis of Admission ATAR*
2014 Commencements 111
o4
2014 Enrolments 269 o 5 § -
2014 Completions 47 ‘é 5 g 'é s
= (1} = »
2014 Commencement breakdowns §|S|¢E s g =
< = e — > a
Females 80 % E = '-:- S E o E g
Gender S| 2|l2|S|le|2|8|8|2|2|8|2|E| 8| 8
Males 31 Cowse | DetailedFieldof | 5 | £ | 8|S |2 |E|2|2|2|2|2|2|8| 5| =
Domestic np Course Name Level Education S| E|la|l2|=|g|8|B |5 |K|5|5|5]| 8 2
Citizenship
Overseas =9 Teacher Education:
) Bachelor of Education (Secondary) Undergrad T <5| 6 7 | <b <5|<bh|<h| - - 12 18 -
Indigenous - Secondary
Equit NESS 13 Bachelor of Arts/Bachelor of Educati Teacher Educati
quity group achelor of Arts/Bachelor of Education eacher Education:
Low SES 1 (Secondary) Undergrad Secondary <5|<5| 9 - - - - | <b5|<b5| - | <5|<bh| 7 14 <5
Regional 8 _
Rermote ] Bachelor of Education (Primary) Undergrad Tea"hg;iﬁfa“;a“o“' | 7|27 13|<s|-|-|<s5|8|<s5|-|<s5|37| 35 || 16
Time series Graduate Diploma in Education (Primary) Postgrad TeachFe):irET?aur;anon: - 7 |<5] - | <5]| - - - - - - - 9 9 11
300 Graduate Diploma in Education Teacher Education:
2z (Secondary) Postgrad Secondary <5 14 - | <5]| - - - - - - - - 17 17 14
E 200
é 100 Bachelor of Education (Middle Years) Undergrad Teacher Education <5
3 0
e s s s s s s e Total np | 38 |44 | 18 |<5] - | - | 7 |15 |<5[<5]<5]|82| 111 47
50
g 40
é 30
38
20

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Christian Heritage College P 2016

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100%
80%
60%
40% 88% 2% 96%71% O ot Not available due to insufficient data.
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M Christian Heritage College [ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

Not available due to insufficient data.
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M ITE data report

Curtin University of Technology @ 20

Aggregated data from all ITE programs Curtin University of Technology — individual program data for ITE programs (special course 22) 2014

AT TG EENS 9 Basis of Admission ATAR*
2014 Commencements 349
s
2014 Enrolments 1,072 - s §
1Z] = <
2014 Completions 175 ‘§' 5. g 'é =
= £ >
2014 Commencement breakdowns §|S|¢E S g =
=] = =] = =
Females 274 2| 5 =|z|&|E £ =
Gender £18|8|s|s|8|s|s|e|s|s|8|E| 8| &
Males 7 Cowse | DetailedFieldof | 5 | & | 5 | S| S| €|2|e|=|2|=|=2|2| 3| 3
Domestic 342 Course Name Level Education S|z |8 |5 |=|2|8|B|B|F|5|5|5| 8 2
Citizenship
Overseas ! Teacher Education:
Indigenous <5 Bachelor of Education (Primary Education) Undergrad Primary | 43| 36 | 60| 7 1 np | 16 | 12 8 | <bh| 12| 157 89
i NESS 1 Bachelor of E i Teacher E ion:
Equity group Low SES 5 ESLCchtioorn? ducation (Secondary Undergrad eacssgo r?éjacr?/tlon‘ 15137 42| <5|<5] - ) 5 |mp | 8 9 | <5/ 68 97 20
Regional 40
Bachelor of Education (Early Childhood Teacher Education: |
Remote 9 Education) Undergrad Early Childhood 26 | np | 26 | 22 | <5 <5| 5 5 | <5|<5]| 76 95 66
Time series Total 84190 [128 (30 | 17 | - | - | 13|26 | 25| 20 | 9 |256| 349 175
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@
13
S 1000
=
[T
g 50
£
[=]
8 0
w0 (<=} ~ [ce) D o -~ o~ o <
o o o o o ~ ~ ~ ~ ~—
o o o o o o o o o o
N N N N N N N N N N
250
W 200
=
=
2 150
=
E 100
o
50
w0 ©o ~ (=] D o -~ o~ o <
S 8 £ 8 8 2 5 £ = =
N N (39 N N (39 o~ N N N

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

Curtin University of Technology @ 2016

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
78%
60% 81%
40% 76%82% 71% 78%83% Teaching quality
61%[ 0 Y,
78%
20% 80%
0% Learner engagement
Overall satisfaction ~ Good teaching Generic skills 52;/;W
0
I Curtin University of Technology [ National .
Learning resources
78%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% ; 54%
0 [ Not in employment 67%
80% I Working part-time not in schools
’ . . ) Skills development
I Working full-time not in schools 81%
60% I Working part-time in schools 82%
40% B Working full-time in schools
0 *Respondents who were not I Curtin University of Technology [ National
20% available for full-time or part-time
employment were omitted from
0% the results.

Curtin University of
Technology (n=468)
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Deakin University @ 2016

Aggregated data from all ITE programs Deakin University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 11 Basis of Admission ATAR*
2014 Commencements 1,463
el
2014 Enrolments 4,129 o s § -
. pe E= [%Z) L
2014 Completions 1,002 3|E|, S E Q
b= E—j [ %]
2014 Commencement breakdowns §|S|¢E s g =
S| 3| 8 = @ 5
Females 1,123 % E == S E o | = E £
Gender S|l -|2|s|e2|2|B|8|R|8|8|= |3 8 S
Males 340 Course | DetailedFiedof | 8 | £ | S (S| E|S|2|2|2|2|2|2|E| = s
Domestic 1421 Course Name Level Education S|lz|a|8|=| g8 |6 |5 |r|%|5|5| 8L =
Citizenship
Overseas 42
) Master Of Teaching - Teach For Australia Postgrad Teacher Education - 64 - - - - - 64 64 -
Indigenous 39
i NESE 2 Bachelor Of Teachi i Bachel Teacher E ion:
Equity group Low SES 197 Ozficsceie?]rcg gaching (Science)/Bachelor Undergrad eacsg(r:or?g:;non. <s5lm 29| - | - | - |<5|<5|14]|18|<5|<5|<5| 45 1
Regional 321 _
Remote -5 Bachelor Of Early Childhood Education Undergrad Te?é?fl;iﬂﬂ?%‘é%": 30 | 23|59 (71| - | - |11 36|21 | 10| mp|<5|08]| 18 || 28

Time series Bachelor Of Early Childhood Education Undergrag | Teacher Education: 1 o L L <] <5 - [101] 105 || 11
Early Childhood

1500 .
. Bachelor Of Education (Primary) Undergrad Teac“g;iﬁ?;;a“"“' 21 (133|346 | 78 | - | - |60 [138|158 | 92 |44 | 8 |78 | 578 || 5
§ 1200
g Bachelor Of Health And Physical Education | Undergrad | 1c2cher Education: gy 1 gz oo |- |~ | g | 8 |18 |20 | 26| 5 | 9 | 103 || 55
£ Secondary
S 90
T s me s mem s Gradu_ateD|plomaOfEducat|on (i Postgrad Teacher Education | <5| 60 | - [ <5 - - - - - - - - | 63 63 81
Learning)

1200
2 4000 Master Of Teaching Postgrad Teacher Education 7 - - - - - - - - - - - 7 7 15
Eow Master Of Teaching - Early Childhood
s aster Of Teaching - Early Childhoo . ) ) ) . ) ) . ) ) . )

600 . Education Postgrad Teacher Education 53 53 53 40

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@M ITE data report

Deakin University @ 2016

Deakin University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
: £ =N =
E|S|¢ E g || §
S| 2|8 = s B
» = @ < £ =
z2|8|E|B| 2|8 o | | E £
S|3|2|E|=l2|8|8|=2|8|8|2|2|38]| 8
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Master Of Teaching - Primary Postgrad Teacher Education - 136 - - - - - [ 136 136 59
Master Of Teaching - Secondary Postgrad Teacher Education - 126 | - - - - - - - - - - | 126 126 51
) . Teacher Education:
Bachelor Of Education (Primary) Undergrad Primary <5
Bachelor Of Education (Primary) Undergrad TeachFe)r_Educanon: 394
rimary
Bachelor Of Teaching (Primary And )
Secondary) Undergrad Teacher Education 5
: ' Teacher Education:
Bachelor Of Physical Education Undergrad Secondary <5
Bachelor Of Physical Education Undergrad Teacher Education: 12
Secondary
: ) Teacher Education:
Bachelor Of Early Childhood Education Undergrad Early Childhood 43
Graduate Diploma Of Teaching Postgrad Teacher Education 106

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@M ITE data report

Deakin University @ 2016

Deakin University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
: £ S| =
5| s g S|l &
c |85 |¢g = g =
= S 5 S 3 =
= = o E °|=, _3
| = == |g|E E _E'
= = (=] [—)
E|ls|S|s|l:|2|s|e|(=|28|3|8|E|3]| 3
Course DetailedFieldof | 2 | S | 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Graduate Diploma Of Teaching (Primary) Postgrad Teachgr_Educatlon: 59
rimary
Bachelor Of Teaching (Primary)/Bachelor Teacher Education:
Of Arts Undergrad Primary <5
Bachelor Of Teaching (Secondary)/ Teacher Education:
Bachelor Of Arts Ui Secondary 15
BachglorOfTeachmg (Science)/Bachelor Undergrad Teacher Education: 6
0f Science Secondary
Total 60 | 645 | 481 | 277 | - - [ 80 | 185|211 [ 152 | 81 | 15 | 739 | 1463 || 1002

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Deakin University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 87% g0 - 87%g30
20%
0%
Overall satisfaction ~ Good teaching Generic skills
I Deakin University [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Deakin University (n=911)

@ ITE data report

. 2016

Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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Overall quality
87%
81%

Teaching quality
84%
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Learner engagement

65%
60%

Learning resources
89%
84%

Student support
73%
67%

Skills development

84%
82%

I Deakin University [ National
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@M ITE data report

Eastern College Australia (formerly Tabor College Victoria) @ 2016

Aggregated data from all ITE programs Eastern College Australia — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 1 Basis of Admission ATAR*
2014 Commencements 33
s
2014 Enrolments 62 - 5 S -
2014 Completions 33 5| s = '% S
© = @ = £ A
2014 Commencement breakdowns S| g|¢g S 8 S
S| 8| 8 = @ =
Females 21 % E = | B :;'f’ E o | = E £
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Males 12 Cowse | DetailedFieldot | 8 | £ | 8|S |2 |E|2(2|2|2|2|2 8|35 =
Domestic np Course Name Level Education S|l£|la|2|=|&8|8|6|5|FK|®5|5 |58 =
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Lz <9 Teacher Education:
) Graduate Diploma in Education (Primary) Postgrad . ’ - np - <5 - - - - & 33 33
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Equity group Low SES -5 Total - np | - - | <5] - - - - - - - | 33 33 33
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The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

Eastern College Australia (formerly Tabor College Victoria) @ 2016

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

No data available.

No data available.
Postgraduate students are not included in this survey.

Postgraduate students are not included in this survey.

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

No data available.
Postgraduate students are not included in this survey.
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Edith Cowan University

M ITE data report

. 2016

Aggregated data from all ITE programs Edith Cowan University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 14
2014 Commencements 1,584
2014 Enrolments 3,936
2014 Completions 975
2014 Commencement breakdowns

Females 1,199
Gender

Males 385

Domestic 1,550
Citizenship

Overseas 34

Indigenous 16
- NESB 18

quity group

Low SES 208

Regional 208

Remote 23

Time series
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2| 8|5 8| ®|2 g|s| E|l E
S|2|E|S|e|l2|23|8|=|8|8|2|2|8| S8
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Bachelor of Education (Early Childhood Teacher Education:
Studies) Undergrad | “cory Childhood | <° | <2 | - | <? |- = SHERE -
Bachelor of Education (Early Childhood Teacher Education:
Studies) Undergrad Early Childhood 54 | 28 | 46 | 48 5 - - np | 17 | 15 8 | <5 |133| 181 -
Bachelor of Education (Early Childhood Teacher Education: | . }
Studies) Undergrad Early Childhood 9 [ 11 [ np |3 |<5 <5|<bh|<b5|<5 54 59
Graduate Diploma of Education (Early Teacher Education:
Childhood Studies) Postorad | “eaycnilghood | T[S ol S <
Graduate Diploma of Education (Early Teacher Education:
Childhood Studies) Postgrad | “eayenitanood | T [l L
Graduate Diploma of Education (Primary) | Postgrad Teac“g:iﬁfa‘iga“onz S 0 (R (A B A I A A I e
Graduate Diploma of Education (Primary) Postgrad Teachg;iﬁ:jaur;anon: - 1293 - - - - - - - - - - 1293 293 153
Graduate Diploma of Education Teacher Education:
(Secondary) Postgrad Secondary - | 258 | - - - - - - - - - - | 258 ] 258 165
. . Teacher Education:
Bachelor of Education (Primary) Undergrad Primary <5[<5| 5 - - - - | <5 <h|<h5| - [ <5|<5| 10 82

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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M ITE data report

Edith Cowan University i

Edith Cowan University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
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2 2|2 2|a|E gl g
s | 2| S| B| 2|5 o | | E £
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Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Bachelor of Education (Primary) Undergrad Teachg:iﬁqdaur;atlon: np - - | <5 - - - - 12 12 <5
Bachelor of Education (Primary) Undergrad Teac“‘;:iﬁfa“r;a“o”: 72|59 | 92 [62 | 15| - |<5|11 |40 |36 |25 [<5|180] 300 || 5
Bachelor of Education (Primary) Undergrad Teac“g;iﬁf’a‘i;a“o“: 19 (21 |25 24| 5 - |- |<s|1|m|7]-]6| o || <5
Bachelor of Education (Early Childhood Teacher Education: . . . ) . . ) .
Studies) Undergrad Early Childhood <5 <5 <5|<bh|<5 5 84
Bachelor of Education (Secondary) Undergrad Teannggé‘;fy“"“: 48 | 66 | 113 | 26 | 12 | - | <5| 19 | 49 | 34 | 28 | mp | 122 | 265 || @6
Bachelor of Education Undergrad Teacher Education <5
Bachelor of Education (Music Education) Teacher Education:
Undergrad <5
- Secondary Secondary
Bachelor of Education (Early Childhood Teacher Education:
Studies) Undergrad | “e2ryy Childhood o
. . Teacher Education:
Bachelor of Education (Primary) Undergrad Primary <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Edith Cowan University

M ITE data report

. 2016

Edith Cowan University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
- 5 s z
g | 8 £ EN =
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5|8 |8 = § || B
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7] - - —
212188\l |a|2|a|s|s|E|E|&]| 3
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Baghelor of Arts (Education)/Bachelor of Undergrad Teacher Education: 20
Science Secondary
Bachelor of Arts (Education)/Bachelor Teacher Education:
of Arts Undergrad Secondary !
Bachelor of Arts (Education)/Bachelor of Teacher Education:
Arts (Creative Arts) g i Secondary ?
Bachelor of Education (Primary to Middle Undergrad Teacher Education 28
Years)
Bachelor of Education (Kindergarten Teacher Education:
through Primary) Undergrad Primary 157
Bachelor of Arts (Education)/Bachelor of Teacher Education:
Creative Arts Undergrad Secondary 12
Bachelor of Arts (Education)/Bachelor of Teacher Education:
} X Undergrad <5
Social Science Secondary
Graduate Diploma of Education Teacher Education:
(Secondary) Postgrad Secondary <5
Bachelor of Education (Primary to Middle Teacher Education:
Years) Uneiegee Primary “d

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

Edith Cowan University i

Edith Cowan University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
- 5 s z
g |8 £ EH =
S| 8|8 El g =
g3 |8 5 g || £
2| S|2|=|g|E E 5
7] - - —
212158\l |a|a|a|s|s|E|E|&]| 3
Course DetailedFieldof | 2 | S | 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8|5|5|r|B|5 |5 L =
Graduate Diploma of Education Teacher Education:
Postgrad 27
(Secondary) Secondary
Total 217 [ 841 | 291 | 197 | 38 | - 8 | 43 [ 123 | 97 | 70 | 17 [1226| 1584 975

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Edith Cowan University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
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40% 8% g0y o 86% §3%
20%
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Overall satisfaction ~ Good teaching Generic skills
M Edith Cowan University [ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Edith Cowan
University (n=664)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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M ITE data report

Excelsia College (formerly Wesley Institute) B 2016

Aggregated data from all ITE programs Excelsia College — individual program data for ITE programs (special course 22) 2014

AU LBcI 65 UORr e 2 Basis of Admission ATAR*
2014 Commencements 224
s
2014 Enrolments 34 2 § § -
2014 Completions 115 5| s E E s
© = @ = E ]
2014 Commencement breakdowns §|S|¢E S g =
< = o = H s
Females 127 % E :-; '-:- :;'f’ E o | = E é'
Gender S| Z|2|g|le|g|B8|8|R|88|8|2|2| 38| 8
Males 5 Cowse | DetailedFieldof | 5 | £ | 8|S |2 |E|2|2|2|2|2|2|8| 5| =
Domestic 294 Course Name Level Education S|l£|la|2|=|&|8|6|5|FK|®5|5 |58 2
Citizenship
Overseas - ) ) )
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The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Excelsia College (formerly Wesley Institute)

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

No data available.
Postgraduate students are not included in this survey.

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

No data available.
Postgraduate students are not included in this survey.

Initial teacher education: data report 2016, AITSL, 2016
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Student experience
Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

No data available.
Postgraduate students are not included in this survey.
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Flinders University

Aggregated data from all ITE programs

2014 Number of programs 18
2014 Commencements 898
2014 Enrolments 2,527
2014 Completions 415
2014 Commencement breakdowns
Females 618
Gender

Males 280
Domestic 863

Citizenship
Overseas 35
Indigenous 17
- NESB 7

uity grou
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Remote 17
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M ITE data report
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Flinders University — individual program data for ITE programs (special course 22) 2014
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Bachelor of Arts Undergrad | "o chilgnood | <2 | 18 | 22 | W | 18| - | - | - [ <8 9 [ <5 <5] 61 ] 76 ) 39
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B Educgnon (Middle & Secondary Undergrad Teacher Education: 8 | 21 [119] 9 | 29 . ) S l<slas | 21 | np 126 186 105
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Schooling), B Health Sciences Uiengad Secondary o) o a2 - ) ) R o
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The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Flinders University

Flinders University — individual program data for ITE programs (special course 22) 2014

M ITE data report

. 2016

Basis of Admission ATAR*
=
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Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor of Education (Special Education) Undergrad Teach_erEducatl_on: - 30 - - - - - 30 30 26
Special Education
) ) Teacher Education:
Master of Teaching (Early Childhood) Postgrad Early Childhood - 120 | - - - - - - - - - - |20 20 16
Master of Teaching (Primary R-7) e e R T e B I O A
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Master of Teaching (Secondary) Postgrad el e e ) - 27 - - - - - - - - - - 27 27 12
Secondary
Master of Teaching (Special Education) Teacher Education: | I O O R S I I
(Primary R-7) Postgrad Special Education n " n 5
Master of Teaching (Special Education) Teacher Education: | [ O T A A I
(Secondary) sasiad Special Education <4 =@ =g =
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Bachelor of Education (Junior Primary/ Teacher Education:
Primary), Bachelor of Science Undergrad Primary <5
Bachelor of Education (Secondary), Teacher Education:
Bachelor of Arts Undergrad Secondary =5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

Flinders University e 20

Flinders University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
3 5 S | o
s |5 g £ s
= (4] = »
2 2|2 2|a|T gl £
® | B = | B = | § = =
E1218|8|:=|%|2|2e|=|2|2|2|E|s8| s
Course | DetailedFieldof | 8 | £ | 8 | 5 | 2 €lel2|=2|=2|=2|=. é s s
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor of Education (Secondary), Underarad Teacher Education: <5
Bachelor of Health Sciences g Secondary
Total 24 | 229 | 428 | 58 | 159 | - - - | <5| 84| 8 | 57 | 673 | 898 415

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Flinders University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014
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Overall satisfaction ~ Good teaching Generic skills
M Flinders University [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Flinders University (n=238)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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M ITE data report

Griffith University i

Aggregated data from all ITE programs Griffith University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 14 Basis of Admission ATAR*
2014 Commencements 1,106
el
2014 Enrolments 2,589 - s S -
. - E= [%Z) L
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b — E— [ %]
2014 Commencement breakdowns §|S|¢E s g =
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Low SES 192 Education Postgrad |~ g1y Childnood 4 4
Regional 98
Remote 5 Master of Teaching Postgrad Teacher Education - M - - - - - - - - - - M 1 -
Time series Bachelor of Education - Primary Undergrad Teac“g;iﬁfa“rga“o“: 20 | 72 |60 | 43 |<5|<5| - | - | mp| 32| 14|<5|154] 200 || 113
1500 Aorip
o Bachelor of Education - Primary Undergrad Teac“g;iﬁ?aﬂca“"“' 20|45 |36 | mp|<5] - | - |<5|14|10]|<5|<5]8]| 119 || 7
5 1200 \/\/0\\_‘_./. y
=
g Bachelor of Education - Secondary Undergrad Teacgg;gr‘]’é’;f;“’”: 18159 | 95|24 [<5|<5| - | - [24 |28 | np|<5[133] 200 || 81
S 60
ST s s s s s s Bachelor of Education - Special Education Undergrad Teachgr Educat[on: <5| 9 |12 | <5|<bh| - - - | <5|<5|<5[<5] 18 25 23
Special Education
1200
2 1000 Bachelor of Education - Primary Undergrad Teach;;iﬁqd;flanon: 9 [ 10| 9 |np |<5]| - - - <55 | <b| - 21| 3 37
E BOO ‘\/’/k‘/.\‘\’\*\ﬁ Bachelor of Adult and Vocational Teacher Education:
° 600 Education Undergrad | Vocational Education | <5 | 9 | <5 7 - = = = - - - - | 18| 18 26
g 8 5 8 8 2 §© o 2 ¥ and Training

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Griffith University i

Griffith University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
- 5 s z
= [-}] =
E|E5|¢g = s || £
S| 8|8 = g || £
e | S| 2|=| 5|8 E =
2|8 5|5 | %2 g|g| E =
= » | B = ® 2| B|8|R|8|8|= H 3 S
Course | DetailedFieldof | 8 | £ | S |2 |2 |5 |2|2|2|2|2|2|E| = s
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Graduate Diploma of Education - Primary Postgrad Teachg;iﬁqdaur;atlon: 6 | 64 - - - - - 70 70 64
Graduate Diploma of Education - Primary Postgrad Teachg:iﬁqdaur;atlon: <5 np | - - - - - - - - - - | 5 51 52
Graduate Diploma of Education - Teacher Education:
Sacondary Postgrad Secondary 1|14 - - - - - - - - - - [ 152 152 146
Graduate Diploma of Education - Postgrad Teacher Education: 6 81 ) . . ) . . ) . . ) 87 87 82
Secondary Secondary
Graduate Diploma of Early Childhood Teacher Education:
Education Postgrad | e ohilghood | <0 ™| | ol | | o ||
' ' Teacher Education:
Master of Teaching - Primary Postgrad Primary - 7
Master of Teaching - Secondary Postgrad Teacher Education: - 7
Secondary
Total 107 | 663 | 222 [ 100 | 9 5 - | <5| 52|83 | 34| 10 [926| 1106 729

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Griffith University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
85%ig90 88%ga0
40% 82% > 83%
65% 1%,
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M Griffith University [ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

0,
100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Griffith University (n=519)

@ ITE data report

. 2016

Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

0% 20% 40% 60% 80% 100%

Overall quality
81%
81%

Teaching quality
76%
80%

Learner engagement

64%
60%

Learning resources
85%
84%

Student support
63%
67%

Skills development

82%
82%

W Griffith University [ National
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Holmesglen Institute of TAFE e 20

Aggregated data from all ITE programs

2014 Number of programs 1
2014 Commencements 45
2014 Enrolments 163
2014 Completions 22
2014 Commencement breakdowns
Females np
Gender
Males <5
Domestic 37
Citizenship
Overseas 8
Indigenous
- NESB -
uity grou
Uiy orop Low SES <5
Regional <5
Remote -

Time series

§Z] 80
=
2 6
@
2 40
E 2
£
S o
S 8 b5
& & K
25
20
(%]
S 15
2 1
s
0
8 8 5
& & R

2 8 2 ¢
o =] f=) o
N N N ~N
2 8 2 %
o o o (=3
~N o~ o~ N

2012

2012

2013

2013

2014

2014

Holmesglen Institute of TAFE — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
- 5 s z
g| s S = 2
| §|8 S g || 2
2|3 3 =4 = =
g || o = = 3
218188 |cl2|a|2|a|s|s|E|E|&]| 3
Course DetailedFieldof | 8 | 5 | 8 |- |2 (S8 | 2|2 |2 |2 |2 |2 |E| = s
Course Name Level Education S|l z|la |8 |l=|la|l8 ||| |3|5|5| e =
Bachelor of Early Childhood Education Undergrag | Teacher Education: =\ g\ (| o7 - - s - | s || 2
Early Childhood
Total - | <5| np | 27 - - - - - - - | 45| - 45 22

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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ITE data report

Holmesglen Institute of TAFE P

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

0% 20% 40% 60% 80% 100%

Overall quality

96%
81%
Not available due to insufficient data. Teaching quality
96%
80%
Learner engagement
85%
60%
Learning resources
88%
84%

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
96%
67%

Skills development
96%
82%

Not available due to insufficient data.
I Holmesglen Institute [ National
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M ITE data report

James Cook University i

Aggregated data from all ITE programs James Cook University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 8 Basis of Admission ATAR*
2014 Commencements 460
el
2014 Enrolments 1,351 2 § § -
2014 Completions 175 5| s & E S
2 = o = = (7]
2014 Commencement breakdowns S| g|¢g S 8 S
w| 8|3 |8 o | ® 2 =
Females 350 % | 8| | B| 2|5 o | = £ g
Gender S| 2|S|S|=|2|B8|8|2|8|8|2|8| &8 3
Males 110 Cowse | DetalledFieldof | 5 | £ (8|S |2 |€|2|2|2|2|2|2|E| 3 =
Domestic 445 Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L 2
Citizenship
Overseas 15
) Bachelor of Education-Bachelor of Science | Undergrad Teacher Education - np | <5 - - | <5| - - np 6 -
Indigenous 37
) NESB 8
i Qo Low SES 131 Bachelor of Education-Bachelor of Arts Undergrad | Teacher Education | <5|<5|<5| - | - | - | - | - | - |<5] - | - [<5] <5 -
Regional 405 . .
Remote 27 g:gﬂ::g: 8; ggl??aigﬂ SRS SNIE- Undergrad Teacher Education - | <5| np - - - - - | <5|<5]|<5| - | <5 8 -
Time series Bachel_or of Education (Early Childhood Undergrad Teacher E@caﬂon: | 22| 40 | 48 S les| - l<sl g 6 | <5 <5103 125 .
Education) Early Childhood
600 .
. Bachelor of Education (Primary Education) | Undergrad TeaChgiirET?aL:ﬁa“O”' <5| 43 |87 |46 |<5|<5| - |<5[38 |16 | 11 |<5|11a| 181 || -
§ 500
§ 0 Bachelor of Education (Secondary Teacher Education:
g Education) Undergrad Secondary np [ 34|75 |10 | <5]| - - | <5| 15|16 [ 10 | np | 80 | 128 -
S 300
DL L Bachelor of Education Professional Undergrad Teacher Education ) 7 ) ) ) ) ) ) ) ) ) ) 7 7 -5
Development
450
Bachelor of Sport and Exercise Science- )
é 350 Bachelor of Education Undergrad | Teacher Education - - - | <5| - - - - <5 - - - - | <5 6
T %0
e 150 Bachelor of Education Undergrad Teacher Education 144

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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James Cook University

@ ITE data report

. 2016

James Cook University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=

3 5 S| <

| s g S|l &

S| 5| g 3 5 || 2

2 5 5 S 8 =]

= = o E' °|=, _3

2|1 8|2|=|g|& = =

= = (=] [—)

E|ls|S2|s|:z|2|s|e|(=|28|3|8|E|3]| 3

Course DetailedFieldof | 2 | £ | 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =

Course Name Level Education S|z |2 |=|g|8|5|5|r|B|5 |5 L =

Bachelor of Education Undergrad Teacher Education 7
Bachelor of Education with Honours Undergrad Teacher Education <5
Bachelor of Education with Honours Undergrad Teacher Education <5

Bachelor of Educational Services Undergrad Teacher Education 9
Bachelor of Education-Bachelor of Arts Undergrad Teacher Education <5

Bachelor of Education-Bachelor of )

Languages Undergrad Teacher Education <5
Total 26 | 114|211 [ 105 | <5 | <5 - 5 |60 | 41 |27 | 11 |316| 460 175

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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James Cook University P

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
76%
60% A
90% pmp , _
40% 78% 82% 600 1% 83% Teaching quality
° 81%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills 6([5]‘;%
0
M James Cook University [™ National .
Learning resources
86%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% ; 74%
0 Not in employment 67%
80% I Working part-time not in schools
? , _ _ Skills development
I Working full-time not in schools 79%
60% Il Working part-time in schools 82%
40% B Working full-time in schools
) *Respondents who were not Il James Cook University [7 National
20% available for full-time or part-time
employment were omitted from
0% the results.

James Cook
University (n=236)
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Aggregated data from all ITE programs La Trobe University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 12 Basis of Admission ATAR*
2014 Commencements 995
el
2014 Enrolments 2,415 - s g
[Z] = ‘<_l‘
2014 Completions 708 3|E|, S 'é Q
b= E—j [ %]
2014 Commencement breakdowns |5 |8 s g || &
< = o —_ @ e
Females 683 % E :-; '-:- qé‘ E o | = E é'
Gender S|2|2|E|le|2|B8|8|R|23|8|2|2]| 8 8
Males 312 Course | DetailedFiedof | 8 | £ (8 (S |2 (S (2 |2(2|2|2|2 E| = s
Domestic 987 Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L 2
Citizenship
OIS 8 Teacher Education:
Indigenous 5 Bachelor of Early Childhood Education Undergrad Early Childhood <5010 | 31 | np 8 6 | <b|<b5]| - - 31 51 16
) NESB 12
Equity group Bachelor of Physical and Health Education | Undergrad | Teacher Education |[<5| np | 20 | 15 | - | - | - | <5|<5|<5|<5| - | 33| 43 36
Low SES 215
Regional 478 .
Remote <5 Egﬁggtlgnm Physical and Qutdoor Undergrad Teacher Education - <5 11 | <5 - - - | <bh|<b5|<5]| - - | 12 18 17
Time series (B)z?fr:ggi?; TE%auCCh;Rgn()o utreach and Undergrad | Teacher Education | - | np | 22 [ <5| - | - | - |<5|<5| 5 |<5|<5| 19| 34 6
600
@ Bachelor of Teaching (Primary) Undergrad Teacher Education - | 42 | 54 | 23 - - | <5 <b5| 11 9 9 - | 87 ] 119 69
§ 500
g 40
E Bachelor of Teaching (Secondary) Undergrad Teacher Education [ <5 33 | 49 | np | - - - | <5| 14| 5 5 | <5 65 91 24
S 300
A E(rjeltjdcl;%tganloma ) G Postgrad Teacher Education | 19 | np - | <5] - - - - - - - - | 38 38 25
750
. 2 ggz‘rjsl;ate Diploma n Education (Middle | pocyorag | Teacher Education | - 106 | - | - | - | - [ - | - | - | - | - |- |106] 106 || 96
E 450
)
° 250 Master of Teaching (P-12) Postgrad Teacher Education - |74 - - - - - - - - - - | 74 74 30

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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La Trobe University e 20

La Trobe University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
3 5 S| <
5| s g S|l &
& = @ = £ ]
S| 5| % e g || 5
5|28 = § || B
2| S| 2| =|a|E £ =
g 3 s E =5 E (=3 = £ =
S|3|2|E|=l2|8|8|=2|8|8|2|2|38]| 8
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor of Education Undergrad Teacher Education | np | 51 | 99 | 28 <5|<b5| 17 [ 18 | 11 | <b5|<bh|[134| 188 17
Bachelor of Education Undergrad Teacher Education [ <5| 8 | 33 | np | - - | <5| 9 |<5|<5|<5| - |3 | 50 32
) ) . ) Teacher Education:
Graduate Diploma in Education (Primary) Postgrad Primary - | 183 | - - - - - - - - - - [ 183 ] 183 195
Bachel_or of Outreach and Community Undergrad Teacher Education <5
Education
Graduate Diploma in Technology )
Education Postgrad Teacher Education <5
Graduate Diploma in Teaching (P-12) Postgrad Teacher Education 24
Bachelor of Education Undergrad Teacher Education 115
Postgrad in Outdoor & Environmental )
Education Postgrad Teacher Education <5
Total 35 [ 540 | 319 | 100 | - | <b5| 17 | 43 | 57 | 39 | 24 | <5|812| 995 708

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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La Trobe University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 76%82%) 69 T1% 84%83%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M La Trobe University [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

La Trobe University (n=363)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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Overall quality
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Teaching quality
74%
80%

Learner engagement
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85%
84%

Student support
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Aggregated data from all ITE programs Macquarie University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs Basis of Admission ATAR*
2014 Commencements 389
el
2014 Enrolments 1,991 2 E ] -
2014 Completions 405 5| s = ‘% S
© = @ = 15 »
2014 Commencement breakdowns §|S|¢E s g =
AR e || =
Females 357 s | 2| S| B| 2|5 o | e £ £
Gender S| 22|28 |e|B|B|8|2|8|83[8|2| 8| &8
Males 32 Cowse | DetalledFieldof | 5 | £ (8|S |2 |€|2|2|2|2|2|2 (8|35 =
Domestic 378 Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L 2
Citizenship 5 ”
verseas Bachelor of Teaching (Early Childhood Teacher Education:
Undergrad - | <5 - - - - - | <5] <5 -
Indigenous 8 Services) g Early Childhood
NESB 23
Equity group ' Teacher Education:
Low SES k) Bachelor of Education (Secondary) Undergrad Secondary - | 28| 8 - - - - - - - - - | 36 36 -
Regional 19 _
Remote -5 Bachelor of Education (Primary) Undergrad Te“hg[iﬁfa“r;a“on' N 3 INTS) S R I I R N R e A
Time series Bachelor of Teaching (Birth to Five Years) | Undergrag | 1cacher Eduaation: 1 oot g T og [ s | - | - | - | - | 5| - | - || o || 3
Early Childhood
1000 ; ; o
Bachelor of Education (Early Childhood Teacher Education:
£ w Education) (Birth to 12) Underorad | "oty chitdnood | 41 | M4 [ 89 |48 - | o | o | o | M2 | <5| 18] 202 ]| 130
§ 600
3 Bachelor of Arts-Psychology with the )
400
§ Diploma of Education Undergrad Teacher Education <5
§ § 8§ 8§ 8 )8 8B R &K Bachelor of Arts with the Diploma of )
Education in the Faculty of Arts Ui I3 6T ST &)
500
Bachelor of Arts with the Diploma of )
v 450
: “ W Education in the Faculty of Human S Undergrad Teacher Education 29
§ 30 Bachelor of Science with the Diploma of Underarad. | Teacher Education 14
W s e 2w e Education in the Faculty of Scie g

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Macquarie University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
el
@ = N
gl s 5 £ g
o = 2 ) ~N
= I = g g
s|g| g S 3 S
5|88 = s || £
% E = | E =3 E o E _E-
< ) < S G = o o o o o =3 ; =] oS
cowse | DewiedFiedor | 5 | 2| 5|5 | S|E|S|S|S|S|2|=l2| S| 3
(= [} -— -—
Course Name Level Education S|z | |8 || 2|86 |8 |rR|%|5|5| & 2
Bachelor of Science with the Diploma of )
Education in Faculty of Human Sc Undergrad Teacher Education <5
Bachelor of Arts with Diploma of Education )
in Faculy of Business & Econ Undergrad Teacher Education <5
Bachelor of Arts with the Diploma of )
Education in the Faculty of Science Undergrad Teacher Education 5
Graduate Diploma of Education Postgrad Teacher Education 65
Bachelor of Arts-Psychology with the )
Diploma of Education Undergrad Teacher Education 25
: ) : Teacher Education:
Graduate Diploma in Early Childhood Postgrad Early Childhood <5
Bachelor of Arts with the Diploma of )
Education in the Faculty of Arts Undergrad Teacher Education <5
Bachelor of Science with the Diploma of )
Education in the Faculty of Scie Undergrad [ciegEainy <5
. ) . Teacher Education:
Graduate Diploma in Early Childhood Postgrad Early Childhood <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Macquarie University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
: £ =N =
g |8 £ =101 =
S| 8|8 El g =
g3 |8 5 g || £
2| S|2|=| gt E 5
7] - - —
218188 |cl2|a|2|a|s|s|E|E|&]| 3
Course DetailedFieldof | 2 | S | 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor of Teaching (Early Childhood Underarad Teacher Education: <5
Services) g Early Childhood
Total np [ 171 (100 | 68 | <5| - - - - | np| 26 | <5340 | 389 405

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Macquarie University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 87% g2% 78% 40, 87%g3%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
W Macquarie University [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Macquarie
University (n=676)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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Monash University

Aggregated data from all ITE programs

2014 Number of programs 29
2014 Commencements 1,389
2014 Enrolments 3,036
2014 Completions 7
2014 Commencement breakdowns

Females 1,038
Gender

Males 351

Domestic 1,227
Citizenship
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Indigenous 7
- NESB 5l
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Monash University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
@ = 4
£l s 5 £ | g
= 2 = @ ~
s | 8|8 = £ =
2 5 5 S ] S
T 8|8 = s 3
i) =S = = o = = =3
£1515|5|s|2|s|ls|=|=s|s|8|5|§8] 8
Course | DetailedFieldof | 5 |2 | § (S| 5| E|2|2|2|2|2|2|2|5 |z
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Bachelor of Primary Education Undergrad Teacher_Educanon: - | <5 - - - | <5| - - - <5 -
Primary
Bachelor of Arts and Bachelor of Education Teacher Education:
(Primary) Undergrad Primary - | <b5| 11 | <5 - - | <5]| - - - 9 | <b5|<b5| 16 -
Bachelor of Science and Bachelor of Teacher Education:
Education (Secondary) Ui i Secondary I R R R R I R )
Bachel_or of Science and Bachelor of Undergrad Teacher Education: <513 | 4 | <5 - . ) S lesl0l 3|12 <5] s )
Education (Secondary) Secondary
Bachelor of Arts and Bachelor of Education Teacher Education:
(Secondary) Undergrad Secondary - <% - ) ) B ) ) B - [ <9 - <5 <® )
Bachelor of Arts and Bachelor of Education Teacher Education:
(Secondary) Undergrad Secondary <515 | 73 | <5 - - - | <5 <511 |52 |2 |5 90 -
Bachel_or of Music and Bachelor of Undergrad Teacher Education: - l<s| 9 |<5] - . ) ~l<s5|<5] 7 |<5|<5] 12 )
Education (Secondary) Secondary
Bachelor of Commerce and Bachelor of Teacher Education:
Education (Secondary) Undergrad Secondary S| <010 <5 - ) ) ) S| <5p 6 - 12 )
Bachelor of Sport and Outdoor Recreation Teacher Education:
and Bachelor of Education (Prim Ut Primary AN A e I N A )

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Monash University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
: £ =N =
g | 8 £ S|l &
s|5|8 = g || g
g3 |8 5 g || £
2| 8| >|=|a|E E =
£§18|5/s/8|g|alsls|s|s|S|5|5]| &
- S = @ - =]
Course | DetailedFieldof | 8 | £ (8|S |2 | |2|2|2|2|2|2 E| = s
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Bachelor of Science and Bachelor of Teacher Education:
h . Undergrad . - | <b5| - - - <5|<bh| - <5 -
Education (Primary) Primary
Bachelor of Science and Bachelor of Teacher Education:
Education (Primary) Uefegis Primary o I N I IR R B I R B B )
Bachelor of Visual Arts and Bachelor of Teacher Education:
Education (Primary) Undergrad Primary o AR Il Il B B Il e R B N R R A
Bachelor of Sport and Outdoor Recreation Teacher Education:
and Bachelor of Education (Seco S Secondary S L 2 I O O )
Bachelor of Visual Arts and Bachelor of Teacher Education:
Education (Secondary) Undergrad Secondary S| <Y <8 <5 - T8 | <O <8 <5 <8 - ! )
Bachelor of Education (Special Education) Undergrad Iy Lty - 9 | np [ <5 - - - | <b5|<5| 7 |<5|<5|<bh| 18 -
Special Education
Bachelor of Education (Early Childhood) | Undergrag | 1cacher Edueation: g g 12l ge | 1 | 7 | 5| 6 | 8 |<5|<5|54]| 86 -
Early Childhood
Eﬁf}:‘:r'}‘,’)’ of Education (Early Childhood/ |y ierad | Teacher Education | <5| 25 | np | 34 | - | - |16 [ mo | 8 |17 |12 |<5] 22| &2 -
' ) Teacher Education:
Bachelor of Education (Primary) Undergrad Primary <514 |23 | np | - - 7 <506 |21 |10 - |<b5| 51 -

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Monash University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
3 g S| <
5| s g E|l &
s | %3 = g 2
S| 8|5 S 3 S
= = o E °|=, _3
v | S| 2| 8| e |E E =
2| 8|5|5|®°| s s || E £
Course | DetailedFieldof | 8 | £ | S |2 |2 |5 (2|2 |2|2|2|2|E| = =
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Graduate Diploma of Education (Primary) Postgrad Teachg;irET:iaur;atlon: <5|<5]| - - - - - | <5] <5 7
Bachelor of Primary Education Undergrad Teachg;iﬁgiaur;atlon: - lnp| - | <5 - - <5219 - - - | <5] 34 119
Bachelor of Early Childhood Education Undergrag | eacher Education: 1 o b s a5 | o o | - <5 || a2
Early Childhood
Graduate Diploma of Education Postgrad Teacher Education: S les| o . . ) ) . ) ) . R 109
(Secondary) Secondary
Bachelor of Sport and Outdoor Recreation Teacher Education:
and Bachelor of Education (Prim Undergrad Primary ) B - [ <3 - ) ol I R R ) = || =8 =8
Bachelor of Sport and Outdoor Recreation Teacher Education:
and Bachelor of Education (Seco Undergrad Secondary o I A N B B M N A A A R R <5
Bachelor of Education (P-10) Undergrad Teacher Education | <5| 46 | 52 | np | - - 12 [ 20 | 21 | 38 | 22 | <5| np | 123 5
: Teacher Education:
Master of Teaching (Secondary) Postgrad Secondary - | <5 - - - - - - - - - - | <5] <5 5
: Teacher Education:
Master of Teaching (Secondary) Postgrad Secondary - 1390 | - - - - - - - - - - 1390 | 390 78

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Basis of Admission ATAR*
=
3 g S| <
2|5 g 5 || 8
S| 5|8 3 5 || 2
2 5 5 S 5] =]
= = = E °|=, _3
2|1 8|2|=|g|& = =
= = (=] [—)
SE|ls|E|s|:e|2|s|e|(=|28|3|8|E|3]| 3
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Master of Teaching (Primary) Postgrad Teac“gr.Educa“O”: - |08 - - - |- 208 208 || 58
rimary
f Teacher Education:
Master of Teaching (Early Years) Postgrad Early Childhood - | 78| - = = = = = = = = - | 78 78 1
Bachelor of Arts and Bachelor of Education | Undergrad Teachgr‘Educatlon: 16
rimary
Bachelor of Arts and Bachelor of Education Teacher Education:
X Undergrad . <5
(Primary) Primary
Bachelor of Science and Bachelor of Teacher Education:
Education Undergrad Secondary <5
Bachelor of Science and Bachelor of Teacher Education:
Education et Secondary =
Bachelor of Science and Bachelor of Teacher Education:
) Undergrad 23
Education Secondary
g Teacher Education:
Bachelor of Arts and Bachelor of Education | Undergrad Secondary <5
) Teacher Education:
Bachelor of Arts and Bachelor of Education | Undergrad Secondary 47

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Monash University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
el
@ = N
£ | o 5 g1 3
o S 2 ) ~N
= I = g g
s|g| g S 3 S
5|88 = s || £
% E = | E =3 E o E _E-
< @ < < G = o o o = o =3 ; 5 5
Cose | Detaiearieor | = | £ |5 |C|E|E|S(s|5|2|2|2| 8|33
Course Name Level Education S|z |8 |=|lg|8 || |r|B|5|5]| 8 2
Graduate Diploma of Education Teacher Education:
Postgrad <5
(Secondary) Secondary
Graduate Diploma of Education Teacher Education:
(Secondary) Posigrad Secondary 15
Bachelor of Commerce and Bachelor of Teacher Education:
Education Ui i Secondary =
Bachelor of Sport and Qutdoor Recreation Underarad Teacher Education: 20
and Bachelor of Education g Primary
Bachelor of Visual Arts and Bachelor of Teacher Education:
Education Undergrad Primary <8
Bachelor of Sport and Outdoor Recreation Teacher Education:
and Bachelor of Education Undergrad Secondary 12
Bachelor of Sport and Outdoor Recreation Underarad Teacher Education: 2%
and Bachelor of Education g Secondary
Bachelor of Visual Arts and Bachelor of Teacher Education:
Education Undergrad Secondary !
Master of Teaching (Early Childhood) Postgrag | 1cacher Education: <5

Early Childhood

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Monash University
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Monash University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
: £ S| =
2| s g E|l &
c | 8|3 = g =
= S 5 S S =
= = o E' °|=, _3
2|1 8|2|=|g|& = =
= = (=] [—]
E|ls|E|s|l:|2|s|e|(=|28|3|8|E|3]| 3
Course DetailedFieldof | 2 | S | 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S| z|la |8 |l=|la|l8 ||| |B|5|5]| e =
) ) Teacher Education:
Master of Teaching (Early Childhood) Postgrad Early Childhood 24
. ) Teacher Education:
Graduate Diploma of Teaching (Secondary) Postgrad Secondary 78
Graduate Diploma of Teaching (Early Teacher Education:
Childhood) Postgrad Secondary <5
Total 15 | 878 | 315 | 181 | - - | 57 | 66 | 72 | 149 [ 190 | 56 | 799 | 1389 7

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Monash University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 76%82% 83%83%
' N 63% (L%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
I Monash University [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Monash University (n=450)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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Overall quality
81%
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Teaching quality
79%
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Learner engagement
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Learning resources
89%
84%

Student support
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Skills development
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82%

Il Monash University [ National
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M ITE data report

Morling College i

Aggregated data from all ITE programs Morling College — individual program data for ITE programs (special course 22) 2014

AT TG EENS ! Basis of Admission ATAR*
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Males <4 Course | DetailedFieldof | 8 | £ | § | o |2 |E|2|2|2|2|2|=2|E| 5|l =
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The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Morling College

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

No data available.
Postgraduate students are not included in this survey.

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

No data available.
Postgraduate students are not included in this survey.

Initial teacher education: data report 2016, AITSL, 2016
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Student experience
Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

No data available.
Postgraduate students are not included in this survey.
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Murdoch University e 20

Aggregated data from all ITE programs Murdoch University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 12 Basis of Admission ATAR*
2014 Commencements 443
el
2014 Enrolments 1,735 2 g S -
2 =] [%) L
2014 Completions 332 § 5 2 'é S
= @ = »
2014 Commencement breakdowns §|S|¢E s g =
< = o — @ -
Females 325 AR &g o | | E é‘
Gender il g S| S|2|g|le|2|B8|8|R|8|8|=2|2| 8 3
el Course | DetailedFieldof | 5 | 5| 8 (2 (2 |S|2|2|2|2|2 |2 |£| = s
Domestic 430 Course Name Level Education S|l£|la|2|=|&8|8|6|5|FK|5|5 |58 2
Citizenship 5 ”
verseas Bachelor Of Education (Primary Teaching) Underarad Teacher Education: ) . ) ) 7 ) ) . ) ) . ) 7 7 )
Indigenous 1 (Combination) g Primary
Equit NES® ! Bachelor Of Education (Early Childhood Teacher Educati
quity group achelor ucation (Early Childhoo eacher Education:
Low SES 9 0-8) Undergrad | oy chitanood | | | T[S o S Y
Regional 45
Remote 13 Bachelor Of Education Undergrad Teacher Education | 26 | 45 | 67 | 59 | 24 | - | <b5| 14 | 28 | 24 | 7 | <b5| 142 221 -
Time series gflghelor Of Education In Early Childhood Undergrad Te;acr:l;rciciillé%e:)té%n: <5l - o ) . ) ) . ) ) . 15 15 )
800
2 70 Bachelor Of Education/Bachelor Of Arts Undergrad Teacher Education | <5| 9 | 10 | 6 | <5 - - | <5| 5 | <5|<5|<5]| 17 31 -
§ 60
é 500 gif:rfclg[ Of Education/Bachelor Of Undergrad | Teacher Education | <5| 7 | 10 | np | - - - | <5|<5|<5| 5| - [17] 30 -
S8 400
e s s s s s s e s Bachelor Of Education - Primary Undergrad Teachg;irET:iaur;anon: <5|<5|<b5|<5]| - - - - | <5 - | <5| - |<5| 6 21
400
" Bachelor Of Education (Secondary)/ Teacher Education:
=g 0 Bachelor Of Arts Undergrad Secondary o I R R I AR R AR R R I R I B <5
é . Bachelor Of Education (Early Childhood Teacher Educati
2 achelor ucation (Early Childhool eacher Education: ) ) ) ) ) ) )
20 v And Primary) Undergrad | gy chitanood | <°| <% | <5] <9 <9 LI

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Murdoch University e 20

Murdoch University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
- 5 s z
g | 8 £ S|l &
s|5|8 = g || g
= | 3 3 = = =
s | ®| e = 2 ®
2|2 |5|B| 8|5 ol e| E £
SIZ|E|E|lz|3|8|8|=2|8|8|2|2|8]| S
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor Of Education (Secondary)/ Teacher Education:
Bachelor Of Sports Science Undergrad Secondary - <8 - ) B ) Il B !
Graduate Diploma In Education - Primary Postgrad Teachs;iﬁqdaur;atmn: - | 60| - - - - - - - - - - | 60 60 76
Graduate Diploma In Education - Teacher Education:
Secondary Postgrad Secondary o I I e IR A N AN I R B B 72
Bachelor Of Education - Primary Undergrad Teachgr_Educanon: 31
rimary
Bachelor Of Education (Secondary)/ Teacher Education:
Bachelor Of Arts Undergrad Secondary 5
Bachelor Of Education (Secondary)/ Teacher Education:
Bachelor Of Science Unitegad Secondary =
Bachelor Of Education - Secondary Teacher Education:
Undergrad <5
(Graduate) Secondary
Bachelor Of Education (Secondary)/ Teacher Education:
Bachelor Of Media Undergrad Secondary <5
Bachelor Of Education (Secondary)/ Teacher Education:
Bachelor Of Media Undergrad Secondary <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.

Initial teacher education: data report 2016, AITSL, 2016 Contents page 172



Murdoch University

Murdoch University — individual program data for ITE programs (special course 22) 2014
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Basis of Admission ATAR*
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= |58 = g =
=] 5 = El 5] S
= = o L s _3
2 S| =|l=|a|8 E || 2
2|8 5|5 | %2 2|g| E =
S|2|E|S|e|l2|23|8|=|8|8|2|2|8| S8
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor Of Education (Primary)/Bachelor Underarad Teacher Education: <5
Of Arts (Australian Indigenous g Primary
Bachelor Of Education (Primary)/Bachelor Teacher Education:
Of Arts (Australian Indigenous Undergrad Primary <5
Bachelor Of Education - Primary Teacher Education:
(Graduate) ChiEe Primary s
Bachelor Of Education (Early Childhood Underarad Teacher Education: 38
And Primary) g Early Childhood
Bachelor Of Education (Secondary)/ Teacher Education:
Bachelor Of Digital Media St Secondary =
Bachelor Of Education (Secondary)/ Teacher Education:
Bachelor Of Sports Science Undergrad Secondary 8
Bachelor Of Education (Primary, 1-10 )
Health And Physical Education) Undergrad Teacher Education 8
Bachelor Of Education (Primary, 1-10 )
Health And Physical Education) Undergrad Teacher Education 9
Total 34 [ 193]89 | 92 | 35 | - [<5| 18 | 38 | 29 | 18 | <5333 | 443 332

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Murdoch University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
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40% 82% > 779 88%
64% %
50%
20%
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Overall satisfaction ~ Good teaching Generic skills
I Murdoch University [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Murdoch University (n=244)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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Overall quality
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Teaching quality

80%
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Learner engagement
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60%

Learning resources
79%
84%

Student support
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Skills development
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Il Murdoch University [ National
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M ITE data report

Queensland University of Technology @ 2016

Aggregated data from all ITE programs Queensland University of Technology - individual program data for ITE programs (special course 22) 2014

2014 Number of programs 4 Basis of Admission ATAR*
2014 Commencements 718
el
2014 Enrolments 2,303 2 5 S -
2014 Completions 412 ‘§- S S % §
= D = £ 17}
2014 Commencement breakdowns §|S|¢E s g =
< = o — @ -
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LGS 19 Teacher Education:
Indigenous 1 Bachelor of Education (Early Childhood) Undergrad Early Childhood 24 | 21 | 44 | 37 13 - | <5| 8 6 | <b|124 | 145 -
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Secondary
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S 1500 rimary
£
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§ Bachelor of Education (Early Childhood) Undergrad Early Childhood 68
S8 500
&8 8§ R 8 8 8§ B R & R Bachelor of Education (Preservice Early Underarag | TE@cher Education: 18
Childhood) g Early Childhood
1200
, 1000 Bachelor of Applied Science / Bachelor of Teacher Education:
5 800 Education (Secondary) Undergrad Secondary <5
2 600
£ . . .
= 400 B Applied Science (Human Movement Underarad Teacher Education: <5
W e 2w e Studies) / B Education (Secondary) g Secondary

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

Queensland University of Technology @ 2016

Queensland University of Technology — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
: £ =N =
b — E— [ %]
E|5|¢ g g || £
S B 8 = ) E
212 z|2| 8|5 E || E
£ 8|s|s|2|s|e|esle|s|8|5|s&8] s
Course | DetailedFieldof | 8 | £ | 8 | 5 | 2 L A = = - e é s s
Course Name Level Education S|l z|la |8 |l=|la|l8 ||| |5|5]| e =
Bachelor of Arts / Bachelor of Education Teacher Education:
’ Undergrad . <5
(Primary) Primary
B Exercise and Movement Science / B Teacher Education:
Education (Secondary) Uiengad Secondary U
Total 65 | 151|361 | 84 | - | 57 | <5|<5| 56 | 78 | 54 | 16 | 511 | 718 412

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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ITE data report

Queensland University of Technology & o

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
87%
60% 81%
% 91% jamg , _
40% 0% 89% 79% 7900 83% Teaching quality
84%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills 60772%
0
M Queensland University of Technology B National .
Learning resources
91%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% 2% i 72%
0 Not in employment 67%
80% I Working part-time not in schools
’ , _ _ Skills development
I Working full-time not in schools 88%
60% Il Working part-time in schools 82%
40% B Working full-time in schools
) *Respondents who were not M Queensland University of Technology ¥ National
20% available for full-time or part-time
employment were omitted from
0% the results.

Queensland University
of Technology (n=578)
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RMIT University

Aggregated data from all ITE programs RMIT University — individual program data for ITE programs (special course 22) 2014

M ITE data report

. 2016

2014 Number of programs 3
2014 Commencements 295
2014 Enrolments 918
2014 Completions 187
2014 Commencement breakdowns
Females 216
Gender

Males 79
Domestic 287

Citizenship
Overseas 8
Indigenous <5
- NESB <5

uity grou
Uiy orop Low SES 37
Regional 24
Remote <5

Time series

300

2
|5 250
£
@
Qo
s 200
£
E
x) 150
S 8 b5
& & K
200
4
£ 150
@2
o
£
o
o
100
g 8 B
& & R

2 8 2 ¢
o =] f=) o
N N N ~N
2 8 2 ¢
o o o (=3
~N o~ o~ N

2012

2012

2013

2013

2014

2014

Basis of Admission ATAR*
=
(=]
8 E S o
5|8 |¢ E g || E
= = o E °|=, _3
e | S| 2|=| 5|8 E =
2|8 5| s5| %2 2|g| E =
= e = = ® a2 S 8 E 8 8 E § 8 8
Course | DetailedFieldof | 8 | £ | 8 |2 |2 |5 (2|2 |2|2|2|2|E| = s
Course Name Level Education S| z|la |8 |l=|la|l8 ||| |B|5|5]| e =
B App Sci (Physical Education) Undergrag | Teacher Education: || 5o | a5 | 4 <5|16 |14 |24 | 10| - |<s5| 72 || 54
Secondary
Bachelor of Education Undergrad Teacher Education | <5 | np | 98 | 71 - - | 48 | 42 | 48 | 31 | np | <5| 28 | 218 91
B Education (Brunswick) Undergrad Teacher Education - | <5|<5|<5|<5]| - - | <5|<5| - |<5| - |<5 B 42
Total <5| 76 | 134 | 83 | <5 - 52 | 59 | 63 | 55 | np | <5 | 34 | 295 187

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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RMIT University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%

80%

60%

40% 85% §2% T1%19 83% 83%

20%

0%

Overall satisfaction ~ Good teaching Generic skills

M RMIT University

™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100%

80%

60%

40%

20%

0%
RMIT University (n=237)

[ Not in employment

I Working part-time not in schools
I Working full-time not in schools
B Working part-time in schools

B Working full-time in schools
*Respondents who were not
available for full-time or part-time

employment were omitted from
the results.
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. 2016

Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

0% 20% 40% 60% 80% 100%

Overall quality
88%
81%

Teaching quality
83%
80%

Learner engagement

84%
60%

Learning resources
81%
84%

Student support
72%
67%

Skills development

86%
82%

W RMIT University [ National
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M ITE data report

Southern Cross University i

Aggregated data from all ITE programs Southern Cross University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 8 Basis of Admission ATAR*
2014 Commencements 572
el
2014 Enrolments 1,407 2 § § -
2014 Completions 305 5| s & E S
2 = o = = (7]
2014 Commencement breakdowns §|g|¢ S 8 || &
w| 8|3 |8 o | ® 2 =
Females 379 s | 8|2 |B| 2|5 o | = £ g
Gender S| 2|8|S|e|l2|83|8|28|8|838|28|2| 8| &
Males 193 Cowse | DetalledFieldof | 5 | £ (8|S |2 |€|2|2|2|2|2|2 (8|35 =
Domestic np Course Name Level Education S|l£|la|2|=|&8|8|6|5|FK|5|5 |58 =
Citizenship 5 ;
Verseas < )
: Graduate Diploma of Education Postgrag | 1eacher Education: |} ga )] 4 |- - | er | er || 112
Indigenous 26 Secondary
) NESB <5 Teacher Education:
Equity group Low SES 167 Bachelor of Education (Primary) Undergrad | °°C ;;ima“rga'o”' np | 57 | 68 | 28 | 140 | <5| 43 | 20 | 23 | np | 11 | <5|197 | 302 || 139
Regional 357 _
Remote <5 Bachelor of Technology Education Undergrad Teaclsweegggéjac;tlon. <519 | 11 | 17 | np - | <5|<5|<5]| - - - | 54 61 1
Time series BachelorofSportqndExermseSmence/ Undergrad Teacher Education: S les! 5 | <5 14 . 6 5 | <5]<5|<5| - 6 2 19
Bachelor of Education (Secondary) Secondary
600 q q
Bachelor of Arts/Bachelor of Education Teacher Education:
% - (Secondary) Undergrad Secondary - 12 | np | <5| 20 - | <5|<5|<5|<5|<5]| - 31 45 14
=
§ 40 Bachelor of Visual Arts/Bachelor of Teacher Education:
g Education (Secondary) Undergrad Secondary <5|<bh|<bh| - 8 - | <5|<b5|<5|<5| - - M 16 <5
S 300
DL L L L BachelorpfContemporaryMusw/BacheIor Undergrad Teacher Education: <5| 8 | <5|<5] 5 S l<s|<s| - | <5 - . 14 19 -5
of Education (Secondary) Secondary
400
Bachelor of Science/Bachelor of Education Teacher Education:
é 350 (Secondary) Undergrad Secondary <5] 6 np - 7 - | <5| - - | <5| - - 15 20 <5
é 300
S 250 Total 26 [ 173|107 | 61 | 204 | <5| 58 | 35 | 32 | 18 | 13 | <5 | 415 | 572 305

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Southern Cross University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 77%82% s 1% 81%083%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M Southern Cross University [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100%

80%

60%

40%

20%

0%
Southern Cross
University (n=357)

[ Not in employment

I Working part-time not in schools
I Working full-time not in schools
B Working part-time in schools

B Working full-time in schools
*Respondents who were not
available for full-time or part-time

employment were omitted from
the results.
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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84%
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Tabor Adelaide

Aggregated data from all ITE programs

M ITE data report

. 2016

Tabor Adelaide — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 7
2014 Commencements 52
2014 Enrolments 191
2014 Completions 38
2014 Commencement breakdowns
Females 35
Gender
Males 17
Domestic 52
Citizenship
Overseas
Indigenous <5
- NESB -
uity grou
Uiy arodp Low SES 10
Regional 18
Remote <5

Time series

100
2
|5 75
£
8
s 50
£
E
o 25
S 8 b5
& & K
60
2 50
=
B 40
o
E 30
o
20
g 8 B
& & R

2 8 2 ¢
o =] f=) o
N N N ~N
2 8 2 ¢
o o o (=3
~N o~ o~ N

2012

2012

2013

2013

2014

2014

Basis of Admission ATAR*
=
@ = N
£ | o 5 g1 3
= 2 ® 2 E ~
b= E—j [ %]
2 S|l2|2|a|E gl g
g E E g =5 E (=3 = £ =
= 5 = = ® a2 B 8 = =] = = E S S
Course Detailed Fieldof | E | £ | 8 | ~ Z|s|2|=2|le|2|=2|= £ = =
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
_Bg]fé?vrl of Educatian (Middle Schaol) Undergrad Teacher Education - | <5| np - | <5|<bh| - - | <5 7 -
Bachelor of Education (Secondary) - Undergrad | Teacher Education | - | <5| - | - | - | - [ - | - | - | - | - | - |<§] <5 -
ED23S
Bachelor of Arts / Bachelor of Education )
(Secondary)- ED13AS Undergrad | Teacher Education | - | <5 |<b5| - | - [ - [ - | - | <bd| - | - | - |<b| <b <5
Bachelor of Education (Primary) - ED13P Undergrad Teacher Education - | <5] 19 - | <5] - - | <b5| - | <b5] - | <5 24 24 <5
) ) Teacher Education:
Bachelor of Education (Middle Years) Undergrad Secondary - > |5 = - - - - - - - - [ <5] <5 6
Bachelor of Education (Primary) Undergrad Teac“g;iﬁqda“r;a“o“: s s | o <s| - |- - <s|<s5| - -|6] o || 15
Bachelor of Education (Secondary) Undergrad e <bh|<bh|<b5| - |<b| - - - - - - | <5|<5| 5 <5
Secondary
Bachelor of Education (Primary) [Graduate Teacher Education:
Entry] Undergrad Primary <5
Bachelor of Education (Secondary) Teacher Education:
[Graduate Entry] Ui Secondary 8

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

Tabor Adelaide e 20

Tabor Adelaide — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
o4
S
=

2 S S o
S| = = = S
=] a— %) oN
o = ) = £ ]
S| e | g S 3 5
= = = =
5|8 8 = g B
2| S| 2| =|a|E £ =
5 = =B =] = = £ £
s|o| S (S| S |2 |leo|leo|leo|la|a|2|E S S
. . = = = ‘;‘ (] @ ) © ~ =) = - = o o
Course DetailedFieldof | 2 | 5 | 8 ([~ |2 | |2 |2 |2 |2 |2 |2 | 5| = =
Course Name Level Education S|lz|la|ls5|=|lg|8| 6|8 | R[5 |5 L =
Total <5113 | 35 - | <5| - - | <5| 5 | <5| - |<5]| 40 52 38

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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ITE data report

Tabor Adelaide P

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

0% 20% 40% 60% 80% 100%

Overall quality

98%
81%
Not available due to insufficient data. Teaching quality
95%
80%
Learner engagement
83%
60%
Learning resources
82%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100%
67%
Skills development
98%
82%
Not available due to insufficient data.
I Tabor Adelaide [™ National
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M ITE data report

The University of Adelaide e 20

Aggregated data from all ITE programs The University of Adelaide — individual program data for ITE programs (special course 22) 2014

AU LBcI 65 UORr e . Basis of Admission ATAR*
2014 Commencements 322
s
2014 Enrolments 775 o 5 § -
2014 Completions 181 ‘§- S S % §
= D = £ [7]
2014 Commencement breakdowns §|2|¢ g g |l 8
=] = =] = > oo
Females 173 2|15 == &g o| | E é‘
Gender il g S| 2|2|E|le=|g|B8|8|R|88|8|2|2| 8| 8
gL Course DetailedFieldof | 8 | 5 | 8 |- |2 (8|2 | 2|2 |2 |2 |2 |E| = =
Domestic 310 Course Name Level Education S|z |2 |=|g|8|5|5|r|B|5 |5 L 2
Citizenship
OIS 12 Teacher Education:
Indigenious -5 B.Teaching/B.Arts Undergrad Secondary - | 1499 29 B 5 |21 130 |31 |22 |28 | 142 66
NESB 7
Equity group ’ . -
Low SES 63 B.Teaching/B.Economics Undergrad Teacher Education - - || - | <5 - - | <5 <5 |<h|<b|<h|<hH| 13 <5
Regional 34
Remote <5 B.Teaching/B.MathCompSc Undergrad Teacher Education - | <5| np - - - - - | <5|<5|<5| 5 |[<5]| 15 <5
Time series B.Teaching/B.Science Undergrad | Teacher Education | - |<5|38 | - | np | - [<5|<5|<5| 7 | 15|14 | 6 | 45 12
4o Teacher Education:
@ GDip.Education Postgrad 19| 8 - - - - - - - - - - (107 | 107 98
£ a0 Secondary
£
2 200 , ,
E B.Teaching Undergrad Teacher Education <5
S 100
ST s s s s Total 99 | 26 [161 | - | 36| - | 6 | 7 |27 | 43|51 | 42 |146| 322 || 181
250
@ 200
B 10
3
100

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of Adelaide

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014
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Overall satisfaction ~ Good teaching Generic skills
I The University of Adelaide [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
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The University of
Adelaide (n=128)

[ Not in employment

I Working part-time not in schools
I Working full-time not in schools
B Working part-time in schools

B Working full-time in schools
*Respondents who were not
available for full-time or part-time

employment were omitted from
the results.

. ITE data report

. 2016

Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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M ITE data report

The University of Melbourne e 20

Aggregated data from all ITE programs The University of Melbourne — individual program data for ITE programs (special course 22) 2014

2014 Number of programs . Basis of Admission ATAR*
2014 Commencements 845
el
2014 Enrolments 1,594 2 § § -
2014 Completions 530 ‘E': S S = é
© = @ = 15 »
2014 Commencement breakdowns §|S|¢E s g =
S| 8| 8 = @ =
Females 586 28 z|2|8 g o | = E g
Gender S| 2|S|S|=|2|B8|8|2|8|8|2|8| &8 3
Males 259 Course | DetailedFieldot | 5 | £ | 5 (S |2 |€|2|2|2|2|2(2|2| 35| =
Domestic 732 Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L 2
Citizenship
Uz 1S Teacher Education:
Indigenous <5 Postgrad in Tertiary Teaching Postgrad Other - 8 - - - - - 8 8 10
) NESB 11 Teacher Education:
Equity group Low SES " Measter of Teaching (Early Childhood) Postorad |G omianood | | | | | | | | s S]]
Regional 60 _
Remote <5 Master of Teaching (Primary) Postgrad Teachg;ifndaur;atlon. - | 195 | - - - - - - - - - - [ 195] 195 138
Time series Master of Teaching (Secondary) Postgrad Teacger Education: - | 545 | - - - - - - - - - - | 545 | 545 253
econdary
1000 .
@ Master of Teaching (Early Years) Postgrad Teachgr_Educanon. - | <5| - - - - - - - - - - [ <5] <5 36
g 800 rimary
g 600 ) . Teacher Education:
E Bachelor of Early Childhood Education Undergrad Early Childhood - <5
S 400
A Master of Teaching (Early Childhood) Postgrad Te;;?;%iﬂzﬁg%n: - <5
1000
2 80 Master of Teaching (Secondary) Postgrad Teacgsggr?g;raytlon: - 1
g 600
3 Postgraduate Diploma in Teaching (Teach Postarad Teacher Education: . 3
400 . e L XL for Australia) g Secondary

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of Melbourne e 20

The University of Melbourne — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*

o4

S
3 S = <
5| = S £ S
o S 2 [ ~N

o = @ = £
= < 7] © > 2
= S 5 S [} =
S (B | 8 = s B
o @ © = o=
L =S = = o e = =3
% = = = = S (=) = £ £
S| 2|8|S|e|l2|83|8|28|8|83|2|:=2 x] S
- - | 58| 2|5 |2|8 —|&8| e °
Course DetailedFieldof | 2 | 5 | 8 ([~ |2 | |2 |2 |2 |2 |2 |2 | 5| = =

. — — D =

Course Name Level Education S|z |la|l5|=|a|8 |6 |8 |r|% |55 8 =]
Total - | 845 - - - - - - - - - - | 845 | 845 530

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of Melbourne

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

No data available.
Postgraduate students are not included in this survey.

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

No data available.
Postgraduate students are not included in this survey.
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Student experience
Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

No data available.
Postgraduate students are not included in this survey.
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The University of New England

Aggregated data from all ITE programs

2014 Number of programs 23
2014 Commencements 1,499
2014 Enrolments 4173
2014 Completions 739
2014 Commencement breakdowns

Females 1,244
Gender

Males 255

Domestic 1,492
Citizenship

Overseas 7

Indigenous 44
- NESB 10

quity group
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Regional 621
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The University of New England — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
. 5 Sl =
s g 5| &
= |58 = g =
=] 5 = El 5] S
= = o L s iﬁ
2|1 8|2|=|g|& = =
= —- =) [—)
Slc|E|S|le|2|8|2|2|8|2|S|E| 8| 8
Course DetailedFieldof | 2 | S | 8 |~ |2 | S |2 |2 |2 | 2|2 |2 |E| = s
: - = -] w = (=] — - - - - =
Course Name Level Education S| T | |>|=E|fa|®|b|&|~|o|& | = =
Bachelor of Arts/Bachelor of Teaching Undergrad Lezouon Euticat ion: <5 - - - - | <5| - - - <5 -
Secondary
. ) Teacher Education:
Bachelor of Business/Bachelor of Teaching | Undergrad - | <5 <b5| - | <b5| - |<b5| - |<b5| - |<b5| - 5 9 -
Secondary
Bachelor of Education (Early Childhood Teacher Education: . .
and Primary) Undergrad Primary 6 |89 [ 77| 9 | 28 24 | 23 | 10 | 18 | np | <5| 125 | 209
Bachelor of Education (K-12 Teaching) Undergrad L - | <b|<bh| - | <b| - [<b| - | <b5| - - - | <5 7 -
Secondary
) : Teacher Education:
Bachelor of Education (K-12 Teaching) Undergrad 5 [ 5 (28| 5 |13 - |<b5[ 10| 8 12| 9 | <5]59 | 103 -
Secondary
Bachelor of Education (Primary) Undergrad Teach;rﬁducahon: <5 - | <5| - - - - - - - - - | <8 <b -
rimary
Bachelor of Informatlon Technology/ Undergrad Teacher Education: - l<s|<5] - . . ) . . ) . . 5 5 .
Bachelor of Teaching Secondary
. ) Teacher Education:
Bachelor of Music/Bachelor of Teaching Undergrad S <5 np 7 - - | <5 <5|<5|<bh| - | <b5]| - 6 14 -
econdary
Bachelor of Mathematics/Bachelor of Teacher Education:
Teaching Undergrad Secondary - 9 | np | - [<5| - - | <5|<5|<5|<5] - | 1 18 -

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of New England — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
= [—]
-] = o~
gl s 5 £ g
8| 8 -.LE, I ~
£|§|& E g || 2
5|82 = § || B
v | S| 2| 8| e |E E =
s | S| | B| 2|8 o | = £ E
S|e|S|S|es|l2|B3|83|2|83|8|2|8| 8|l 8
- = - - =)
Course | DetailedFieldof | 8 | £ | S |2 |2 |5 (2|2 |2|2|2|2|E| = s
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Bachglor of Mathematics/Bachelor of Undergrad Teacher Education: ) les ) ) ) I )
Teaching Secondary
Bachelor of Special Education (Primary)/ Teacher Education: ) . ) )
Bachelor of Disability Studies Uefegis Primary <4 e =8 <9 =) =) =8 <9 e
Master of Teaching (Primary) Postgrad Teacher Education - - | <5 - - - - - - - - - | <5 <5 -
Master of Teaching (Secondary) Postgrad Teacger I - | <5| - - - - - - - - - - | <5 <5 -
econdary
’ Teacher Education:
Bachelor of Arts/Bachelor of Teaching Undergrad Secondary <537 |22 | <5| 21 - 5 | <5 6 [<5| 10| 5 | 50 84 <5
Bachelor of Education (Primary) Undergrad Teachg:irET?aur;atlon: - | <5 - - - - - - - - - - | <5] <5 148
Bachelor of Education (Primary) Undergrad Teac“g;iﬁ?a“rga“o“: 15 99 | 53| 5 [36| - | 23|18 |14 |17 | np |<5|126] 208 || <5
Bachelor of Education (Primary) Undergrad Teachg:iﬁqdaur;anon: - | <5|<bh| - - - - | <5| - [ <5 - - | <5 6 <5
. ) Teacher Education:
Bachelor of Science/Bachelor of Teaching Undergrad Secondary <5|np | M - 9 - | <5| - 6 | <5|<5|<5]| 14 28 <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of New England — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
3 5 S| <
5| s g S|l &
=| 5|2 5 5 || 2
22|35 2 2 2
S B 8 = = @
gl2|lz|2| 8|8 || E||l B
S|2|S|S|e=|2|B8|8|2|8|8|2|2| 8 3
~ = -
Course | DetailedFieldof | 8 | £ | S |2 |2 |5 (2|2 |2|2|2|2|E| = s
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachel_or of Teaching (Early Childhood Undergrad Teacher E(_iucatlon: 12185 a2 9 9 |27 | 14|14 7 . - l1s0 | 242 130
Education) Early Childhood
Graduate Diploma in Education Postgrad Teacher Education - | <5 - - - - - - - - - - | <5] <5 152
Master of Teaching (Primary) Postgrad Teacher Education - | <5 - - - - - - - - - - | <5 <5 103
Master of Teaching (Primary) Postgrad Teacher Education | 23 | 196 | 19 - - - - - - - - - [ 238 238 35
q Teacher Education:
Master of Teaching (Secondary) Postgrad Secondary - np | <5 | - - - - - - - - - | 285 285 20
. Teacher Education:
Bachelor of Arts/Bachelor of Teaching Undergrad Secondary 8
Bachelor of Arts/Bachelor of Teaching Undergrad e AT 10
Secondary
) Teacher Education:
Bachelor of Arts/Bachelor of Teaching Undergrad Secondary 18
g Teacher Education:
Bachelor of Arts/Bachelor of Teaching Undergrad Secondary <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of New England — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
el
@ = 4
£l s 5 £ | g
o S 2 ) ~N
= I = g g
S| 8| &g S 8 s
5|88 = s || £
218 z|2| 8L - =l E
] ) < S D = o o o o o o ; =] S
Course | DetaedFienior | 5 || 5| S| E|E|S|s|=|5|2|=|2| 5|l %
Course Name Level Education S|z |8 |=|lg|8 || |r|B|5|5]| 8 2
Bacheloy of Education (In-service Undergrad Teacher Education <5
Conversion)
' ) Teacher Education:
Bachelor of Education (Primary) Undergrad Primary <5
, ) Teacher Education:
Bachelor of Education (Primary) Undergrad Primary 5
Bachelor of Educational Studies Undergrad Teacher Education 5
Bachelor of General Studies/Bachelor of Teacher Education:
Teaching Undergrad Primary <5
Bachelor of General Studies/Bachelor of Teacher Education:
Teaching Uil Primary 18
Bachelor of Music/Bachelor of Teaching Undergrad Teacher Education: <5
Secondary
. ) Teacher Education:
Bachelor of Music/Bachelor of Teaching Undergrad Secondary <5
Bachelor of Mathematics/Bachelor of Teacher Education:
Teaching Undergrad Secondary <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of New England — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
[—]
3 g S|l =
5| s g E|l &
c | 858 = g =
= S 5 S 3 =
= = o E °|=, _3
2/ S| z|=|8|E E |l =
2|8 5|5 | %2 2|g| E =
S|3|2|E|=l2|8|8|=2|8|8|2|2|38]| 8
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Bachelor of Science/Bachelor of Teaching Undergrad Teacger Euncalion: <5
econdary
) ) Teacher Education:
Bachelor of Science/Bachelor of Teaching Undergrad Secondary <5
) . Teacher Education:
Bachelor of Science/Bachelor of Teaching Undergrad Secondary 6
Bachelor of Special Education (Primary)/ Teacher Education:
Bachelor of Disability Studies Undergrad Primary <5
Bachelor of Special Education (Primary)/ Teacher Education:
Bachelor of Disability Studies Uienged Primary 1
Bachelor of Teaching (Early Childhood Teacher Education:
Education) Undergrad | "¢y Childhood <9
Bachelor of Teaching (Early Childhood Underarad Teacher Education: <5
Education) g Early Childhood
Graduate Diploma in Education Postgrad Teacher Education 22
f Teacher Education:
Master of Teaching (Secondary) Postgrad Secondary <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of New England — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=

o s S || <

4 = 2] =

S1E|., g s || §

= = -

E|E|& g g || &

S B 8 = > @

2|l2|z|2| 8| & g s

£l8/8ls|s|g|laleles|s|s|8|E| 8|l s

Couse | DewiledFiedof | 5 (£ | §|S |2 |€(=2|2|2|2|2|2E8| 5| =

Course Name Level Education S|l z|la |8 |l=|la|l8 ||| |5|5]| e =
) Teacher Education:

Master of Teaching (Secondary) Postgrad Secondary <5
f Teacher Education:

Master of Teaching (Secondary) Postgrad Secondary 24

Total 70 | 894|297 | 30 | 115( 93 | 90 | 76 | 69 | 70 | 45 | 11 |1138| 1499 739

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of New England

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 92% 904 19% 7400 88%83%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M University of New England [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% [ Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

University of
New England (n=451)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

0% 20% 40% 60% 80% 100%

Overall quality
85%
81%

Teaching quality
86%
80%

Learner engagement

37%
60%

Learning resources
88%
84%

Student support
76%
67%

Skills development
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82%

I University of New England [ National
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The University of New South Wales

Aggregated data from all ITE programs

2014 Number of programs 18
2014 Commencements 505
2014 Enrolments 1,527
2014 Completions 353
2014 Commencement breakdowns
Females 333
Gender

Males 172
Domestic 477

Citizenship
Overseas 28
Indigenous 8
- NESB 16

uity grou
Uiy arodp Low SES 51
Regional 25
Remote -
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The University of New South Wales — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
. 5 Sl =
5|8 g £l &
5|5 |E 5 s || &
= = o E °|=, _3
- g @ = @ < = =
g 3 E g =5 E (=3 = £ =
S|3|2|E|=l2|8|8|=2|8|8|2|2|38]| 8
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor of Music / Education Undergrad Lezouon Euticat ion: - np | 27 | <5 - | <5|<5| 8 6 20 39 -
Secondary
Bachelor of Commerce/Education Teacher Education:
(Secondary) Undergrad Secondary - - || - | <5 - - - - - | <h|<5|<5| 10 -
Bachelor Degree (Pass) of Fine Arts / Teacher Education: | .
Education (Sec) Undergrad Secondary 14 [ np | 20 | <5 <h|<bh|<b5| 6 7 | <51 33 51
Bachel_or Degree (Pass) of Design (Hons)/ Undergrad Teacher Education: 8 5 9 ) ) . ) S lesl<sl 5 [ <5 12 2 )
Education (Sec) Secondary
Bachelor Degree (Pass) of Media Arts Teacher Education: . ; _ . ) ) . ) . )
(Hons) / Ed (Sec) Undergrad Secondary <5|<5 <9 <5] <5
Bachelor Degree (Pass) of Arts / Education . . ) )
(Secondary) Undergrad Teacher Education | 15 | 83 | 71 | <5| <5 <5| 14 | 15 | np | 106 | 141 8
Bachelor of Economics/Education Undergrad Teacher Education - | <b5|<bh| - - - - - - - | <5|<5|<5 7 <5
Bachelor of Science/Education Undergrad Teacher Education | <5| 13 | 33 | <5| <5 - - - - np [ 10 [ <51 30 49 <5
Bachelor Degree (Honours) of Education Teacher Education: ) . . ) . . ) ) . )
(Secondary) (Hons) Uirayad Secondary =) =8 9 =5 =2

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.

Initial teacher education: data report 2016, AITSL, 2016

Contents page

197



@M ITE data report

The University of New South Wales @ 2016

The University of New South Wales — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
el
@ = N

£ | o 5 g1 3

o S 2 ) ~N

= I = g g

s|g| g S 3 S

5|2 |8 = s B

212|z|2|8|2 || EI|l B

] ) < S G = o o o o o o = =] oS

cowse | DewiedFiedor | 5 | 2| 5|5 | S|E|S|S|S|S|2|=l2| S| 3

(= [} -— -—

Course Name Level Education S|z |8 |=|lg|8 || |r|B|5|5]| 8 2

Bachelor of Art Education Undergrad Teacher Education: - | <5|<5b - - | <5 - | <5|<5| <5 50

Secondary

Graduate Diploma of Education Teacher Education:

(Secondary) Postgrad Secondary <5| 87 | - | <5]| - - - - - - - - | 89 89 69
) Teacher Education:

Postgrad of Education Postgrad Secondary - | <5] - - - - - - - - - - | <5] <5 <5

Master of Teaching (Secondary) Postgrad Teacger I - 78 - 5 - - - - - - - - 83 83 51

econdary

' Teacher Education:

Bachelor of Arts (Dance) Education Undergrad Secondary 19

Bachelor of Music/Education Undergrad Teacher Education 24

Bachelor of Arts/Education (Secondary) Undergrad Teacher Education 79

Bachelor of Science/Education Undergrad Teacher Education 22
. . Teacher Education:

Bachelor of Art Education/Design Undergrad Secondary 24

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of New South Wales — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=

o s S || <
= = 2 -
3|E|, £ 5 || S
= b= ~
E|SE| |8 g || &
S B 8 = ) E
2|2 |z|2| 8| ¢ - g s
Sl e|S8|sS|le|E|8|c2|ce|e|s|S|E| 8|l 8

- = - - =)
Course | DetailedFieldof | 8 | £ | 8 |2 |2 |5 (2|2 |2|2|2|2|E| = =
Course Name Level Education S|l z|la |8 |l=|la|l8 ||| |B|5|5| e =
Total 42 1269 | 176 | 15 | <5| - [ <b5|<5|<5]| 32 | 50 | 26 | 391 | 505 353

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
75%
60% 81%
> 89%pa0 . .
40% 76%82% 1% 83% Teaching quality
. 76%
20% P 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills 6?1:;%
0
M University of New South Wales [™ National .
Learning resources
76%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
66%
67%
Skills development
79%
82%

Not available due to insufficient data.
M University of New South Wales [ National
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The University of Newcastle

Aggregated data from all ITE programs The University of Newcastle — individual program data for ITE programs (special course 22) 2014

M ITE data report

. 2016

2014 Number of programs 10
2014 Commencements 1,200
2014 Enrolments 4,015
2014 Completions 688
2014 Commencement breakdowns

Females 823
Gender

Males 377

Domestic 1,189
Citizenship

Overseas 11

Indigenous 40
- NESB 6

quity group

Low SES 378

Regional 274
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Time series
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Basis of Admission ATAR*
=
8 5 Sl =
| s S E|l &
=N = £ @
=l S = = 3 5
= = o E °|=, _3
2|1 8|2|=|g|& - = =
= = =}
Elt|2|s|e|2|le|8|s|s8|s8|S|E| 8| 3
Course DetailedFieldof | 8 | 5 | 8 |- |2 (S8 |2 | 2|2 |2 |2 |2 |E| = s
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Master of Teaching (Primary) Postgrad Teachgr_Educanon: <5 np - - - - - 35 35 42
rimary
: Teacher Education:
Master of Teaching (Secondary) Postgrad Secondary - np - | <5| - - - - - - - - |75 75 42
Bachelor of Teaching (Secondary) / Teacher Education: . ) )
Bachelor of Arts Undergrad Secondary <5| 42 | 112 | np | 40 5 | <5| 5 | <5[194| 210 78
Bachelor of Teaching (Primary) / Bachelor Undergrad Teacher_Educanon: 10| 74 1187 | 58 | 109 | - I O T 8 | <5405 438 337
of Arts Primary
Bachelor of Teaching (Primary) / Bachelor Teacher Education: . ) :
of Early Childhood Studies Undergrad | “eary chitdnood | 7 | 38 | 70| 34| 42 €0 =88 =0 18411 191 1 105
Bachelor of Teaching (Secondary) / Teacher Education: ) ) ) ) )
Bachelor of Fine Art Undergrad Secondary | <0 | <5| ™ |<5] 5 <5|<5 23| 2 || 10
Bachelor of Teaching (Second) / Bachelor Teacher Education:
of Health & Physical Education S Secondary S A BN I R R B ot
Bachelor of Teaching (Secondary) / Teacher Education:
Bachelor of Science Undergrad Secondary - |16 | 33 [ <5 np - - - | <5|<b| - | <5] M4 59 10
Bachelor of Teaching (Secondary) / Teacher Education: ) ) . ) ) . )
Bachelor of Technology i Secondary S T I 4 & <?

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of Newcastle
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The University of Newcastle — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
= (=]
-] = o~
£ | o 5 21 3
S15|g = gl g
E|S|8 s =] -
S| 8|8 = ] ]
S|2g|S|le|B|la|lale|s|s|S|E|s8|l s
— = =
Course | DetailedFieldof | 8 | £ | S8 |2 |2 |5 (2|2 |2|2|2|2|E| = =
Course Name Level Education S|z |2 | =|g|8| 5|5 |r|B|5 |5 L =
Bachelor of Teaching (_Secondary)/ Undergrad Teacher Education: ) 1|17 13 ) _l<s| 5 | <5] 35 9 1
Bachelor of Mathematics Secondary
Bachelor of Teaching / Bachelor of Design Teacher Education:
and Technology Uiz Secondary <5
Total 28 | 317 | 497 | 126 | 232 | - - 5 |28 | 16 | 21 | 6 |1124]| 1200 688

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of Newcastle

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014
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Overall satisfaction ~ Good teaching Generic skills
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Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
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the results.
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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The University of Notre Dame Australia @ 2016

Aggregated data from all ITE programs The University of Notre Dame Australia — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 18 Basis of Admission ATAR*
2014 Commencements 688
el
2014 Enrolments 2,596 - 5 S -
2014 Completions 513 ‘é‘ 5 ) :g ‘é 5
b= E—j [ %]
2014 Commencement breakdowns §|S|¢E s g =
S| 8| 8 = ] 2
Females 516 28 z|2|8 g o | = E £
Gender S| 2|S|S|=|2|B8|8|2|8|8|2|8| &8 3
Males 172 Cowse | DetalledFieldof | 5 | £ (8|S |2 |€|2|2|2|2|2|2|E| 3 =
Domestic 681 Course Name Level Education S|l£|la|2|=|&8|8|6|5|FK|5|5 |58 2
Citizenship 5 ;
verseas Bachelor of Education (Primary) / Bachelor Teacher Education:
; Undergrad . <5| - | <5 <5 - - - - | <5] <5 =
Indigenous <5 of Arts Primary
Equit NES® <9 Bachelor of Education (Primary) / Bachel Teacher Educati
quity group acnelor of caucation (Frimary dchelor eacner caucation: ~ _ ~ ~ _ ~ _ ~ _ _ B _
Low SES % of Science Undergrad Primary =9 <3| =d
Regional 31
Bachelor of Education (Secondary) / Teacher Education: ) [ I Y A I I )
Remote ! Bachelor of Arts Uniarg Secondary =8 =49 s E
Time series Bachelor of Edycation (Secondary) / Undergrad Teacher Education: ) S lesl ) . ) ) . ) ) l<s| <5 .
Bachelor of Science Secondary
1000 . )
Bachelor of Education (Secondary) and Teacher Education:
% 800 Arts Undergrad Secondary np | <5| 18 - 23 - - - - - - - 49 49 -
§ 60
3 Bachelor of Education (Secondary) and Teacher Education:
400 _ _ _ _ _ _ _ - - _ -
§ Business Studies Undergrad Secondary =9 =9 <3| <3
S 20
A Bachelor of Education (Primary) Undergrad Teachg;irET:iaur;anon: 12 [ 7 | 45 | <5| 36 | <b5]| - - - - - - [ 102 ] 102 59
600
" 500 Bachelor of Education (Primary) / Bachelor Teacher Education: ) ) ) ) ) ) ) ) ) ) )
5 400 of Behavioural Science Undergrad Primary <9 <5] <5 <5
s 30
5 ™ Bachelor of Education (Second Undergrad | cocher Education: 1} g |51 5| 5| & 7| 17 || 13
100 achelor of Education (Secondary) ndergra Secondary <5|<5|< = = = = = = =

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of Notre Dame Australia

M ITE data report

. 2016

The University of Notre Dame Australia — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
= [—]
-] = o~
gl s 5 £ g
= 2 ® 2 E ~
b= E—j [ %]
2 S|l2|2|a|E gl g
s | 2| S| B| 2|5 o | e £ £
S 2|8|S|e|2|B8|8|2|8|8|2|2| 8| S
Course | DetailedFieldof | 8 | £ | 8 |2 |2 |5 (2|2 |2|2|2|2|E| = s
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bac_helor of Health and Physical Education Undergrad Teacher_Educatlon: <5| - | <5]<s ) ) ) ) 9 9 -5
(Primary) Primary
Bachelor of Health and Physical Education Teacher Education:
(Secondary) Undergrad Secondary 6 [ <5| 28 |<5| 23| - = - - - - - | 62 62 11
Bachelor of Education (Early Childhood & Teacher Education: I e e
Care: 0-8 years) Undergrad | “cori Childnood | <° | <°| 23 [ <3| 17 so | 52 || 33
Bachelor of Education (Birth to Twelve Teacher Education:
Years) Undergrad Early Childhood np - 38 [ <5]| 22 - - - - - - - 7 4l 64
Bachelor of Primary Education Undergrad Teachg:ignd;;anon: np | - | 34 |<5| 24| - - - - - - - | 69 69 58
Bachelor of Primary Education (Religious ] . . I T I R I
Education) Undergrad Teacher Education | 22 67 31 120 | 120 85
Graduate Diploma of Education Postgrad Teacher Education: <5/ 77110 |<s5! 6 |<5] - . ) ) . - 1100 | 100 68
(Secondary) Secondary
Master of Teaching (Primary) Postgrad TeaChgr.Ed“Ca“O“: s |<s| - <5 - - - - - - -] 18 || 1
rimary
Master of Teaching (Secondary) Postgrad Teacher Education: - | <5 <5 - - - - - - - - - 7 7 <5

Secondary

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of Notre Dame Australia

M ITE data report

. 2016

The University of Notre Dame Australia — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
el
@ = 4
£l o 5 gl 3
o S 2 ) ~N
= I = g g
S| 8| &g S 8 s
5|88 = s || £
¢l2|z|e|8|s -l | E|l B
] ) < S D = o o o o o o = =] oS
Cowrse | Detailed Fieldot | & | 2| 5 | ° Elg|s|=|=|2|=|=2|E|35]| =
Course Name Level Education S|z |8 |=|lg|8 || |r|B|5|5]| 8 2
. : Teacher Education:
Bachelor of Education (Early Childhood) Undergrad Early Childhood 18
Bachelor of Education (Kindergarten-Yr 7) Undergrad Teachgr'Educatlon: 8
rimary
Bachelor of Arts / Bachelor of Education Teacher Education:
(Secondary) Undergrad Secondary 38
Bachelor of Education (Birth to Twelve Underarad Teacher Education: <5
Years) g Early Childhood
Bachelor of Arts / Graduate Diploma of Teacher Education:
Education (Secondary) Undergrad Secondary <5
Bachelor of Health and Physical Education Teacher Education:
(Primary) (Honours) Undergrad Primary <5
Bachelor of Education (Primary) Undergrad Teachgr_Educatlon: 30
rimary
Graduate Diploma of Education Teacher Education:
(Secondary) Postgrad Secondary <5
f Teacher Education:
Master of Teaching (K-7) Postgrad Primary <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

The University of Notre Dame Australia @ 2016

The University of Notre Dame Australia — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
o4
=
=
2 = 2 || 2
2|5 8 5 =
s | %8 = g g
S| 8|5 3 ] S
5|8 8 = g B
- g @ = @ < = =
2 > = b= =
8 B ] s D 2 o o o o o S £ E E
= 5 = ‘;“ ® A n © ~ = > - § x] o
Course Detailed Fieldof | & | £ | 8 | = | € E|le|le|e|e|e| = £ = =
Course Name Level Education S|lz|la|ls5|=|lg|8| 6|8 | R[5 |5 L =
Total 83 | 111|280 | np [ 197 | <5| - - - - - - | 688 | 688 513

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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ITE data report

The University of Notre Dame Australia & o

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
92%
60% 81%
0% 92% go0p 81 %71% 89%839% Teaching quality
91%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills - 78%
0
I The University of Notre Dame Australia ¥ National .
Learning resources
83%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% 5% i 75%
0 Not in employment 67%
80% I Working part-time not in schools
° , ) ) Skills development
I Working full-time not in schools 90%
0
60% Il Working part-time in schools 82%
40% B Working full-time in schools
, *Respondents who were not I The University of Notre Dame Australia ¥ National
20% available for full-time or part-time
employment were omitted from
0% the results.

The University of
Notre Dame Australia (n=476)
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M ITE data report

The University of Queensland e 2016

Aggregated data from all ITE programs The University of Queensland — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 10 Basis of Admission ATAR*
2014 Commencements 652
el
2014 Enrolments 1,523 2 § § -
2014 Completions 338 ‘E': S S = é
© = @ = 15 »
2014 Commencement breakdowns §|S|¢E s g =
2| 8|2|8|a|S £ =
Females 443 s || | EE| 2|8 o | = £ £
Gender S|2|2|E|le|2|B8|8|R|23|8|2|2]| 8 8
Males 209 Course | DetailedFiedof | 8 | £ | S (S| E|S|2|2|2|2|2|2|E| = s
Domestic 629 Course Name Level Education S|l|a|5|=|2|8 |6 |5|FR|&5|5|5]| 8 2
Citizenship
Overseas 23
) B Education(Hons) Undergrad Teacher Education - | <b5| - - - - - | <5] <5 -
Indigenous 10
) NESB 12
Equity group Low SES 79 Grad Dip Education Postgrad | TeacherEducation | - |[<5| - | - | - | - | - | - | - | -] -| - |<5]| <5 -
Regional 96 _
Remote 8 Master Teaching (Primary) Postgrad Teachg;ifndaur;atlon. <5| np - - - - - - - - - - 9 9 -
Time series B Arts/BEducation(Sec) Undergrad | Teacher Education | 8 | 65 [164| 9 | - | 6 | - | - |<5| np | 47 | 26 | 154 | 252 72
800
@ 600 B Music/BEducation(Sec) Undergrad | Teacher Education | 6 - - - - - = = = = = = 6 6 6
§ 40
é 200 B Science/BEducation(Sec) Undergrad Teacher Education - 7123 | - - - - - - - 5 9 |16 30 15
3 0
A B BusMan/BEducation(Sec) Undergrad Teacher Education - | <5 <bh| - - - - - - - | <b5|<b|<h 5 <5
350
300 . - Teacher Education:
@ B Education (Primary) Undergrad Primary 8 55 | 54 | <5 | - | <b5| - - - np | 25 | <5| 88 | 124 35
2 20
E 200 .
S : Teacher Education: | _ B } B )
150 L B Ed (Middle Yrs School) UG Undergrad Secondary np | 12 <9 <5 8 |<b5| 7 19 7

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@M ITE data report

The University of Queensland e 2016

The University of Queensland — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=

: £ S| =

5| s g E|l &

c | 858 = g =

= S 5 S 3 =

= = o E °|=, _3

2|1 8|2|=|g|& = =

= = (=] [—)

SE|ls|E|s|:e|2|s|e|(=|28|3|8|E|3]| 3

Course DetailedFieldof | 2 | S | 8 |~ |2 | S |2 |2 |2 | 2|2 |2 |E| = s

- = = [T [11] = [—] ~— ~— - — - = =) =)

Course Name Level Education S | £ |»w || =E|a|®|b|b|~|o || = =
Grad Dip Education (Secondary) Postgrag | Teacher Education: || oy || g - - |- 205 205 || 168

Secondary

B Music/BEducation(Sec)(Hons) Undergrad Teacher Education <5
B BehaviouralSt/BEducationMYS Undergrad Teacher Education <5

B Arts/Educ (MYS) Undergrad Teacher Education 9

) . Teacher Education:
B Education (Primary) (Honours) Undergrad Primary 10
: Teacher Education:
B Ed (Middle Yrs School) UG (Honours) Undergrad Secondary <5
B CreativeArts/BEducation(Sec) Undergrad Teacher Education 7
B Applied Science(HmnMovSt) )

(Education) Undergrad Teacher Education <5
Total 25 [ 345|257 | 14| - | 1 - - | <5| 31 | 87 | 43 |489 | 652 338

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
76%
60% 81%
40% 76%82%) 69% 1% 76%83% Teaching quality
76%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills Ggﬂ/%
0
I The University of Queensland [™ National .
Learning resources
79%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% ; 59%
0 [0 Not in employment 67%
80% I Working part-time not in schools
’ , _ _ Skills development
I Working full-time not in schools 78%
60% Il Working part-time in schools 82%
40% B Working full-time in schools
0 *Respondents who were not I The University of Queensland [ National
20% available for full-time or part-time
employment were omitted from
0% the results.

The University of
Queensland (n=91)
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The University of Western Australia

Aggregated data from all ITE programs

2014 Number of programs 4
2014 Commencements 152
2014 Enrolments 290
2014 Completions 159
2014 Commencement breakdowns
Females 101
Gender

Males 51
Domestic 14

Citizenship
Overseas 11
Indigenous <5
- NESB -

uity grou
Uiy arodp Low SES 14
Regional 18
Remote <5

Time series

250
2
|5 200
£
8
= 150
£
E
o 100
S 8 b5
& & K
200
4
£ 150
@2
o
£
o
o
100
g 8 B
& & R

2008
2009
2010
2011

2008
2009
2010
2011

2012

2012

2013

2013

2014

?

2014

M ITE data report

. 2016

The University of Western Australia — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
el
@ = N
£ | o 5 g1 3
o S 2 ) o~
= I = g g
s|g| g S 3 S
5|2 |8 = ] B
2l2|z|2|8| % o .| E H
] ) < S G = o o o o o =3 = =] oS
course | Dewiteaieidot | 5 | 2| 5|5 | S| E|S|S|S|S|s|=2|S |3
(= [} -— -—
Course Name Level Education S|z | |8 || 2|86 |8 |rR|%|5|5| & 2
Postgrad in Tertiary Teaching Postgrad TeacheBtEhdeurcatlon: - | <5| - - - - - | <5 <5 <5
. ) ' Teacher Education:
Graduate Diploma in Education Postgrad Secondary - | 106 | - - - - - - - - - - | 106 | 106 89
Master of Teaching - Coursework Postgrad Teacher Education - | 43| - - - - - - - - - - | 43 43 32
Master_of Science Communication and Postgrad Teacher Education - | <5] - - - - - - - - - - | <b] <5 <5
Education - Coursework
Bachelor of Arts and Bachelor of Education | Undergrad Teacher Education 17
Bachelor of Music Education Undergrad Teacher Education 5
Bachelor of Music Education (Honours) Undergrad Teacher Education <5
Master of Teaching (Primary) - Coursework Postgrad Teach;r_Educanon: <5
rimary
Master of Teaching (Secondary) - Postgrad Teacher Education: <5

Coursework

Secondary

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

The University of Western Australia @ 2016

The University of Western Australia — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
s
@ = 4
£ o 5 g2 || 5
= =] = @ ~
2| 8| 5 £ 2 ]
s | 2|8 = s >
¢l2|z|2|8|s - Ell B
] ) < S D = o o o o o =) ; =] S
Couse | DetailedFiedof |5 | 2| 5| S| S| E|S|S|S|S|2|=|E| S|l
Course Name Level Education S| T ||| =E | aa|®m|ib|od|~|o || = =
Master of Teaching (Early Childhood) - Postarad Teacher Education: <5
Coursework g Early Childhood
Bachelor of Science and Bachelor of )
il Undergrad Teacher Education <5
Total - [ 152 - - - - - - - - - - [ 152 ] 152 159

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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The University of Western Australia

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

Not available due to insufficient data.

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

Not available due to insufficient data.

Initial teacher education: data report 2016, AITSL, 2016
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Student experience
Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

Not available due to insufficient data.
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M ITE data report

University of Ballarat/Federation University g 2016

Aggregated data from all ITE programs University of Ballarat/Federation University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 14 Basis of Admission ATAR*
2014 Commencements 615
el
2014 Enrolments 1,684 2 § § -
2014 Completions 156 ‘E': S S = é
2 = o = = (7]
2014 Commencement breakdowns §|g|¢ S 8 || &
< = o — @ -
Females 446 25| =|=2 &g o| | E é‘
Gender S|2|2|E|lel2|8|8|R|2|8|2|2| 8| 8
Males 169 Course | DetailedFieldof | 5 | £ | 8|S |2 | € |2 (2|2|2|2|2|E| 5|l =
Domestic 600 Course Name Level Education S|l£|la|2|=|&8|8|6|5|FK|5|5 |58 2
Citizenship
OIS i Bachelor of Arts/Bachelor of Primary Teacher Education:
) h Undergrad ) - | <5 5 | <5 - - - - - - - - 7 7 -
Indigenous 6 Education Primary
i NESS ° Teacher Education:
Equity group Low SES 15 Bachelor of Primary Education Undergrad | 0 g;ima“r;a"’”' <5016 |44 [nmp| - | - |<5] - | - | -|-|-|mw]| 7 -
Regional 467 _
Remote <5 Master of Teaching (Primary) Postgrad Teachg;iﬁ]daur;atlon. <5|mp | - - - - - - - - - - | 52 52 -
Time series Master of Teaching (Secondary) Postgrad Teacher Education: | _ 12 | - - - - - - - - - - 12 12 -
Secondary
800 . . Teacher Education:
@ Bachelor of Health & Physical Education Undergrad S <514 | 5 | 8 | <5 - 9 5 | <5| np - - 61 82 -
E g0 econdary
£
- 400 Bachelor of Education (Physical Teacher Education:
§ 00 Education) Undergrad Secondary <5|<5|<5| - | - | - |- -|-|-1]-1]<5/m| 6 _
o
8§ § 8§88 & 8 & & & . . Teacher Education:
Bachelor of Education (Birth - Year 6) Undergrad Early Childhood <b5| 15| 42 | <5 - - - - - - - - | 60 60 -
400
350 . . Teacher Education:
é 200 Bachelor of Science/Bachelor of Education | Undergrad Secondary - | <5|<b| - - - - - - - - - 5 5 <5
2 250
=
8 20 Bachelor of Visual Arts/Bachelor of Teacher Education: } I R e e
B e e o - W . ? Education Ui Secondary i np . E =4

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Ballarat/Federation University

@M ITE data report

. 2016

University of Ballarat/Federation University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
3 5 S| <
Z|s g 5 || &
S| 5| g 3 5 || 2
= S 5 S 3 =
= = = E °|=, _3
2|1 8|2|=|g|& = =
= — o [—]
E|ls|S2|s|:z|2|s|e|(=|28|3|8|E|3]| 3
Course DetailedFieldof | 82 | £ | 8 |- |2 |§ |2 |2 |2 (=2 (2|2 |E| = s
Course Name Level Education S|l z|la |8 |l=|la|l8 ||| |5|5]| e =
Bachelor of Education Undergrad Teac“g;iﬁfa“;a“‘)”: <5| 46 [ 127 19 | np % | np| - | <5 - | - |173| 210 || 107
Bachelor of Mathematical Sciences/ Teacher Education:
Bachelor of Education Ul Secondary o IR I el R N IR R B B A B B 4 =4
Bachelor of Arts/Bachelor of Education Undergrad | Teacher Eaucaion: | g gy gl 5 [l as| o | - l<s| - || 24 || 6
Secondary
Bachelor of Education (Early Childhood) | Undergrag | 1eacher Education: o ot g | ya t 5| (o5 | - | - | - | - | - |m| 50 || 17
Early Childhood
Bachelor of Teaching (Early Childhood Teacher Education: ) ) ) } ) ) } ) ) }
Education) Undergrad | “e2ry Childhood np | <5 1o 15 2
Graduate Diploma of Education (Primary) Postgrad Teachgrﬁducahon: <5
rimary
Total 14 1190 | 331 | 62 | 18 - 40 | 15 | <5 7 | <5| <b5|548| 615 156

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

University of Ballarat/Federation University g 2016

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
80%
60% 81%
40% 79%82% 73%71% 82% 3% Teaching quality
79%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills 6?13/%
0
I Federation University Australia [™ National .
Learning resources
81%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% ; 67%
0 [ Not in employment 67%
80% I Working part-time not in schools
’ , _ _ Skills development
I Working full-time not in schools 86%
60% Il Working part-time in schools 82%
40% B Working full-time in schools
o *Respondents who were not . Federahon Un|VerS|ty AUStralla . Natlonal
20% available for full-time or part-time
employment were omitted from
0% the results.

Federation University
Australia (n=242)
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M ITE data report

University of Canberra i

Aggregated data from all ITE programs University of Canberra — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 7 Basis of Admission ATAR*
2014 Commencements 571
el
2014 Enrolments 1,420 2 5 § -
2014 Completions 291 ‘E': S S = é
b = 4 = £ (%)
2014 Commencement breakdowns §|S|¢E s g £
=] - =] = =
Females 373 2| g % = &g = || = é é‘
Gender Viles 108 - S|IS|2|8|e 2|8|8|R|8|8|=2|2| 38 3
Course DetailedFieldof | 2 | £ | 8 |~ |2 |S |2 |2 |2 |2 |2 |2 | 5| = =
Domestic 559 Course Name Level Education S|l£|la|2|=|&8|8|6|5|FK|5|5 |58 2
Citizenship
Overseas 12
Indigenous 10 Bachelor of Education/Bachelor of Arts Undergrad Teacher Education | 11 | 14 | 33 | 5 18 6 12 [ 16 | 10 | 11 5 21 81 45
) NESB 7
Equity group Low SES 49 Bachelor of Education/Bachelor of Science | Undergrad | Teacher Education | <5 | 9 | 28 | <5 | 18 | - |<5| 7 [ 12 |12 [ np | 8 | 14| 62 <5
Regional 131 .
Remote <5 Bachelor of Education Undergrad Teac“g;iﬁfa“;a“o”' 28 |45 | 73 | 37 | o4 | - |20 | 51 |49 |28 | mp|<5|102] 277 || 9
Time series Bachelor of Education (Graduate Entry) Undergrad TeachFe);iE?aur;anon: - | p | - - | <5]| - - - | <5|<5| 5 |<5| 22| 33 14
- Bachelor of Teaching (Graduate Entry) Undergrad | Teacher Baucaion: -\ b sl ol o L <5 <5)<5)<5) 11| 19 || 5
£ o g y g Secondary P
§ 40
& ) Teacher Education:
200 _ _ _ _ _ _ _ _ _ _ _
g Master of Teaching Postgrad Secondary 20 20 20 <5
o 0
A Master of Teaching Postgrad e [ ) - 79| - - - - - - - - - - |79 79 <5
Secondary
350
Bachelor of Education (UC)/Bachelor of )
g w Asia-Pacific Studies (ANU) Undergrad | Teacher Education <5
é 250
° 200 Bachelor of Education/Bachelor of Arts Undergrad Teacher Education 10

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Canberra
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University of Canberra — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
el
@ = N
£ | o 5 g1 3
o S 2 ) ~N
= I = g g
S| 8| &g S 8 s
5|88 = s || £
218 z|2| 8L - =l E
] ) < S G = o o o o o o ; =] oS
Course | DetaedFienior | 5 || 5| S| E|E|S|s|=|5|2|=|2| 5|l %
Course Name Level Education S|z |8 |=|lg|8 || |r|B|5|5]| 8 2
Bachelor of Education/Bachelor of Undergrad Teacher Education <5
Commerce
Bachelor of Education/Bachelor of Social )
Science in Justice Studies Undergrad Teacher Education <5
Bachelor of Education/Bachelor of Science | Undergrad Teacher Education <5
Bachelor of Education in Primary Teaching Undergrad TeachFe)r_Educanon: <5
rimary
Bachelor of Education in Primary Teaching Undergrad Teachgr_Educatlon: 75
rimary
Bachelor of Education in Secondary Teacher Education:
Teaching (Music) Uifeg e Secondary =4
Bachelor of Education in Secondary Underarad Teacher Education: <5
Teaching (Design and Technology) g Secondary
Bachelor of Education in Secondary Teacher Education:
Teaching (Design and Technology) Undergrad Secondary J
Bachelor of Education in Secondary Teacher Education:
Teaching (Design and Technology) Undergrad Secondary <95

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Canberra
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University of Canberra — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
el
2 5 S
gl s 5 £ g
o S 2 ) ~N
= I = g g
s|g| g S 3 S
5|88 = s || £
% E = | E =3 E o E _E-
< ) < S G = o o o o o =3 ; =] oS
Cose | Detaiearieor | = | £ |5 |C|E|E|S(s|5|2|2|2| 8|33
Course Name Level Education S|z | |8 || 2|86 |8 |rR|%|5|5| & 2
Bachelor of Education in Secondary Underarad Teacher Education: <5
Teaching (Health and Physical Educati g Secondary
Bachelor of Education in Secondary Underarad Teacher Education: 6
Teaching (Health and Physical Educati 9 Secondary
Bachelor of Education in Secondary Teacher Education:
Teaching (Health and Physical Educati g i Secondary 4l
Bachelor of Education in Early Childhood Underarad Teacher Education: 15
Teaching (Birth-8) (UC/CIT) g Early Childhood
Bachelor of Education in Early Childhood Teacher Education:
Teaching (Graduate Entry) Undergrad Early Childhood <5
Bachelor of Education in Primary Teaching Teacher Education:
(Graduate Entry) Undergrad Primary !
Bachelor of Education in Secondary Underarad Teacher Education: <5
Teaching (Graduate Entry) g Secondary
Graduate Diploma in Education in Teacher Education:
Secondary Teaching Postgrad Secondary 14
Graduate Diploma in Education in Teacher Education:
Secondary Teaching FaEE Secondary 30

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Canberra — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
3 5 S | o
2| s g E|l &
S| 5| g 3 5 || 2
2 S 5 S 8 S
= = = E' °|=, _3
2|1 8|2|=|g|& = =
= —_- =) [—]
Slc|E|S|le|2|8|8|2|8|2|S|E| 8| 8
Course DetailedFieldof | 2 | S | 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S| z|la |8 |l=|la|l8 ||| |B|5|5]| e =
Graduate Diploma in Education in Postarad Teacher Education: 17
Secondary Teaching g Secondary
Bachelor of Education in Early Childhood Teacher Education:
Teaching (3-8 Years) Uiz Early Childhood L
Bachelor of Education in Middle School )
Teaching (K-10) Undergrad Teacher Education 7
Total 43 | 217 | 134 | 45 | 132 - | 38 | 70 | 80 | 54 | 40 | 20 | 269 | 571 291

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.

Initial teacher education: data report 2016, AITSL, 2016

Contents page 221



University of Canberra

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 6%l 1% 77%89%
58%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M University of Canberra [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% ’ [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

University of
Canberra (n=192)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

0% 20% 40% 60% 80% 100%

Overall quality
76%
81%

Teaching quality
82%
80%

Learner engagement
48%
60%

Learning resources
83%
84%

Student support
60%
67%

Skills development

78%
82%

M University of Canberra [ National
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University of Sydney i

Aggregated data from all ITE programs University of Sydney — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 11 Basis of Admission ATAR*
2014 Commencements 710
el
2014 Enrolments 2,182 @ s § -
) (2 = 17} =
2014 Completions 505 § 5 . 2 E’ S
= £ >
2014 Commencement breakdowns §|S|¢E s g =
< = o — @ -
Females 539 AR &g o | | E é‘
Gender S|2|E|S|e|l2|23|8|=|8|8|2|2|8| S8
Males 1o Course | DetailedFieldof | 5 | £ | 8 |~ |2 |E€|2|2|2|2|2|=2|E| s ||l =
Domestic 669 Course Name Level Education S|l£|la|2|=|&8|8|6|5|FK|5|5 |58 2
Citizenship
Overseas il Teacher Education:
Indigenous 15 Master of Teaching (Early Childhood) Postgrad Early Childhood - 21 - - - - - 21 21 15
) NESB 29 Teacher Education:
Equity group Low SES 66 Master of Teaching (Primary) Postgrad eac g:imaur;a fon: - 19 | - - - - - - - - - - | 9% 95 92
Regional 31
) . Teacher Education:
Remote <5 Master of Teaching (School Counselling) Postgrad Secondary - 119 - - - - - - - - - - 19 19 16
Time series Master of Teaching (Secondary) Postgrad Teacgsgggéj;raynon: - 93| - - - - - - - - - - 193] 93 90
1000 Bachelor of Education Underarad Teacher Education: <5|<s5| - _ . } . . } . . } 6 6 8
j§ (Secondary:Aboriginal Studies) g Secondary
§ 80
@ Bachelor of Education(Secondary: Teacher Education:
§ 500 Humanities & Soc Sc)& Bachelor of Arts Undergrad Secondary IR ol L L R (R IR (R R L (O RO R 67
o
8§ § 8§88 & 8 & & & Bachelor of Education(Secondary: Teacher Education:
Science) & Bachelor of Science e Secondary B A I T I =
600
" 500 Bachelor of Education(Secondary: Maths) Teacher Education: ) ) ) ) ) ) )
H 400 & Bachelor of Science Undergrad Secondary <5\ <5 M jmp |8 2 13
E a0 ' '
8 Bachelor of Education (Secondary: Human Teacher Education: | N
200 o 6 e e e e e e Movement and Health Education) e Secondary | =9 = g | =a ) s el

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Sydney — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
- 5 s z
g | 8 £ S|l &
s|5|8 = g || g
= | 3 3 = = =
s | ®| e ® 2 @
2|2 |5|B| 8|5 ol e| E £
S|3|2|E|=l2|8|8|=2|8|8|2|2|38]| 8
Course DetailedFieldof | 2 | S [ 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Bachelor of Education (Early Childhood) | Undergrag | 1Gacher Education: g 1 og | o | 5 ol e |- s ae || 19
Early Childhood
' ) Teacher Education:
Bachelor of Education (Primary) Undergrad Primary <513 |93 | 9 [<5| - - - | <5 - | 31 | np |78 137 66
' ) Teacher Education:
Bachelor of Education (Primary) Undergrad Primary 10
Bachelor of Education (Primary) (Honours) | Undergrad Teathe)r_Educanon: <5
rimary
Bachelor of Education Human Movement Teacher Education:
and Health Education Undergrad Secondary <5
Bachelor of Education(Sec:Humanities & Teacher Education:
SocSc) & Bachelor of Arts (Hons) Uiz ad Secondary L
Bachelor of Education(Secondary: Maths) Underarad Teacher Education: 5
& Bachelor of Science (Honours) g Secondary
Bachelor of Education (Sec: Human Teacher Education:
Movement and Health Education) (Hons) Undergrad Secondary 1
Bachelor of Education (Early Childhood) Undergrad Teacher Education: <5

(Honours)

Early Childhood

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Sydney i

University of Sydney — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=

- 5 s z

g |8 £ =101 =

S| 8|8 El g =

8|8 = 5 || B

el S| 2|=| 3|8 = =

7] - - —

218188 |cl2|a|2|a|s|s|E|E|&]| 3

Course DetailedFieldof | 2 | S | 8 |~ |2 |S |2 |2 |2 |2 |2 |2 |E| = s

- = — -3 L f= [—] ~— — ™ - — = =} =}

Course Name Level Education S | £ |»w || =E|a|®|b|b|~|o || = =
Bachelor of Education (Primary) (Honours) | Undergrad Teachgr_Educatlon: 18

rimary

Total 5 338 (33| 25 | 7 - - - | <5| np | 136 69 | 468 | 710 505

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Sydney

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 88% gy 79%bor 2% g3%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
I The University of Sydney [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

The University
of Sydney (n=242)

@ ITE data report

. 2016

Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

0% 20% 40% 60% 80% 100%

Overall quality
79%
81%

Teaching quality
82%
80%

Learner engagement

67%
60%

Learning resources
81%
84%

Student support
61%
67%

Skills development

82%
82%

M The University of Sydney [™ National
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University of South Australia

Aggregated data from all ITE programs

2014 Number of programs 17
2014 Commencements 898
2014 Enrolments 2,769
2014 Completions 670
2014 Commencement breakdowns
Females 692
Gender

Males 206
Domestic 846

Citizenship
Overseas 52
Indigenous 13
- NESB 21

uity grou
Uiy arodp Low SES 225
Regional 155
Remote 15

Time series
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University of South Australia — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
- 5 s z
2|5 g s || ®
s | %3 = g 2
S| 8|5 S 3 S
= = o E °|=, _3
2|1 8|2|=|g|& = =
= = (=] [—)
SE|ls|E|s|:e|2|s|e|(=|28|3|8|E|3]| 3
Course DetailedFieldof | 8 | 5 | 8 |- |2 (S8 |2 | 2|2 |2 |2 |2 |E| = =
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Master of Teaching (Secondary) Postgrad Teacger Euncalion: - | <5| - - - - - | <5 <5 -
econdary
Master of Teaching (Secondary (Arts Teacher Education: ) . ) ) . ) ) . ) ) .
Education)) Postgrad Secondary 24 2 24 2
Master of Teaching (Secondary (Design Teacher Education: . . } . . } . . } ) .
and Technology Education)) P Secondary 1Y 10 10 6
Bachelor of Education (Early Childhood) | Undergrag | 1cacher Education: g gy tgq 1 go | f L | C | 6 | - |10 | 21 | 12 |1a3] 192 || 117
Early Childhood
: . Teacher Education:
Master of Teaching (Early Childhood)) Postgrad Early Childhood - 46 - - - - - - - - - - 46 46 19
Master of Teaching (Secondary (English Teacher Education: _ ) . . ) ) } ) ) ) )
Education)) Postgrad Secondary 8 8 8 9
Bachelor of Education (Design and Teacher Education:
Technology Education) (Home Economics) LITE BT Secondary b R R R A 18
Master of Teaching (Secondary (Health Teacher Education:
and Physical Education)) Posigrad Secondary ¥ - ) B ) ) B ) ) B S 13
Master of Teaching (Secondary Teacher Education: _ . : } . ) ) ) ) ) )
(Humanities and Social Sciences)) e Secondary L I L 6

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of South Australia
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University of South Australia — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=

@ = N

g . 5 £ 1|z

o S 2 s g

S5 8 = § || g

s | 8| £ s 3 5

5|82 = § || B

4 S > | = 2 s E =
£1515|5|s|2|s|ls|=|=s|s|8|5|§8] 8
Course Detailed Field of | & % g | % -"2 esls|=2|ele]|® é _Eg _Eg

Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Master of Teaching (Secondary Teacher Education:
(Languages Education)) Postgrad Secondary - ) B ) S| 0 !
Graduate Diploma in Education Teacher Education:
(Secondary) FaEE Secondary o I A e R A AR R I R B B U
Master of Teaching (Secondary Teacher Education: | [ O R R S A I
(Mathematics Education)) Postgrad Secondary 5 5 5 6
Master of Teaching (Primary and Middle) Postgrad Teacher Education - 15 - - - - - - - - - - 15 15 14
Eﬁggﬂ‘;r of Education (Primary and Undergrad | Teacher Education | np | 12 | 227 | 16 |<5| - | - | - | <5/| 34| 58 | np | 137 | 264 || 160
Bachelor of Education (Primary) Undergrad Teachgifndatsanon: 23 | 16 | 100 | np | <5 | - - - - | <5| np | 34 [ 104 | 157 105
Master of Teaching (Primary) Postgrad Teachgiﬁqdaltc/anon: - | 62| - - - - - - - - - - | 62 62 45
Master of Teaching (Secondary (Science Teacher Education: | [ O I I
Education)) Fosigrad Secondary L ) L L
B.Arts (Aboriginal Studies), B.Education .
(Middle and Secondary) (BA(AS)) Undergrad Teacher Education <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of South Australia
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University of South Australia — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
- 5 s z
g | 8 S EN =
5| 5|8 E g || 2
= = o E °|=, _3
- g @ = @ < = =
g 3 E g =5 E (=3 = £ =
S|3|2|E|=l2|8|8|=2|8|8|2|2|38]| 8
Course DetailedFieldof | 2 | S | 8 |~ |2 | S |2 |2 |2 | 2|2 |2 |E| = s
- = = [T [11] = [—] ~— ~— - — - = =) =)
Course Name Level Education S | £ |»w || =E|a|®|b|b|~|o || = =
B.Arts (Australian Studies),B.Education )
(Middle and Secondary) (BA(AustSt Undergrad Teacher Education 18
B.Arts (Aboriginal Studies), B.Education )
(Middle and Secondary) (BE(M.S) Undergrad Teacher Education <5
B.Arts (Australian Studies),B.Education )
(Middle and Secondary) (BE(MidSe Undergrad Teacher Education 18
Bachelor of Science, Bachelor of Underarad Teacher Education: 10
Education (BEducation) g Secondary
Bachelor of Education (Primary and )
Middle) (Honours) Undergrad Teacher Education <5
Bachelor of Education (Junior Primary and Teacher Education:
Primary) (Honours) Undergrad Primary <5
Bachelor of Education (Design and Underarad Teacher Education: 15
Technology Education) g Secondary
Bachelor of Science, Bachelor of )
Education (BScience) Undergrad Teacher Education 10
Total 36 | 323|409 |124| 6 - - 6 | <5| 46 | 96 | 80 | 669 | 898 670

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.

Initial teacher education: data report 2016, AITSL, 2016

Contents page

229



University of South Australia

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014
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Overall satisfaction ~ Good teaching Generic skills
M University of South Australia [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

University of
South Australia (n=995)
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Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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M ITE data report

University of Southern Queensland @ 2016

Aggregated data from all ITE programs

2014 Number of programs 1
2014 Commencements 495
2014 Enrolments 919
2014 Completions 333
2014 Commencement breakdowns
Females 355
Gender

Males 140
Domestic 489

Citizenship
Overseas 6
Indigenous 5
- NESB 18

uity grou
Uiy orop Low SES 101
Regional 208
Remote 8

Time series
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University of Southern Queensland - individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
o4
@ g 4
£ o 5 g2 |l 2
= =] = @ ~
= | 8| 3 = = 2
2| S| 5 = e ]
S B 8 = ) E
212 zc|B|8|E - E || B
Sl e|l8|sS|le|E|8|2|c|e|s|S|E| 8|l 8
Course | DetailedFieldot | 8 | & | S | S| 5| & |2|e|2|=2|e|le|E8]| 5 =
Course Name Level Education S| T ||| =E | aa|®m|ib|od|~|o || =] =
Graduatg Diplama of Learning and Postgrad | Teacher Education | 7 | 488 | - S - | - faos| 495 || 329
Teaching
) ) Teacher Education:
Bachelor of Education (Early Childhood) Undergrad Early Childhood <5
Total 7 | 488 | - - - - - - - - - - [ 495 495 333

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Southern Queensland

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014
100%
80%
60%
40% 82% 82% el 86% S8

20%

Overall satisfaction ~ Good teaching Generic skills

M University of Southern Queensland ¥ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% 4% Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

University of Southern
Queensland (n=449)
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Student experience
Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

Not available due to insufficient data.
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University of the Sunshine Coast

Aggregated data from all ITE programs

M ITE data report

. 2016

University of the Sunshine Coast — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 9
2014 Commencements 537
2014 Enrolments 1,248
2014 Completions 283
2014 Commencement breakdowns

Females 377
Gender

Males 160

Domestic 467
Citizenship

Overseas 70

Indigenous 10
- NESB -

quity group

Low SES 89

Regional 103

Remote <5

Time series
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@
5 a0
2
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E
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2 8 5 8 8 2
& & 8 &8 &8 & R§
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2
2 150
@2
o
£
o
o
0
2 8 5 8 8 2
& &8 &8 &8 & &8 <&

2012

2012

2013
2014

2013
2014

Basis of Admission ATAR*
=
3 5 Sl =
Z|s g 5 || &
s | %3 = g 2
S| 8|5 S 3 S
= = o E °|=, _3
2 S| 2|l2|8|&E E |l &
18 5 8|5|%|s|e|el2|s|S|85| 5] 5
Course Detailed Fieldof | 8 | £ | 8 | Z|s|2|=2|le|2|=2|= £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor of Education(Secondary)/ Undergrad Teacher Education: <5|<5] 5 . 5 |<5|<s5]| - ) 10 )
Bachelor of Arts Secondary
Bachelor of Education (Sec)/ Bachelor of Teacher Education: | ) . )
Science Undergrad Secondary <5|<bH|<bh|<5h <5 <5|<bh|<h <5 6
' Teacher Education:
Bachelor of Education/Bachelor of Arts Undergrad S <5|nmp| 2| 7 - - - - |13 |12 | 11 | <b|<bh| 42 16
econdary
Bachelor of Education/Bachelor of Undergrad Teacher Education: S lesl <5l <5 - ) ) S les|<s] - - l<s 5 -5
Business Secondary
Bachelor of Early Childhood Education Undergrad B2 ey S0 5 6 | 13 | 22 - - - - | 22|13 | 6 | <b|<5]| 46 18
Early Childhood
Bachelor of Primary Education Undergrad Te“hg:iﬁfa‘i;a“o”: o |37 |62 (36| - |<5| - |- |5 |6s|33|6 [12]166]| 50
Graduate Diploma in Education (Primary) Postgrad Teachg;iﬁ:jaur;anon: <5| np - - - - - - - - - - |97 97 72
Graduate Diploma in Education Teacher Education:
(Secondary) Postgrad Secondary 10 [106 | - - - - - - - - - - | 116 | 116 87
: : Teacher Education:
Bachelor of Education/Bachelor of Science | Undergrad Secondary <5| 8 | 34 |<5]| - - - - |10 |17 | 14 | np | <5| 49 28

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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@ ITE data report

University of the Sunshine Coast @ 2016

University of the Sunshine Coast — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
- 5 s z
§1S|¢ g = g
= = o E' °|=, _3
2|1 8|2|=|g|& = =
= = =) o
Slc|E|S|le|2|8|8|2|8|2|S|E| 8| 8
Course DetailedFieldof | 2 | S | 8 |~ |2 (S |2 |2 |2 | 2|2 |2 £ = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachelor of Education (Early Childhood)/ Underarad Teacher Education: 7
Bachelor of Human Services g Early Childhood
: ) ) Teacher Education:
Graduate Diploma in Education Postgrad Secondary <5
Graduate Diploma in Education (Prep to Teacher Education:
Year 3) Postgrad |~ Early Childnood <5
Total 58 | 263 | 144 | 71 - | <5 <b| - [104|114 | 66 | 18 | 234 | 537 283

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.

Initial teacher education: data report 2016, AITSL, 2016
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ITE data report

University of the Sunshine Coast & o

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
83%
60% 81%
40% 83%82% 11%71% 84%83% Teaching quality
86%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills 63‘?/%
0
M University of the Sunshine Coast [™ National .
Learning resources
90%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% 4% ; 1%
0 Not in employment 67%
80% I Working part-time not in schools
° , ) ) Skills development
I Working full-time not in schools 86°
60% I Working part-time in schools 82%
40% B Working full-time in schools
, *Respondents who were not M University of the Sunshine Coast ¥ National
20% available for full-time or part-time
employment were omitted from
0% the results.

University of the
Sunshine Coast (n=225)
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University of Tasmania

Aggregated data from all ITE programs

2014 Number of programs 3
2014 Commencements 670
2014 Enrolments 1,941
2014 Completions 278
2014 Commencement breakdowns
Females 525
Gender

Males 145
Domestic 654

Citizenship
Overseas 16
Indigenous 21
- NESB <5

uity grou
Uiy arodp Low SES 210
Regional 510
Remote 15

Time series
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M ITE data report

. 2016

University of Tasmania — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
@ = 4
£ | o 5 21 3
I -.LE, I ~
5|5 8| |% 5 || &
= = o E °|=, _3
o [ S| 2| 8| | S E =
‘B = = B > =
< @ < < < 2 (=3 = £ =
= e = = @ a2 S 8 E 8 8 E § 8 8
Course | DetailedFieldof | 8 (£ | 8|S |2 (E|2|2|2|2|2|2|E| = s
Course Name Level Education S|l |2 |=|g|8| 5|5 |r|B|5 |5 L =
(Bfng'orom“ca“o“ (Early Chilahood) | )1 jergrad Teac“g;iﬁ?a‘ga""”: <5| 54 |30 |38]<5 <5|<5|<5|<5|<5|<5|108| 127 || 21
Bachelor of Education (Primary) (438) Undergrad Te“hg;iﬁfa“r;a“o“: 7 [112]8 [ 63|14 - |<5/<5| 5 [13| 9 |<5|246]| 282 [| 110
Master of Teaching (E7G) Postgrad Teacher Education [ 176 | 71 | np - | <5| - - - - - - - | 261 | 261 134
Bachelor of Education (43D) Undergrad Teacher Education 8
Bachelor of Education (E3A) Undergrad Teacher Education 5
Total 186 | 237 | 129 | 101 | 17 - 7 7 9 17 | 11 | <5615 | 670 278

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Tasmania

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014

100%
80%
60%
40% 75% 82% 65% T1% 81%83%
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M University of Tasmania [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% 9% Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

University of Tasmania (n=224)
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Student experience
Student perceptions of ITE Course: Student Experience Survey 2013 — 2014

Not available due to insufficient data.
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University of Technology Sydney

Aggregated data from all ITE programs

2014 Number of programs 3
2014 Commencements 245
2014 Enrolments 639
2014 Completions 257
2014 Commencement breakdowns
Females 168
Gender

Males 7
Domestic 243

Citizenship
Overseas <5
Indigenous 5
- NESB 7

uity grou
Uiy arodp Low SES 23
Regional 6
Remote <5
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M ITE data report

. 2016

University of Technology Sydney — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
= (=]
g § 2 || 2
o S 2 ) ~N
s | B g = = »
= o = S 8 g
£ 3|3 s s || €
2| S| z2|=|a|8 E || &
7 3 = = =] = o = £
S|2g|s|le|B|a|la|le|s|s|S|E|s8|l s
— = -
Course | DetailedFieldof | 8 | £ | 8 |2 |2 |5 (2|2 |2|2|2|2|E| = =
Course Name Level Education S|z |2 |=|g|8| 5|5 |r|B|5 |5 L =
Bachel_or of Teaching in Secondary Undergrad Teacher Education: - l1s | - . ) . - 125 125 124
Education Secondary
Bachelor of Education in Primary Teacher Education:
Education Undergrad Primary 7 8 | 60 | 16 - - | <5|<b5| 5 | 24| 5 - | 55 91 123
Bachelor of Education Bachelor of Arts in Teacher Education:
International Studies U Primary <H| <522 <5 <h| - | - - <5 B <5< 15 29 10
Total np | 13482 | 19 | <5| - | <5|<5| 8 |30 | 8 |<5]|195| 245 257

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing

students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.

Initial teacher education: data report 2016, AITSL, 2016
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University of Technology Sydney @ i

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
74%
60% 81%
40% 81%82% 71%71% 809%83% Teaching quality
73%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills 6:‘3%
0
M University of Technology, Sydne [™ National .
/ 0, oyaney Learning resources
70%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% ; 61%
0 [0 Not in employment 67%
80% I Working part-time not in schools
’ , _ _ Skills development
I Working full-time not in schools 79%
60% I Working part-time in schools 82%
40% B Working full-time in schools
0 *Respondents who were not I University of Technology, Sydney [ National
20% available for full-time or part-time
employment were omitted from
0% the results.

University of Technology,
Sydney (n=362)
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M ITE data report

University of Wollongong e 20

Aggregated data from all ITE programs University of Wollongong — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 25 Basis of Admission ATAR*
2014 Commencements 722
el
2014 Enrolments 1,797 2 5 S -
2014 Completions 619 5| s = g S
© = @ = E ]
2014 Commencement breakdowns S| g|¢g S 8 S
AR e || =
Females 508 s | 2| S| B| 2|5 = | = £ £
Gender S| 2|8|8|e|2|8|8|2|28|[8|2|2]| &8 S
Males 214 Cowse | DetalledFieldof | 5 | £ (8|S |2 |€|2|2|2|2|2|2|E| 3 =
Domestic 699 Course Name Level Education S|l£|la|2|=|&8|8|6|5|FK|5|5 |58 2
Citizenship 5 -
verseas Graduate Diploma in Vocational Education Postarad Teacher Education: - les| - . ) . - l<s| <5
Indigenous 24 and Training g Secondary
Equit NESS <9 Bachelor of Education - The Early Y Teacher Educati
quity group achelor of Education - The Early Years eacher Education: | ) ) ) ) ) ) ) ) ) )
Low SES 141 (Dean's Scholan) Undergrad | “e2riy Childhood <9 <9 <9
Regional 213
Bachelor of Mathematics Education Teacher Education:
ean's Scholar econdary ) N [ A A A R R
Remote - (D 's Schol ) Undergrad S d <5b <5 <5
Time series Bachelor of Physical and Health Education | Undergrad Teacgsgggé’;fy“o“: 5 | 9 |37 |<s5|<s5| - | - | -1 l15]|5]|-]25]356 || 5
. Bachelor of Education - The Early Years Undergrad Teacher Education: 11 8 | 20 | np | <5| - - | <5 9 [<5] - - 34 48 23
E 700 Early Childhood
£
- 600 Bachelor of Physical and Health Education Teacher Education:
£ (Dean's Scholar) Undergrad Other Sl<sl<s| - - - - - -] - - <5]<5] <5|] <5
o 500
&8 8§ R 8 8 8§ B R & R Bachelor of Primary Education (Dean's Underarag | TEeher Education: | | f o1 F | L o5l <] s 7
Scholar) g Primary
700
2 60 Graduate Diploma in TESOL Postgrad Teacheg;er?eurcatlon: - 10 ] - - - - - - - - - - [ 10 10 <5
T 50
E q ] q Teacher Education:
100 Graduate Diploma in Adult Education Postgrad Secondary - | <5] - - - - - - - - - - | <5] <5 <5

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Wollongong - individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
3 5 S| <
5| s g E|l &
c | 858 = £ 2
2| S| 5 = e ]
§|8|8 = s 3
21 2|z|2| &5 g g
£12(8|8|z|3|s|a|=|s|s|B8|E| 5| S
Course | DetailedFieldof | 8 | £ | 8 | 5 | 2 €lel2|=2|=2|=|= é s s
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Graduate Diploma in Education Primary Postgrad Teacher_Educanon: - 82 - - - - - - - - - - 82 82 80
Primary
. ) ' Teacher Education:
Graduate Diploma in Education Secondary Postgrad Secondary - | 110 | - - - - - - - - - - [ 110 ] 110 110
Graduate Diploma in Education Conversion Teacher Education:
Primary Posigrad Primary ol I R A I e i A B A 8 8
Bachelor of Primary Education Undergrad | 12Cher Education: | a7 1 a0 | 4351 99 | 5 | - | - | - [np |60 |26 |<5]|135| 23 || 181
Primary
) . Teacher Education:
Bachelor of Mathematics Education Undergrad Secondary <5 - 10 | <5 - - - - 5 | <b5|<b5| - | <b5] 12 <5
Bachelor of Science Education Undergrad Teacgsgggggf;mn: - | <5 14| - | <5]| - - - | <5|<5| 5 - 8 19 7
Graduate Diploma in Education Primary Postgrad Teach(Fe)r_Educanon: - M - - - - - - - - - - 1 i 12
rimary
. ) . Teacher Education:
Graduate Diploma in Education Secondary Postgrad Secondary - 8 - - - - - - - - - - 8 8 12
Graduate Diploma in Education Primary Postgrad Teachg:iﬁqdatganon: - 5 - - - - - - - - - - 5 5 9

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Wollongong - individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*
=
3 5 S | o
= @ =
S B 8 = = @
S|2g|S|le|B3|a|la|le|s|s|S|E|s8|l s
- = - - =)
Course | DetailedFieldof | 8 | £ | S |2 |2 |5 (2|2 |2|2|2|2|E| = s
Course Name Level Education S|l z|la |8 |||l ||| |B|5|5]| e =
Graduate Diploma in Education Secondary Postgrad Lezouon Euticat ion: - 10 - - - - - 10 10 13
Secondary
Graduate Diploma in Education Primary Postgrad Teachgr'Educatlon: - 13 | - - - - - - - - - - |13 13 11
rimary
: ) . Teacher Education:
Graduate Diploma in Education Secondary Postgrad Secondary - | <5| - - - - - - - - - - | <5 <5 <5
Graduate Diploma in TESOL Postgrad Teac“"(’)fhde”rca“‘)”: A IRV IR I O R I T A VS ! 9
. ) . Teacher Education:
Graduate Diploma in Adult Education Postgrad Secondary - | <5| - | <5 - - - - - - - - | <5] <5 <5
Graduate Diploma in Education Primary Postgrad Teac“g;ifnda“r;a“"”: S T A N (U (U I (R (R O A I N I U
Graduate Diploma in Education Secondary Postgrad AT AR -2t - - - - - - - - - - |27 27 29
Secondary
Graduate Diploma in Education Conversion Teacher Education:
Secondary Postgrad Secondary ) B ) ) B ) ) B ) ) B ) ) ) <%
Total 54 1393|223 | 44 | 8 - - | <5| 42 |83 |38 | 7 |551]| 722 619

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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University of Wollongong P

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100% 0% 20% 40% 60% 80% 100%
80% Overall quality
89%
60% 81%
94% 00y 92%ga0 . .
40% 82% 78%719% 83% Teaching quality
89%
20% 80%
0% Learner engagement
Overall satisfaction  Good teaching Generic skills 60775%
0
M University of Wollongong [ National )
Learning resources
94%
84%
Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*
Student support
100% 2% i 75%
0 Not in employment 67%
80% I Working part-time not in schools
? , _ _ Skills development
I Working full-time not in schools 89%
60% Il Working part-time in schools 82%
40% B Working full-time in schools
o *Respondents who were not . Un|VerS|ty Of W0||0ﬂg0ng . Natlonal
20% available for full-time or part-time
employment were omitted from
0% the results.

University of
Wollongong (n=469)
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Aggregated data from all ITE programs Victoria University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs 2 Basis of Admission ATAR*
2014 Commencements 815
s
2014 Enrolments 2,344 ~ 5 S -
2014 Completions 415 ‘§- S S % §
= D = £ [Z]
2014 Commencement breakdowns §|S|¢E S g =
< = (=] = prae
Females 584 % E :-; '-:- :;'f’ E o | = é é'
Gender il 21 S| S|2|g|le|2|8B|8|R|8|8|=2|2| 8 3
el Course | DetailedFieldof | 2 | £ (8 |~ |2 | |2 |2 |2 |2 |2 |2 £ =5 =
Domestic 808 Course Name Level Education S| E|a|5|=|a2|8|6|5|FR|5|5|5| 8 (=
Citizenship 5 ;
Verseas ) ) )
Bachelor Of Education (Early Childhood/ Teacher Education:
Indigenous 14 Primary) kg Early Childhood = A AT 89 =9l <9 e 6 ki )
) NESB 8 Teacher Education:
Equity group Low SES 210 Bachelor Of Education Undergrad eacsggogé‘:;“o”' np | 145 (343 [ 178 | <5| - 282|144 | 85 | 48 | np [<5[ 99 | 674 || -
Regional 7
) Teacher Education:
Remote <5 Bachelor Of Education Undergrad Primary np
Time series Total 7 1166|390 [251 | <5| - | 342|169 | 90 | 52 | 16 | <5144 | 815 np
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The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Victoria University

Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about

how the results are calculated.

Graduate outcomes

Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014
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80%
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0/
40% 6% 82% % 65%83 %
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20%
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Overall satisfaction ~ Good teaching Generic skills
M Victoria University [™ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Victoria University (n=316)

. ITE data report

. 2016

Student experience

Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
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Aggregated data from all ITE programs Western Sydney University — individual program data for ITE programs (special course 22) 2014

2014 Number of programs g Basis of Admission ATAR*
2014 Commencements 1,100
el
2014 Enrolments 2,147 - s §
1Z] = <
2014 Completions 980 ‘E': S S % é
© = @ = 15 »
2014 Commencement breakdowns S S| g s g g
< = o —_ @ e
Females 789 % E :-; '-:- qé‘ E o | = E é'
Gender S|l s|2|S|lelz|B|8|R|8|8|=2|2| 8| 8
Males 811 Course | DetailedFiedof | 8 | £ | S (S| E|S|2|2|2|2|2|2|E| = s
Domestic 1,051 Course Name Level Education S|lz|a|8|=| g8 |6 |5 |r|%|5|5| 8L ]
Citizenship
Uz -t Teacher Education:
Indigenous 35 Master of Arts (TESOL) Postgrad Other 5 136 | - - - - - | M 4 38
Equit NESS o Bachelor of Education (Primary) - AREP Teacher Educati
quity group achelor of Education (Primary) - eacher Education:
Low SES 282 mode Undergrad Primary 15 [ <5| - | <5]| - - | <5] - - - - - | np 18 19
Regional 46 _
Remote - Master of Teaching (Secondary) Postgrad B 1EY LA 07 <5|465| - | np - - - - - - - - | 478 | 478 378
Secondary
Time series Master of Teaching (Primary) Postgrad Teac“g;iﬁfa“rga“oni <5ls57|<5|<5| - | - | - | - | - -] -1|- |s63| 563 || 53
1200 .
- [ Master of Arts (TESOL) Postyrag | e EOueAton <5
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3 Bachelor of Education (Primary) - AREP Teacher Education:
600
§ mode Undergrad Primary =9
S 400
A Master of Teaching (Primary) Postgrad Teachgr_Educanon: <5
rimary
1000
) Teacher Education:
é - Master of Teaching (Secondary) Postgrad Secondary <5
E Teacher Education:
38 . . :
600 : Master of Teaching (Early Childhood) Postgrad Early Childhood <3

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Western Sydney University — individual program data for ITE programs (special course 22) 2014

Basis of Admission ATAR*

<
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2|8|5|5|%®|8 o|le| E g
SIZ|E|E|lz|3|8|8|=2|8|8|2|2|8]| S
Course DetailedFieldof | @ | = | 8 |~ |2 | € | 2| 2| 2| 2| 2| 2| E = =
Course Name Level Education S| T ||| =E | aa|®m|ib|od|~|0 || = =
Bachelor of Adult Education Undergrad TeacheBtEhdeL;catlon: <5
26 |1059| <5 | np - - | <5| - - - - - | np | 1100 980

The data in the tables has been derived from information reported by Higher Education Institutions under the Higher Education Support Act 2003 to the Department of Education.

*The ATAR data include ATARSs for all commencing students who have a recorded ATAR and is not a direct representation of how students are admitted to an ITE program; rather, it provides an indication of how commencing
students with a submitted ATAR, regardless of their basis of admission, performed in their final years of secondary school. Please refer to page 99 for further information about the data presented on this page.
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Initial teacher education — graduate outcomes and student experience

The charts in this section represent individual ITE provider data from the: Course Experience Questionnaire;
Graduate Destinations Survey; and Student Experience Survey. Please refer to page 101 for information about
how the results are calculated.

Graduate outcomes Student experience
Graduate satisfaction with ITE course: Course Experience Questionnare 2013 — 2014 Student perceptions of ITE Course: Student Experience Survey 2013 — 2014
100%
80%
60%
9 84%82% % 85%83% . o
40% L 80% 1% B3t Not available due to insufficient data.
20%
0%
Overall satisfaction ~ Good teaching Generic skills
M Western Sydney University [ National

Graduate employment outcomes: Graduate Destination Survey 2013 — 2015*

100% [0 Not in employment

80% I Working part-time not in schools

I Working full-time not in schools
0,

60% I Working part-time in schools

40% B Working full-time in schools

20% *Respondents who were not

0 available for full-time or part-time
employment were omitted from
0% the results.

Western Sydney
University (n=180)
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Appendix 1: Glossary

Accredited initial
teacher education
programs
Accreditation
Standards and
Procedures

ATAR

ATAR not available

Basis of admission

Commencements

Completions

Domestic
applicant

Enrolment

Initial teacher education: data report 2016, AITSL, 2016

Initial teacher education programs which have been accredited or approved through an
authorised external accreditation process. Graduates of accredited programs meet the
qualification requirement for registration as a teacher in Australia.

This refers to the Accreditation of Initial Teacher Education Programs in Australia: Standards
and Procedures published by AITSL.

The Australian Tertiary Admission Rank (ATAR) is a percentile score that summarises the
overall achievement of final year secondary students within a state or territory. Its values
range from ‘less than 30’ to 99.95.

Those students where the higher education provider (HEP) has entered a value other than
30 to100 for the ATAR reporting element.

The main criterion on which the applicant was granted an offer. Basis of admission can
be: secondary education (undertaken at a school, RTO or HEP); higher education; TAFE/
vocational education; professional qualification; mature age special entry provision; other
(Department of Education and Training, HEIMSHELP Glossary).

Students enrolled in a program for the first time at a higher education provider (HEP)
between 1 January of the Collection Year and 31 December of the Collection Year.
Commencement data provided in the report therefore include all commencing students,
not only those students commencing the first year of a program (Department of Education
and Training, HEIMSHELP Glossary).

The successful completion of all the academic requirements of a program which includes
any required attendance, assignments, examinations, assessments, dissertations, practical
experience and work experience in industry (Department of Education and Training,
HEIMSHELP Glossary).

A domestic applicant is an applicant who is an Australian citizen, New Zealand citizen,
permanent humanitarian visa holder or other permanent visa holder.

When a person has been admitted to program at the higher education provider (HEP) at the
census date, is still entitled to continue with their studies before the census date, and has
not formally indicated before the census date that they have withdrawn from or deferred
their studies (Department of Education and Training, HEIMSHELP Glossary).
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Field of education

Detailed Field of
Education

Highest preference

Home residence

Contents page

The field of education (FoE) classification is based on the Australian Bureau of Statistics’
(ABS) Australian Standard Classification of Education (ASCED) 2001 in which fields of
education are related to each other through the similarity of subject matter, through the
broad purpose for which the education is undertaken, and through the theoretical content
which underpins the subject matter. ASCED identifies 12 fields of education as listed
below:

01 Natural and physical sciences

02 Information technology

03 Engineering and related technologies
04 Architecture and building

05 Agriculture, environmental and related studies
06 Health

07 Education

08 Management and commerce

09 Society and culture

10 Creative arts

11 Food, hospitality and personal services
12 Mixed field programmes

Data provided for all fields of education in this report are the aggregated data for students
commencing, enrolling and completing higher education courses across all 12 fields of
education

(Australian Bureau of Statistics, Australian Standard Classification of Education (ASCED),
p. 71).

The classification provides a hierarchical structure for the categorisation of higher
education courses, specialisations and units of study. The classification describes field of
education groupings at three levels. The levels are as follows:

* Level I: 12 broad fields of education (2 digit code, e.g. 01, for Natural and Physical
Sciences).

* Level II: 83 narrow fields of education (4 digit code including the relevant Level | code).

« Level lll: 439 detailed fields of education (6 digit code including the relevant Level |
and Level Il codes).

Each narrow field of education is subdivided into detailed fields of education, the number
of which varies from one narrow group to another. Detailed field of education groups have
a 6 digit numeric code (e.g. 010101 for Mathematics), the first 2 digits of which comprise
the code for the broad field of education within which the fields of education are located
(e.g. 01 for Natural and Physical Sciences), while the first 4 digits comprise the code for
the narrow field of education within which each field of education is located.

The highest preference entered by an applicant for a place and program that is considered
valid (that is, a Commonwealth-supported place in a higher education undergraduate
award course at a Table A or B higher education provider (HEP)). In Tertiary Admissions
Centres (TACs) where an applicant can apply for Vocational Education and Training (VET)
and/or postgraduate this may not be their first preference. For both applications and offers,
the preference number is the ordinal position of the program as at the reference date
(Department of Education and Training, HEIMSHELP Glossary).

The Australian postcode or overseas country code of a student's/applicant’s permanent
home residence.
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student

Mature age

Mode of attendance

Non-English speaking
background (NESB)

Not elsewhere
classified (nec)
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Any student who is not a domestic student.

Students commencing a Higher Education program through a mature age special entry
provision as determined by the higher education provider (HEP).

The mode of attendance (MoA) is the way in which the student undertakes a unit of study
OR the MoA for a preference or offered program as indicated by an applicant.

Internal — at an on-shore or off-shore campus (includes classroom-based)

External — at an on-shore or off-shore campus (includes electronic-based, on line and
correspondence)

Multi-modal — combined internal and external attendance

(Department of Education and Training, HEIMSHELP Glossary).

A domestic student who arrived in Australia less than 10 years prior to the year in which
the data were collected, and who comes from a permanent home residence where a main
language other than English is spoken.

This can include particular categories that are combined in a table where a number of other
particular categories such as ‘Teacher Education — Primary’ are individually specified. In
some tables this may also include not further defined (nfd).

Postgraduate program

A postgraduate program is a course of study that leads to the award of a graduate
certificate, graduate diploma, master’s degree or doctorate (Department of Education and
Training, HEIMSHELP Glossary). Postgraduate programs usually involve a prerequisite
bachelor degree for entry.

The postgraduate and undergraduate classifications in this report are based on the ‘levels

of education’ classifications in ASCED. ASCED has no category for bachelor programs at
the graduate level, so graduate-entry bachelor programs are classified as ‘undergraduate’.

Regional and remote

In this report the regional and remote categories are derived from the Socio-Economic
Indexes for Areas (SEIFA) 2011. SEIFA is a product developed by the Australian Bureau
of Statistics (ABS) that ranks areas in Australia according to relative socio-economic
advantage and disadvantage (ABS, Socio-Economic Indexes for Areas). The indexes are
based on information from the five-yearly Census.

Registration as a
teacher

A ‘statutory licence’ to perform the duties of a school teacher. Registration is granted and
managed by teacher regulatory authorities in each state and territory.

Special adjusted
retention rate

Initial teacher education: data report 2016, AITSL, 2016

Referred to in the report as the ‘retention rate’ for initial teacher education - is the
percentage of an institution’s first-year commencing ITE students who continue in an ITE
program at the same or another institution the following year.
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Special course Identifies a course providing initial teacher education in the HEIMS. The code is used in
code 22 the HEIMS E312 data element and can be used to identify initial teacher education courses
and students in the HEIMS.

In this report, results from the Collection mostly refer to students in courses categorised
by their HEI as HEIMS data element E312=22 ‘initial teacher education.” These courses
cover the following detailed field of education (FoE) categories:

* Teacher Education (Includes education programs not specifically categorised. These
are usually education programs where students can be qualified in one or more
different specialisations)

* Teacher Education: Early Childhood
* Teacher Education: Primary

Socio-economic In this report the socio-economic status (SES) has been derived from the Australian
status (SES) Statistical Geography Standard (ASGS) at the Statistical Area 1 (SA1) level (ABS, Socio-
Economic Indexes for Areas).

Teacher Education not Data are coded under a broad category, such as ‘Teacher Education’ in tables where other

further defined (nfd) data are coded to specific categories such as ‘Teacher Education — Primary’.
Undergraduate A course of study that leads to the award of an undergraduate qualification. This includes
program a diploma, advanced diploma, associate degree or a bachelor degree, including at the

honours level (Department of Education and Training, HEIMSHELP Glossary). Data on
postgraduate bachelor programs are also captured with the undergraduate program data.
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Appendix 2: Acronyms

ABS
ACER
AGS
AITSL
APST
ASCED
ASGS
ATAR
BGS
CEQ
CHESSN
DET
EFTSL
FoE
GCA
GDS
GSS
GTS
HEI
HEIMS
HEP
HESDC
ITE
MoA
nec
NESB
nfd

np
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Australian Bureau of Statistics

Australian Council for Educational Research
Australian Graduate Survey
Australian Institute for Teaching and School Leadership
Australian Professional Standards for Teachers.
Australian Standard Classification of Education
Australian Statistical Geography Standard

Australian Tertiary Admissions Rank

Beyond Graduation Survey

Course Experience Questionnaire

Commonwealth Higher Education Student Support Number
Australian Government Department of Education and Training
Equivalent full-time student load

Field of Education

Graduate Careers Australia

Graduate Destination Survey

Generic Skills Scale

Good Teaching Scale

Higher education institution

Higher Education Information Management System
Higher Education Provider

Higher Education Student Data Collection

initial teacher education

Mode of Attendance

Not elsewhere classified

Non-English speaking background

Not further defined

Not published
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OLA
0sl
PRAQ
QiT
SA1
SES
SIAS
TAFE
TEMAG
VET
TACs

Open Learning Australia

Overall Satisfaction ltem

Postgraduate Research Experience Questionnaire
Quality Indicators for Teaching and Learning
Statistical Area 1

Socio-gconomic status

Staff in Australia’s Schools Survey
Technical and Further Education

Teacher Education Ministerial Advisory Group
Vocational Education and Training

Tertiary Admissions Centres
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Appendix 3: Full data tables

Appendix Table 1: Commencements in initial teacher education, level of qualification by
student and other program characteristics, 2014, ......c.coooiiiiiiiii e

Appendix Table 2. Domestic commencements in initial teacher education, level of
qualification by equity STatUS, 2074 ... ..o

Appendix Table 3: Total commencements in initial teacher education by mode of
attendance, type of attendance, level of qualification and age range, 2014.............ccccooovien

Appendix Table 4: Domestic commencements in initial teacher education by equity status
and mode of atteNdanCe, 2014 ...

Appendix Table 5: Enrolments in initial teacher education by level of qualification and
student and other program characteristics, 2014.......ccccoiiiiiiiii

Appendix Table 6: Enrolments in initial teacher education by level of qualification and
student and other program characteristics, 2014, ... ..o

Appendix Table 7: Domestic enrolments in initial teacher education by equity status and
mode of attendancCe, 2014 ...

Appendix Table 8: Domestic enrolments in initial teacher education, equity status,
postgraduate and undergraduate, 2014, ... ..ot

Appendix Table 9: Completions in initial teacher education by level of qualification and
student and other program characteristics, 2014, ... ..o

Appendix Table 10: Domestic completions in initial teacher education, level of
qualification by equity StatUS, 2014 ... ..c.iiiiiii e

Appendix Table 11: Total commencements in initial teacher education, 2005-2014..................

Appendix Table 12: Total commencements in initial teacher education by home
reSIAENCE, 2005-207T4 ... o i

Appendix Table 13: Basis of admission categories, domestic undergraduate
commencements in initial teacher education, 2005-2014 ..........cccooiiiiiiiiiii

Appendix Table 14: ATAR status for domestic undergraduate secondary entrants in initial
teacher education, 2005-2074 ...

Appendix Table 15: ATAR status for all other domestic undergraduate basis of admission
categories, initial teacher education, 2005-2014 ............cooiiiiiiiiie e

Appendix Table 16: Number and percentage of domestic undergraduate secondary
entrants with an ATAR, in each band, initial teacher education and all fields of education,

Appendix Table 17: Domestic undergraduate commencements in initial teacher
education by ATAR band, secondary entrants compared with other entrants, 2014................

Appendix Table 18: Total commencing domestic students in initial teacher education,
secondary entrants by ATAR band, 2005-2014 ...

Appendix Table 19: Total commencing domestic students in all fields of education,
secondary entrants by ATAR band, 2005-2014 .........ccccooiiiiiiiii e
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Appendix Table 21: Total commencements in initial teacher education by jurisdiction,
20052074 ..

Appendix Table 20: Location of initial teacher education programs
INAUSTFAlIA DY CAMPUS ...

Appendix Table 22: Total commencements in initial teacher education by detailed
qualification type, 2005—20T4 ... ..o.iiiiiii oo

Appendix Table 23: Total commencements in initial teacher education by level of
qualification, 2005—2074 .......oi i

Appendix Table 25: Total commencements in initial teacher education by detailed field of
eduCation, 2005-20T4 ... ... i

Appendix Table 24: Total commencing students in initial teacher education by level of
qualification and detailed field of education, 2014 ..........cooiiiiiiii e

Appendix Table 26: Total commencements in initial teacher education by mode of
attendance, 2005-20T4 ... i

Appendix Table 27: Total enrolments in initial teacher education, 2005-2014 ............cccoeeoven

Appendix Table 28: Commencing domestic undergraduate and postgraduate first year
special adjusted retention rates, initial teacher education and all fields of education,
20T 20T 3™ e

Appendix Table 29: Domestic undergraduate and postgraduate success rates, initial
teacher education and all fields of education, 2011-2014% ..........c.coiiiiiiiii e,

Appendix Table 31: Domestic undergraduate six year completion and attrition rates, initial
teacher education and all other special courses, 2005 to 2008 commencing cohorts .............

Appendix Table 30: Total completions in initial teacher education by home residence,
20052014 ..o

Appendix Table 32: Domestic postgraduate six year completion and attrition rates, initial
teacher education and all other special courses, 2005 to 2008 commencing cohorts .............

Appendix Table 33: Domestic undergraduate six year completion rate by gender, age,
mode of attendance and type of attendance, initial teacher education, 2008 commmencing
ORI e

Appendix Table 34: Domestic undergraduate six year completion rate by equity status,
initial teacher education, 2008 COMMENCING CONOM..........ooiiiiiiiiii e

Appendix Table 35: Domestic postgraduate six year completion rate by gender, age,
mode of attendance and type of attendance, initial teacher education, 2008 commencing
CORNOMT L e

Appendix Table 36: Domestic postgraduate six year completion rate by equity status,
initial teacher education, 2008 COMMENCING CONOM..........oiiiiiiiie e

Appendix Table 37: Domestic undergraduate six year completion rate by ATAR band,
initial teacher education, 2005-2008 commeNCiNg CONOMS ...........cooiiiiiiiiiiiii e

Appendix Table 38: Total completions in initial teacher education by jurisdiction,
20052014 .. oo
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Appendix Table 39: Total completions in initial teacher education by level of qualification,
20052074 . 136

Appendix Table 41: Completions in initial teacher education by detailed field of education,
20052074 ..o 137

Appendix Table 40: Completions in intial teacher education by detailed field of education,
postgraduate and undergraduate, 2014, ... 137

Appendix Table 42: Bachelor degree graduates working full-time as a percentage of
those available for full-time employment, teacher education and all fields of education,
TOB 220 A% e 138

Appendix Table 43: Employment status of bachelor graduates in teacher education, 2013
ANA 2074 Lo 139

Appendix Table 44: Percentage of teacher education graduates employed part-time in
schools seeking full-time employment, 2013 and 2014 ... 139

Appendix Table 45: Type of position, primary and secondary teachers, teaching for 1-2
years and 3-5 YEars, 20713 .. i 140

Appendix Table 46: Number of days engaged in professional learning activities over the
past 12 months, teaching 1-2 years and all teachers, 2013* ... 140

Appendix Table 47: Proportions who intend to leave teaching permanently prior to
retirement, primary and secondary teachers, teaching for 1-2 years and 3-5 years, 2013* ..... 141
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Additional report tables

Commencement information

Appendix Table 1: Commencements in initial teacher education, level of
qualification by student and other program characteristics, 2014

_ 2014 Commencements

Undergraduate Postgraduate Total

No. | % No. | % No. | %
Gender
Male 4,952 61 3,146 39 8,098 100
Female 15,477 69 6,931 31 22,408 100
Type of attendance
Full-time 17,123 68 8,198 32 25,321 100
Part-time 3,306 64 1,879 36 5,185 100
Mode of attendance
Internal 14,508 70 6,135 30 20,643 100
External 3,462 57 2,581 43 6,043 100
Multi-modal 2,459 64 1,361 36 3,820 100
Age range
<20 10,802 100 6 0 10,808 100
20-24 4,961 53 4,330 47 9,291 100
25-29 1,678 43 2,247 o7 3,925 100
30-39 1,880 47 2,100 53 3,980 100
40+ 1,108 44 1,394 56 2,502 100
Total
Total | 20429 67| 10077 33| 30506 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Appendix Table 2: Domestic commencements in initial teacher
education, level of qualification by equity status, 2014

2014 Commencements

Undergraduate Postgraduate Total

No. | % No. | % No. | %
Non-English speaking background
NESB ) 58 | 210 | g| 502 100
Indigenous
Indigenous | 50| 85| 100 | 5] 680 | 100
Socio-economic status
Low SES - SA1 4,256 76 1,348 24 5,604 100
Medium SES - SA1 11,109 70 4,781 30 15,890 100
High SES - SA1 4,446 58 3,209 42 7,655 100
Location
Metro - 2011 AGS 13,841 65 7,559 35 21,400 100
Regional - 2011 AGS 5,695 77 1,692 23 7,387 100
Remote Australia 2011 AGS 272 7 82 23 354 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: The data take into account the coding of Combined Courses to two fields of education. As a consequence,
counting both fields of education for Combined Courses means that the totals may be less than the sum of all broad
fields of education. Note: Some columns may not equal 100% due to rounding. Some categories will not sum to 100%
as only one sub-category is included — e.g. NESB (not English speaking).
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Appendix Table 3: Total commencements in initial teacher education by
mode of attendance, type of attendance, level of qualification and age
range, 2014

2014 Commencements

Internal External Multi-modal Total
No.| %| No.| %| No.| %| No.| %
Gender
Male 5,797 72 1,179 15 1,122 14 8,098 100
Female 14,846 66 4,864 22 2,698 12 | 22,408 100
Type of attendance
Full-time 18,740 74 3,050 12 3,531 14 | 25,321 100
Part-time 1,903 37 | 2,993 58 289 6| 5,185 100
Level of Study
Postgraduate 6,135 61 2,581 26 1,361 14 | 10,077 100
Undergraduate 14,508 4 3,462 17 2,459 12 | 20,429 100
Age Range
<20 9,126 84 321 3] 1,361 13 | 10,808 100
20-24 6,717 72 | 1375 15 | 1,199 13 | 9,291 100
25-29 2,124 54 | 1,284 33 517 13 | 3,925 100
30-39 1,656 42 | 1,886 47 438 11| 3,980 100
40+ 1,020 4 1,177 47 305 12 2,502 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Some columns may not equal 100% due to rounding.
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Appendix Table 4: Domestic commencements in initial teacher education by equity status
and mode of attendance, 2014

2014 Commencements

Internal External Multi-Modal Total

No. | % No. | % No. | % No. | %
Non-English speaking background
NESB | 330 66| 120 | 2 | 52 | 10| 502 100
Indigenous
Indigenous | 30| 49| 186 | 27| 164 | 24| 680 | 100
Socio-economic status
Low SES - SA1 3,435 61 1,412 25 757 14 5,604 100
Medium SES - SA1 10,519 66 3,245 20 2,126 13 15,890 100
High SES - SA1 * 5,581 73 1,299 17 775 10 7,655 100
Location
Metro - 2011 AGS 15,611 73 3,529 16 2,260 1 21,400 100
Regional - 2011 AGS 3,814 52 2,232 30 1,342 18 7,388 100
Remote Australia 2011 AGS 106 30 196 55 51 14 354 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: % for the equity group breakdown have been calculated as a percentage of total domestic commencements (excluding domestic students
whose permanent address is overseas — Internal 19,558, External 5,969 and Multi-modal 3,664).

*Unknowns have been added to this category. The data take into account the coding of Combined Courses to two fields of education. As a
consequence, counting both fields of education for Combined Courses means that the totals may be less than the sum of all broad fields of
education: Some columns may not equal 100% due to rounding. Some categories will not sum to 100% as only one sub-category is included —
e.g. NESB (not English speaking).
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Appendix Table 5: Enrolments in initial teacher education by level of
qualification and student and other program characteristics, 2014

2014 Enrolments

Undergraduate Postgraduate Total

No. | % No. | % No. | %
Gender
Male 14,556 74 5,044 26 19,600 100
Female 49,456 80 12,341 20 61,797 100
Type of attendance
Full-time 52,365 82 11,814 18 64,179 100
Part-time 11,647 68 5,571 32 17,218 100
Mode of attendance
Internal 42,095 81 9,855 19 51,950 100
External 9,640 65 5,228 35 14,868 100
Multi-modal 12,277 84 2,302 16 14,579 100
Age range
<20 18,919 100 6 0 18,925 100
20-24 28,548 82 6,294 18 34,842 100
25-29 6,462 61 4,072 39 10,534 100
30-39 6,221 60 4,145 40 10,366 100
40+ 3,862 57 2,868 43 6,730 100
Total
Total | 64012 79| 17,385 | 21| 81307 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Some columns may not equal 100% due to rounding.
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Appendix Table 6: Enrolments in initial teacher education by level of
qualification and student and other program characteristics, 2014

_ 2014 Enrolments

Internal External Multi-modal Total
No.| % | No.| %| mNo| %] M| %
Gender
Male 13,453 69 | 2,605 13 | 3,542 18 | 19,600 100
Female 38,497 62 | 12,263 20 | 11,037 18 | 61,797 100
Type of attendance
Full-time 45,059 70 6,086 9| 13,034 20 | 64,179 100
Part-time 6,891 40 8,782 51 1,545 9 | 17,218 100
Level of Study
Postgraduate 9,855 57 | 5228 30 | 2302 13 | 17,385 100
Undergraduate 42,095 66 | 9,640 15 | 12,277 19 | 64,012 100
Age Range
<20 15,418 81 446 2| 3,061 16 | 18,925 100
20-24 24,391 70 3,021 9 7,430 21 | 34,842 100
25-29 5,664 54 | 3,134 30| 1,736 16 | 10,534 100
30-39 4,039 39 | 4903 47 | 1,424 14 | 10,366 100
40+ 2,438 36 | 3,364 50 928 14 | 6,730 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Some columns may not equal 100% due to rounding.
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Appendix Table 7: Domestic enrolments in initial teacher education by equity status and
mode of attendance, 2014

2014 Enrolments
Internal External Multi-Modal Total

No. | % No. | % No. | % No. | %
Non-English speaking background
NESB D 61| 234 | 24| 141 | 15 99| 100
Indigenous
Indigenous Rz 3] 516 0| 44 27| 1731 100
Socio-economic status
Low SES - SA1 8,424 56 3,509 23 3,124 21 15,057 100
Medium SES - SA1 27,557 63 7,960 18 8,186 19 43,703 100
High SES - SA1 13,927 70 3,173 16 2,918 15 20,018 100
Location
Metro - 2011 AGS 40,290 70 8,446 15 8,965 16 57,701 100
Regional - 2011 AGS 9,382 47 5,658 28 5,075 25 20,115 100
Remote Australia 2011 AGS 228 25 519 56 176 19 923 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: The data take into account the coding of Combined Courses to two fields of education. As a consequence, counting both fields of
education for Combined Courses means that the totals may be less than the sum of all broad fields of education. Some columns may not equal
100% due to rounding. Some categories will not sum to 100% as only one sub-category is included — e.g. NESB (not English speaking).
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Appendix Table 8: Domestic enrolments in initial teacher education,
equity status, postgraduate and undergraduate, 2014

2014 Enrolments
Undergraduate Postgraduate Total

No. | % No. | % No. | %
Non-English speaking background
NESB | 60| 64| 349 | 3% 99| 100
Indigenous
Indigenous | 1571 | 9% | 166 | 0| 1737 100
Socio-economic status
Low SES - SA1 12,677 84 2,380 16 15,057 100
Medium SES - SA1 35,370 81 8,333 19 43,703 100
High SES - SA1 14,519 73 5,499 27 20,018 100
Location
Metro - 2011 AGS 44,694 I 13,008 23 57,701 100
Regional - 2011 AGS 17,080 85 3,036 15 20,115 100
Remote Australia 2011 AGS 761 82 162 18 923 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: The data take into account the coding of Combined Courses to two fields of education. As a consequence,
counting both fields of education for Combined Courses means that the totals may be less than the sum of all broad
fields of education. Some columns may not equal 100% due to rounding. Some categories will not sum to 100% as
only one sub-category is included — e.g. NESB (not English speaking).
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Completion information

Appendix Table 9: Completions in initial teacher education by level of
qualification and student and other program characteristics, 2014

Undergraduate Postgraduate Total

No. | % No. | % No. | %
Gender
Male 2,026 48 2,226 52 4,252 100
Female 8,790 62 5,446 38 14,236 100
Type of attendance
Full-time 8,572 99 5,894 41 14,466 100
Part-time 2,244 56 1,778 44 4,022 100
Mode of attendance
Internal 6,920 58 4,951 42 11,871 100
External 1,370 48 1,469 52 2,839 100
Multi-modal 2,526 67 1,250 33 3,776 100
Age range
<20 12 np <5 - np 100
20-24 7,462 71 3,006 29 10,468 100
25-29 1,453 43 1,909 57 3,362 100
30-39 1,094 41 1,593 59 2,687 100
40+ 795 41 1,162 59 1,957 100
Total
Total | 10816 59| 7672 41| 18488 | 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Some columns may not equal 100% due to rounding.
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Appendix Table 10: Domestic completions in initial teacher education,
level of qualification by equity status, 2014

2014 Completions
Undergraduate Postgraduate Total

No. | % No. | % No. | %
Non-English speaking background
NESB | 59 | 35| 108 | 65| 167 | 100
Indigenous
Indigenous 19 75 | 64 | 25| 257 100
Socio-economic status
Low SES - SA1 1,925 67 939 33 2,864 100
Medium SES - SA1 5,673 61 3,669 39 9,342 100
High SES - SA1 2,407 53 2,143 47 4,550 100
Location
Metro - 2011 AGS 7,327 57 5,440 43 12,767 100
Regional - 2011 AGS 2,557 67 1,249 33 3,806 100
Remote Australia 2011 AGS 115 66 59 34 174 100

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: The data take into account the coding of Combined Courses to two fields of education. As a consequence,
counting both fields of education for Combined Courses means that the totals may be less than the sum of all broad
fields of education. Some columns may not equal 100% due to rounding. Some categories will not sum to 100% as
only one sub-category is included — e.g. NESB (not English speaking).
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Chart tables in order of appearance in the report

Appendix Table 11: Total commencements in initial teacher education, 2005-2014

Total commencing
ITE students

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

24509 | 25155 | 26,159 | 24,825 | 26,290 | 28,640 | 28,203 | 30,457 | 29,595 | 30,506

Source: Customised data provided by the Department of Education & Training Higher Education Group.

Appendix Table 12: Total commencements in initial teacher education by home residence,
2005-2014

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

ACT 462 411 445 379 489 540 481 545 580 621
NSW 7,782 8,913 9,154 8,963 9,472 | 10,374 9,986 | 10,898 | 10,080 | 10,115
NT 222 193 284 215 282 261 277 353 315 257
Qld 5,510 4,780 4,711 4,095 4,262 4,568 4,392 4,476 4,301 4,890
SA 1,465 1,803 1,837 1,786 1,836 1,913 2,072 2,244 2,414 2,520
TAS 478 44 412 339 405 732 734 579 659 571
VIC 4,685 4,600 5,312 4,901 5,275 6,086 6,386 7,185 7,218 7,265
WA 2,545 2,474 2,612 2,692 2,888 2,761 2,513 2,994 2,947 2,943
International 1,360 1,540 1,392 1,454 1,381 1,370 1,295 1,172 1,074 1,313
Total 24,509 | 25,155 | 26,159 | 24,825 | 26,290 | 28,640 | 28,203 | 30,457 | 29,595 | 30,506

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Figures do not add to the total commencements figures as they exclude those students who did not supply a code for residence.

Appendix Table 13: Basis of admission categories, domestic undergraduate
commencements in initial teacher education, 2005-2014

2006 | 2007 | 2008 | 2009 2011 | 2012
Secondaryentrants | 6,040 | 6,927 | 7,668 | 6981 | 7500 | 7904 | 8247 | 8762 | 8464 | 8506
Higher education 6464 | 5179 | 4853 | 4572 | 4554 | 5048 | 4380 | 5528 | 4613 | 5012
VET award 2287 | 2242 | 2548 | 2433 | 2267 | 2975 | 3248 | 3550 | 3054 | 3,366
Mature entry 1333 | 1500 | 1588 | 1437 | 1494 | 1525 | 1586 | 1507 | 1443 | 1,523
ELZEE’(?QE?A 070 | 44| 16| 18| 127 | 104 3| 13| 23| 174
Other basis 235 | 2208 | 2118 | 1897 | 2008 | 1896 | 1478 | 1875 | 1738 | 1,309
Total 18,750 | 18,200 | 18,891 | 17,438 | 17,950 | 19452 | 18982 | 21,434 | 19,525 | 19,890

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Appendix Table 14: ATAR status for domestic undergraduate secondary entrants in initial
teacher education, 2005-2014

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

Secondary entrants 446 | 4913 | 5602 | 4878 | 5111 | 5382 | 520 | 5941 | 575 | 5343
(with ATAR)

Secondary entrants

(10 ATAR 1624 | 2014 | 2066 | 2103 | 2389 | 2502 | 3047 | 2821 | 2708 | 3163
Total 6,040 | 6,927 | 7,668 | 6981 | 7500 | 7,904 | 8247 | 8762 | 8464 8506

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Appendix Table 15: ATAR status for all other domestic undergraduate basis of admission
categories, initial teacher education, 2005-2014

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

All other basis of
admission (with 2,376 1,993 1,994 2,137 2,155 1,960 2,412 2,565 2,564 2,431
ATAR)

All other basis of
admission (no ATAR)

Total 12,710 | 11,273 | 11,223 | 10,457 | 10,450 | 11,548 | 10,735 | 12,672 | 11,061 | 11,384

10,334 9,280 9,229 8,320 8,295 9,588 8,323 | 10,107 8,497 8,953

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Appendix Table 16: Number and percentage of domestic undergraduate secondary entrants
with an ATAR, in each band, initial teacher education and all fields of education, 2014

30 to 50 51 to 60 61to 70 71 to 80 8110 90 91 to 100 Total
Initial teacher education 320 638 1,204 1,446 1,244 491 5,343
All FoE 2,338 5,722 12,391 17,490 22,113 23,234 83,288

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Appendix Table 17: Domestic undergraduate commencements in initial teacher education
by ATAR band, secondary entrants compared with other entrants, 2014

30 to 50 51 to 60 611070 7110 80 811090 91 to 100

Secondary entrants

with an ATAR 320 638 1,204 1,446 1,244 491 5,343
Other entrants

with an ATAR 605 541 530 381 259 115 2,431
Total 925 1,179 1,734 1,827 1,503 606 1,774

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Appendix Table 18: Total commencing domestic students in initial teacher education,
secondary entrants by ATAR band, 2005-2014

ATAR Bands 2005 2006 2007 2008 2012 2013
30-50 57 57 84 87 190 78 131 189 330
51-60 199 212 314 336 493 395 507 611 649
61-70 668 983 1,308 1,109 1,201 1,148 1,197 1,648 1,406
71-80 1,487 1,669 1,936 1,699 1,668 1,770 1,617 1,760 1,666
81-90 1,462 1,493 1,460 1,222 1,135 1,448 1,301 1,341 1,214
91-100 543 499 500 425 424 543 447 492 509
Total 4,416 4,913 5,602 4,878 5,111 5,382 5,200 5,941 5,774

320

638
1,204
1,446
1,244

491
5,343

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Appendix Table 19: Total commencing domestic students in all fields of education,
secondary entrants by ATAR band, 2005-2014

ATAR Bands 2005 2006 2007 2008 2009 2010 2011 2012 2013
30-50 591 826 618 755 951 1,003 1,621 2,144 2,751
51-60 2,410 3,050 3,237 3,236 3,831 3,881 4,768 5,775 6,232
61-70 7,804 | 10,137 | 10,321 9970 | 10,857 | 11,307 | 11,167 | 13,561 13,300
71-80 14,530 | 14,705 | 16,528 | 15920 | 17,029 | 17,337 | 16,613 | 18,038 | 18,427
81-90 18,434 | 18,586 | 19,904 | 19,130 | 20,067 | 21,860 | 20,817 | 23124 | 22,846
91-100 18,834 | 18,085 | 19,850 | 18,815 | 20,251 | 21,769 | 21,562 | 22,836 | 24,042
Total 62,603 | 65389 | 70458 | 67,826 | 72,986 | 77,157 | 76,448 | 85,478 | 87,598

2,338

5,722
12,391
17,491
22,113
23,234
83,289

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Appendix Table 20: Location of initial teacher education programs
in Australia by campus

Campuses Metro Campuses Regional
ACT 2 0
NSW 16 12
NT 0 1
aLb 10 9
SA 5 2
TAS 1 2
VIC 17 10
WA 7 1
Total 58 37

Source: Australian Institute for Teaching and School Leadership Accredited Programs Database,
accessed 19 April 2016.

Note: The breakdown between metropolitan and regional campuses has been based on the Australian
Standard Geographical Classification.

Appendix Table 21: Total commencements in initial teacher education by jurisdiction,
2005-2014

ACT 453 389 443 373 505 624 545 583 522 571
Multi-state 1,146 1,409 1,365 1,490 1,801 1,996 2,145 2,132 2,017 2,543
NSW 8,053 9,134 9,159 8,808 9,019 9,901 9,247 9,371 9,406 9,145
NT 294 255 44 406 643 681 804 949 948 1,047
QLD 5,421 4,614 4,633 4,093 4,247 4,482 4,295 4,017 4,075 4,649
SA 1,471 1,784 1,780 1,714 1,643 1,694 1,802 1,926 2,068 2,170
TAS 465 440 375 319 350 847 832 673 828 670
VIC 4,481 4,231 4,926 4,571 4,744 5,247 5,650 5,981 6,328 6,495
WA 2,725 2,899 3,037 3,051 3,338 3,168 2,983 4,825 3,403 3,216
Total 24,509 | 25,155 | 26,159 | 24,825 | 26,290 | 28,640 | 28,203 | 30,457 | 29,595 | 30,506

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Multi-jurisdictional refers to the Australian Catholic University which provides initial teacher education in New South Wales, Victoria, Queensland
and the ACT. The NSW commencements at the University of Notre Dame Australia are included with the Western Australia commencement figures.
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Appendix Table 22: Total commencements in initial teacher education by detailed qualification
type, 2005-2014

Commencements 2005 2006 2007 2008 2009 2010 2011 2012 2013

Bachelors - graduate entry 2,311 1,974 1,521 1,321 1,339 988 437 531 713 972

Bachelor (pass &

16,855 | 16,942 | 17,796 | 16,683 | 17,070 | 18,910 | 18,979 | 21,292 | 19,152 | 19,457
honours)

Other - sub bachelor 15 32 113 15 43 138 130 52 37 0

Graduate diploma/
Postgraduate 5,063 5,885 5,762 4,733 4,991 5,095 4,749 4,696 5,369 4,623
diploma (pass or honours)

Master’s - coursework 111 135 879 1,954 2,461 3,070 3,540 3,544 4122 5,185

Other postgraduate

qualifications 94 187 88 119 386 439 368 342 202 269

Total undergraduate

and postgraduate 24,509 | 25,155 | 26,159 | 24,825 | 26,290 | 28,640 | 28,203 | 30,457 | 29,595 | 30,506

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: ‘Other — sub-bachelor’ refers to associate degrees and other degrees and certificates at the sub-bachelor level. ‘Other postgraduate’ refers to
Graduate Diploma/Postgraduate Diploma extending skills and knowledge and Graduate Certificate and captures the small number of commencements
in programs that have been recorded by institutions as special course 22; however, they would not meet the current requirements for accreditation as an
initial teacher education program.

Appendix Table 23: Total commencements in initial teacher education by level of qualification,
2005-2014

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

Total Undergraduate 19,241 | 18,948 | 19,430 | 18,019 | 18452 | 20,036 | 19,546 | 21,875 | 19,902 | 20,429
Total Postgraduate 5,268 6,207 6,729 6,806 7,838 8,604 8,657 8,582 9,693 | 10,077

Total Undergraduate

and Postgraduate 24,509 | 25,155 | 26,159 | 24,825 | 26,290 | 28,640 | 28,203 | 30,457 | 29,595 | 30,506

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Postgraduate and undergraduate classifications are based on the ‘levels of education’ classifications in the Australian Standard Classification of
Education, in which there is no category for bachelor programs at the graduate level. As such, data on graduate-entry bachelor programs are classified as
‘undergraduate’.
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Appendix Table 24: Total commencing students in initial teacher education
by level of qualification and detailed field of education, 2014

Commencements Undergraduate | Postgraduate Total

Teacher Education 2,411 1,826 4,237
Teacher Education: Early Childhood 4,074 507 4,581
Teacher Education: Primary 7,413 2,380 9,793
Teacher Education: Secondary 5,798 4,632 10,430
Teacher Education: Other 733 732 1,465
Total commencements 20,429 10,077 30,506

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Teacher Education includes programs not specifically categorised. These are usually education programs where
students can be qualified in one or more different specialisations. For the purposes of this report Teacher Education: Other
captures the remaining detailed Field of Education categories: Teacher Education: Vocational Education and Training;
Teacher Education: Higher Education; Teacher Education: Special Education; English as a Second Language Teaching;
and Teacher Education not elsewhere classified. : Any adjustments to account for non-published figures and students
commencing degrees across more than one detailed Field of Education have been adjusted for in the Teacher Education:
Other data field.

Appendix Table 25: Total commencements in initial teacher education by detailed field of
education, 2005-2014

2005 2006 2007 2008 2009 2010 2011 2012

Teacher Education 4,284 5,474 5,796 5,281 5,686 5,417 4,920 4,856 4,865 4,237

Teacher Education:

Early Childhood 2,358 2,494 2,948 2,801 3,187 3,903 3,870 | 4,746 4,131 4,581

Teacher Education: Primary 8,963 8,817 8,817 8,653 8,806 9,784 9,674 | 10,738 9,979 9,793
Teacher Education: Secondary 7,681 7,091 7,110 6,864 7,686 8,339 8,673 8,791 9,134 | 10,430
Teacher Education: Other 1,223 1,279 1,488 1,226 925 1,197 1,166 1,326 1,486 1,465
Total 24,509 | 25,155 | 26,159 | 24,825 | 26,290 | 28,640 | 28,203 | 30,457 | 29,595 | 30,506

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Teacher Education includes programs not specifically categorised. These are usually education programs where students can be qualified in
one or more different specialisations. For the purposes of this report Teacher Education: Other captures the remaining detailed Field of Education
categories: Teacher Education: Vocational Education and Training; Teacher Education: Higher Education; Teacher Education: Special Education;
English as a Second Language Teaching; Teacher Education not elsewhere classified; Teacher Librarianship,; and Curriculum and Education Studies.
Any adjustments to account for non-published figures and students commencing degrees across more than one detailed Field of Education have been
adjusted for in the Teacher Education: Other data.
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Appendix Table 26: Total commencements in initial teacher education by mode of
attendance, 2005-2014

2005 2006 2007 2008 2009 2010 2011 2012 2013

Internal 19,191 19,279 19,937 18,722 19,639 20,539 20,554 21,103 21,074 20,643
External 2,893 3,459 3,890 3,818 4,336 5,447 5,055 6,698 5,677 6,043
Multi- Modal 2,425 2,417 2,332 2,285 2,315 2,654 2,594 2,656 2,944 3,820
Total 24509 | 25,155 | 26,159 | 24,825 | 26,290 | 28,640 | 28,203 | 30,457 | 29,595 | 30,506

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Appendix Table 27: Total enrolments in initial teacher education, 2005-2014

2005 2006 2007 2008 2009 2010 2011 2012 2013

Enrolled ITE students 63,194 | 64,975 | 68,759 | 68,088 | 69,516 | 72,808 | 74,491 78,212 | 79,623 | 81,397

Source: Customised data provided by the Department of Education & Training Higher Education Group.

Appendix Table 28: Commencing domestic undergraduate and
postgraduate first year special adjusted retention rates, initial teacher
education and all fields of education, 2011-2013*

2011 2012
ITE 77% 78% 76%
All FoE 73% 72% 72%

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Includes domestic students whose permanent home address is overseas

* |t was not possible to provide the number of students within each retention rate calculation because the Australian
Institute for Teaching and School Leadership was not provided disaggregated special adjusted retention rate data.

Appendix Table 29: Domestic undergraduate and postgraduate success
rates, initial teacher education and all fields of education, 2011-2014*

2011 2012 2013 2014
ITE 91% 90% 90% 90%
All FoE 88% 88% 87% 87%

Source: Customised data provided by the Department of Education and Training Higher Education Group.
Note: Includes domestic students whose permanent home address is overseas

* |t was not possible to provide the number of students within each retention rate calculation because the Australian
Institute for Teaching and School Leadership was not provided disaggregated special adjusted retention rate data.
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Appendix Table 30: Total completions in initial teacher education by home residence,
2005-2014

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

ACT 313 299 300 248 231 245 273 290 270 299
NSW 4,926 5,094 5,388 5,319 5,732 5,823 5,657 5,765 5,939 6,300
NT 90 98 123 97 106 105 104 114 115 115
Qld 2,015 3,416 2,970 2,787 2,714 2,712 2,378 2,258 2,504 2,607
SA 1,039 967 1,057 1,081 1,180 1,181 1,193 1,163 1,271 1,383
TAS 330 335 335 274 237 272 240 228 275 253
VIC 3,366 3,504 3,513 3,368 3,194 3,689 3,702 3,874 3917 4,045
WA 1,739 1,639 1,618 1,527 1,479 1,480 1,423 1,613 1,756 1,778
International 782 1,083 1,071 1,085 1,002 1,032 1,044 857 950 815
Unknown 1,774 567 598 740 1,271 853 769 588 906 893
Total 16,374 | 17,002 | 16,973 | 16,526 | 17,146 | 17,392 | 16,783 | 16,650 | 17,903 | 18,488

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Appendix Table 31: Domestic undergraduate six year completion and attrition rates, initial
teacher education and all other special courses, 2005 to 2008 commencing cohorts

Dropped out or

Completed same Still Enrolled in same . Total
. enrolled in other
program program in 7th year — commencements
ITE 12,178 458 6,097 18,733
2005
Other special course 101,782 10,545 39,316 151,643
ITE 11,577 520 6,066 18,163
2006
Other special course 103,919 11,010 40,893 155,822
ITE 11,740 616 6,422 18,778
2007
Other special course 107,986 11,408 40,968 160,362
ITE 10,490 583 6,350 17,423
2008
Other special course 110,169 11,059 41,858 163,086

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Appendix Table 32: Domestic postgraduate six year completion and attrition rates, initial
teacher education and all other special courses, 2005 to 2008 commencing cohorts

Dropped out or

enrolled in other Total

Completed same Still Enrolled in same

program program in 7th year e — commencements

ITE 3,990 13 636 4,639

2005
Other special courses 45,482 2,772 20,082 68,336
ITE 4,543 24 958 5,525

2006
Other special courses 47,769 2,711 19,953 70,433
ITE 4,865 35 1,078 5,978

2007
Other special courses 50,365 2,773 20,855 73,993
ITE 4,889 31 1,156 6,076

2008
Other special courses 53,421 2,681 20,081 76,183

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Appendix Table 33: Domestic undergraduate six year completion
rate by gender, age, mode of attendance and type of attendance,
initial teacher education, 2008 commencing cohort

Total commencements

Completed ITE program

Male 2,185 3,994
Female 8,305 13,429
Aged 24 or under 8,182 12,949
Aged 25 or over 2,308 4,474
Internal MOA 8,385 13,478
External MOA 1,020 2,303
Full-time 9,356 14,528
Part-time 1,134 2,895

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Appendix Table 34: Domestic undergraduate six year completion
rate by equity status, initial teacher education, 2008 commencing

cohort

Low-SES
Medium-SES
High-SES
Metro
Regional
Remote
Indigenous

NESB

Completed ITE program

2,168
5,789
2,440
7,639
2,685
116
160
92

Total commencements

3,835
9,511
3,907
12,355
4,698
277
409
163

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Appendix Table 35: Domestic postgraduate six year completion
rate by gender, age, mode of attendance and type of attendance,
initial teacher education, 2008 commencing cohort

Male

Female

Aged 29 or under when commencing
Aged 30 or over when commencing
Internal MOA

External MOA

Full-time

Part-time

Completed ITE program

1,351
3,538
3,059
1,830
3,409

995
4,040

849

Total commencements

1,746
4,330
2,323
3,753
4,106
1,417
4,603
1,473

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Appendix Table 36: Domestic postgraduate six year completion
rate by equity status, initial teacher education, 2008 commencing
cohort

Total commencements

Completed ITE program

Low-SES 764 929
Medium-SES 2,581 3,200
High-SES 1,496 1,877
Metro 3,802 4,720
Regional 1,009 1,239
Remote 45 66
Indigenous 35 43
NESB 122 155

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Appendix Table 37: Domestic undergraduate six year completion
rate by ATAR band, initial teacher education, 2005-2008
commencing cohorts

2005 2006 2007 2008

30-50 44 44 56 48
51-60 119 104 188 189
61-70 426 559 756 636
71-80 963 1,092 1,245 1,044
81-90 985 1,060 1,037 836
91-100 382 356 348 300
Students without ATAR 9,259 8,362 8,110 7,437
Total 12,178 11,577 11,740 10,490

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Appendix Table 38: Total completions in initial teacher education by jurisdiction, 2005-2014

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

ACT 306 312 296 238 243 267 277 311 260 291
NSW 5,288 5,618 5,872 5919 5,923 5,885 5,706 5,634 5,770 6,095
NT 1M 130 203 183 237 294 398 421 504 542
QLD 3,113 3,419 3,050 2,978 3,004 2,969 2,542 2,300 2,529 2,613
SA 1,093 995 1,085 1,080 1,161 1,167 1,116 1,070 1,206 1,304
TAS 305 332 325 256 221 231 225 221 286 278
VvIC 3,155 3,386 3,399 3,216 3,608 3,692 3,623 3,760 3,768 3,770
WA 1,928 1,792 1,777 1,666 1,736 1,842 1,666 1,842 2,126 2,154
Total 16,374 | 17,002 | 16,973 | 16,526 | 17,146 | 17,392 | 16,783 | 16,650 | 17,903 | 18,488

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Multi-jurisdictional refers to the Australian Catholic University which provides initial teacher education in New South Wales, Victoria, Queensland and
the ACT. The NSW commencements at the University of Notre Dame Australia are included with the Western Australia commencement figures.

Appendix Table 39: Total completions in initial teacher education by level of qualification,
2005-2014

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

Undergraduate 12,038 | 11,803 | 11,439 | 11,333 | 11,323 | 11,075 | 10,230 9,860 | 10,391 | 10,816
Postgraduate 4,336 5,199 5,534 5193 5,823 6,317 6,553 6,790 7,612 7,672
Completing ITE students 16,374 | 17,002 | 16,973 | 16,526 | 17,146 | 17,392 | 16,783 | 16,650 | 17,903 | 18,488

Source: Customised data provided by the Department of Education and Training Higher Education Group.
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Appendix Table 40: Completions in intial teacher education by

detailed field of education, postgraduate and undergraduate, 2014

Teacher Education

Teacher Education: Early Childhood

Teacher Education: Primary

Teacher Education: Secondary

Teacher Education: Other

Total completions

Undergraduate Postgraduate
1,591 1,436
2,100 230
4,221 2,043
2,962 3,407
351 556
10,816 7,672

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Teacher Education includes programs not specifically categorised. These are usually education
programs where students can be qualified in one or more different specialisations. For the purposes

of this report Teacher Education: Other captures the remaining detailed Field of Education categories:
Teacher Education: Vocational Education and Training; Teacher Education: Higher Education; Teacher

Education: Special Education; English as a Second Language Teaching; Teacher Education not

elsewhere classified; and Curriculum and Education Studies. Any adjustments to account for non-
published figures and students completing degrees across more than one detailed Field of Education

have been adjusted for in the Teacher Education: Other data.

Appendix Table 41: Completions in initial teacher education by detailed field of education,

2005-2014

Teacher Education

Teacher Education:
Early Childhood

Teacher Education: Primary

Teacher Education:
Secondary

Teacher Education: Other

Total

2,398
1,733
6,206
5,250

787
16,374

2006 2007

2,988 3,344
1,599 1,566
6,297 6,049
5,213 5,046
905 968
17,002 | 16,973

3,047
1,717
6,262
4,494

1,006
16,526

2009 2010 2011

3,231
1,781
6,089
5,099

946
17,146

2,974
1,828
6,347
5,416

827
17,392

2,946
1,789
6,004
5,309

735
16,783

2012 2013

2,665 2,762
1,873 2,101
6,263 6,719
5128 5,629
721 692
16,650 | 17,903

3,027
2,330
6,264
5,969

898
18,488

Source: Customised data provided by the Department of Education and Training Higher Education Group.

Note: Teacher Education includes programs not specifically categorised. These are usually education programs where students can be qualified in
one or more different specialisations. For the purposes of this report Teacher Education: Other captures the remaining detailed Field of Education
categories: Teacher Education: Vocational Education and Training; Teacher Education: Higher Education; Teacher Education: Special Education;
English as a Second Language Teaching; Teacher Education not elsewhere classified; Teacher Librarianship; and Curriculum and Education Studies.
Any adjustments to account for non-published figures and students completing degrees across more than one detailed Field of Education have been
adjusted for in the Teacher Education: Other data.
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Appendix Table 42: Bachelor degree graduates working full-time
as a percentage of those available for full-time employment,
teacher education and all fields of education, 1982-2014*

Year Education - Initial All Graduates
1982 75% 84%
1983 79% 80%
1984 80% 84%
1985 84% 87%
1986 90% 91%
1987 85% 89%
1988 83% 89%
1989 88% 91%
1990 82% 88%
1991 67% 77%
1992 59% 71%
1993 63% 71%
1994 63% 75%
1995 75% 79%
1996 79% 81%
1997 79% 79%
1998 79% 80%
1999 82% 81%
2000 82% 84%
2001 84% 83%
2002 83% 81%
2003 83% 80%
2004 80% 80%
2005 78% 81%
2006 79% 82%
2007 80% 85%
2008 83% 85%
2009 78% 79%
2010 75% 76%
2011 74% 76%
2012 75% 76%
2013 71% 1%
2014 70% 68%

Source: Graduate Careers Australia, Graduate Destinations 2014, Table 5.

Note: The ‘Education’ data are the Graduate Careers Australia’s ‘Education — Initial’ category.
* Numbers have not been included because the Australian Institute for Teaching and School Leadership

was not provided with disaggregated data.
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Appendix Table 43: Employment status of bachelor graduates in teacher
education, 2013 and 2014

2013 2014 2013 2014 2013 2014

Not in employment 43 58 130 140 73 76
Working full-time in schools 383 424 1,049 1,099 529 525
Working part-time in schools 199 223 575 634 267 233
Working full-time not in schools 269 307 169 187 113 100
Working part-time not in schools 208 237 305 373 225 201
Total 1,102 | 1,249 | 2,228 | 2,433 | 1,207 | 1,135

Source: Graduate Careers Australia customised data from the Graduate Destination Survey.

Note: Australian citizens and permanent residents only. ‘Teacher Education: Early Childhood’ also prepares graduates
for work in the non-school early childhood sector. Response rates 2014: Teacher Education: Early Childhood n=1,249,
Teacher Education: Primary n= 2,433, Teacher Education: Secondary n = 1,135. Response rates 2013: Teacher
Education: Early Childhood n=1,102, Teacher Education: Primary n= 2,239, Teacher Education: Secondary n = 1,207.

Appendix Table 44: Percentage of teacher education graduates employed
part-time in schools seeking full-time employment, 2013 and 2014

Teacher Education: Early Teacher Education: Teacher Education:

Childhood Primary Secondary

2013 70 338 158
2014 86 373 144
Total 156 71 302

Source: Graduate Careers Australia customised data from the Graduate Destination Survey.

Note: Australian citizens and permanent residents only. ‘Teacher Education: Early Childhood’ also prepares graduates
for work in the non-school early childhood sector. Response rates 2014: Teacher Education: Early Childhood n=1,249,
Teacher Education: Primary n= 2,433, Teacher Education: Secondary n = 1,135. Response rates 2013: Teacher
Education: Early Childhood n=1,102, Teacher Education: Primary n= 2,239, Teacher Education: Secondary n = 1,207.
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Appendix Table 45: Type of position, primary and secondary teachers,
teaching for 1-2 years and 3-5 years, 2013*

Casual/Relief
Fixed-term/Contract (< 1 year)
Fixed-term/Contract (1-3 years)
Fixed-term/Contract (> 3 years)

On-going/Permanent

Type of position
Primary Secondary
1-2 years 3-5 years 1-2 years 3-5 years

1% 2% 0% 0%
31% 16% 28% 11%
39% 24% 27% 14%

1% 3% 2% 1%
28% 55% 37% 72%

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for Educational Research.

* Numbers have not been included because the Australian Institute for Teaching and School Leadership was not

provided with disaggregated data.

Appendix Table 46: Number of days engaged in professional learning
activities over the past 12 months, teaching 1-2 years and all teachers,

2013*

Primary Secondary

0tod
61010
11t015
16 t0 20
More than 20

1-2 years
45%
40%
7%
5%
4%

all teachers
35%
39%
11%
8%
7%

1-2 years
58%
32%
4%
1%
3%

all teachers
48%
34%
8%
5%
5%

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for Educational Research.

* Numbers have not been included because the Australian Institute for Teaching and School Leadership was not

provided with disaggregated data.
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Appendix Table 47: Proportions who intend to leave teaching permanently
prior to retirement, primary and secondary teachers, teaching for 1-2 years

and 3-5 years, 2013*

Primary Secondary

Yes

No

Unsure

1-2 years
6%
55%
39%

3-5 years
7%
53%
40%

1-2 years
9%
45%
46%

3-5 years
11%
46%
42%

Source: Customised Staff in Australia’s Schools Survey data provided by the Australian Council for Educational Research.
* Numbers have not been included because the Australian Institute for Teaching and School Leadership was not provided

with disaggregated data.
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Appendix 4: Data sources

Higher Education Student Data Collection

Approved higher education institutions (HEIs) submit data about their students
to the Australian Government Department of Education and Training (DET).
HEls are required to sign off and verify that the data they have reported to

the Department are accurate and correct. Once this is done, a snapshot of
the data is taken for use in the Department’s publications, in uCube and for
the provision of customised data. The data in this report are derived from the
verified and signed-off data. Revised data may be submitted by HEIs through
the HESDC's Higher Education Information Management System (HEIMS) at
any time; however, no change will be made to the verified and signed-off data.
It is also relevant to note that the reporting practices followed in entering data
into the HEIMS may vary across HEls.

Data collected, released and published by DET are subject to the provisions of
the Higher Education Support Act. The following statement is displayed on the
Department of Education and Training’s website:

Under the Higher Education Support Act 2003, sections 179-5, 10, 15, 20(c)
and the Privacy Act 1988, section 14 (IPP11), it is an offence to release any
information that is likely to enable identification of any particular individual.

To avoid any risk of disseminating identifiable data, a disclosure control
technique called data suppression has been utilised. Cells that have values

of less than five have been primarily suppressed and annotated as ‘< 5'. To
prevent cells that have been primarily suppressed from being calculated, other
cells may also need to be suppressed. This is known as consequential or
secondary suppression. These cells are annotated as ‘'np’ (not published). In
the data cube (uCube), a disclosure control technique called input perturbation
has been applied to the data, whereby small random adjustments are made to
cell counts.

This is applicable to all of DET’s Higher Education data that is either published
on the Department’s website or custom tabular data provided to clients.*

Access to the full suite of higher education student data and further information
on data requests and data protocols are available from the department
website via the following links:

<https://education.gov.au/student-data>

<https://education.gov.au/data-requests-data-protocols-and-data-privacy >.

30 Department of Education and Training 2014, Data Requests, Data Protocols and Data Privacy,
Canberra, viewed 24 May 2016, <https://education.gov.au/data-requests-data-protocols-and-
data-privacy>.
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Australian Graduate Survey: Graduate Destination Survey and
Course Experience Questionnaire

The Australian Graduate Survey comprises two surveys used in this report:

the Graduate Destination Survey (GDS) and Course Experience Questionnaire
(CEQ). The GDS collects information about graduate employment outcomes,
continuing study and work-seeking status. The data represent employment
outcomes for graduates of undergraduate programs. The CEQ asks graduates
to what extent they agree with a series of statements about their study
experiences.

Responses from initial teacher education (ITE) graduates were identified by
limiting the data to four specific fields of education within the broad fields
of Teacher Education: Early Childhood, Primary, Secondary and Teacher
Education (other). Unlike the HEIMS collection, ITE courses in the GDS
and CEQ could not be identified using the HEIMS data element E312=22
‘initial teacher education.” As a result, it is possible that some ITE graduate
respondents were omitted from the results. Once these surveys have fully
transitioned over to QILT they will be linked with the HEIMS special course
code, which will eliminate this issue.

Further information and survey reports are available from the Graduate Careers
website <http://www.graduatecareers.com.au/research/surveys/>.

Populations surveyed and response rates

The surveys are censuses, not sample surveys — that is, ‘all new graduates
receive a survey form or an invitation to complete one online or via a telephone
interview’. Each higher education institution conducts its own data collection. A
minimum response rate of 50% is required for the publication of data (though
institutions may make internal use of data pertaining to their graduates with
lower response rates). The total (domestic and overseas/international students)
2014 AGS response rate was 54.8%, and the response rate for domestic
students only was 59.4%.3'

While the CEQ is conducted as part of a national graduate census, the extent
of non-responses to the survey means that it is reasonable to consider the
secured response to be a sample of the overall graduate population. As has
been recommended in previous editions of this report, differences in CEQ
scores of five points or more may be considered to be of practical interest
because they represent a difference of at least a fifth of a standard deviation. It
is important to bear this in mind when interpreting the results presented in this
report and in the supplementary tables and figures.*

3

Graduate Careers Australia 2014, Australian Graduate Survey 2014: A report on the conduct
of the 2013 Australian Graduate Survey, Melbourne, viewed 25 May 2016, <http://www.
graduatecareers.com.au/wp-content/uploads/2015/06/AGS_REPORT 2014 FINAL.pdf >.

%2 Graduate Careers Australia 2014, Graduate course experience 2014: A report on the course
experience perceptions of recent graduates, Melbourne, viewed 25 May 2016, <http://www.
graduatecareers.com.au/wp-content/uploads/2015/07/Graduate_Course_Experience_2014 _
FINAL.pdf >.
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Classifications

It should also be noted that GCA does not differentiate postgraduate initial
teacher education programs from all other postgraduate coursework programs
in the education field of education. For example, even though a Master of
Teaching is an initial teacher education program and a Master of Education

a post-initial program, GCA cannot differentiate between graduates of the

two types of programs because both are similarly classified according to the
ACSED field of education codes. Similarly, there can be no differentiation
between initial and post-initial graduate diplomas.

Staff in Australia’s Schools survey

The questionnaires used for SIAS 2007 and 2010 provide a basis for the SIAS
2013 instruments. Those questionnaires were developed through an extensive
consultation and pilot testing process. In addition, it was important to preserve
comparability between the surveys so that changes over time in key variables
could be measured.

SiAS 2013 involved two questionnaires:

* A Teacher questionnaire

* A Leader questionnaire.

Chapter 2 of the SIAS Main report specifically outlines information on the
questionnaire design, sampling and response rates.

The Staff in Australia’s Schools survey reports are available from the
Department of Education and Training website <https://education.gov.au/
school-teacher-workforce-data-reports>.

The SIAS data included in this report focus on early career teachers and
provides, where relevant, breakdowns between early career teachers who have
been working for one to two years, and for three to five years and one to five
years.

In the 2013 survey, teachers were asked ‘For how many years have you been
teaching in total (counting this year as one)?’ and they could answer in years
only. Those who answered from one to five were presented with the additional
early career questions, and were used as the early career sample in the
analysis of the 2013 survey.

Early career teachers represent a small proportion of the total sample and
standard errors are correspondingly higher. A discussion of standard errors
and confidence intervals can be found in the SIAS Main report, chapter 2, and
standard errors are provided for early career results in chapter 8. In this report,
the sub-sample of early career teachers has been split again (1-2 years,

3-5 years) and the resulting standard errors are slightly higher than those
presented in the SIAS Main report. As such, the figures provided here should
be treated as indicative rather than representative, and differences between
the 2010 and 2013 figures may be the result of sample selection.
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The response numbers and rates for the 2013 SiAS were:

Population Number of responses Final response rate %

Primary teachers 5,213 32.8
Secondary teachers 10,349 314
Primary leaders 765 449
Secondary leaders 874 39.0

Source: Staff in Australia’s Schools 2013: Main Report on the Survey, pp. 10-12.

The figures reported in the SIAS are estimates of populations obtained from
the SIAS sample and care needs to be taken in their interpretation, especially
in regard to sub-groups of teachers, and leaders, due to their much smaller
numbers. However, with the large numbers of responding teachers and leaders
at the national level, and the data exclusions and weighting steps detailed in
the report, the data quality is likely to be at least equal to the quality of other
teacher surveys conducted to date in Australia.

The sample distribution for primary and secondary teachers by number of
years teaching is as follows:

Primary Secondary
Years teaching 2013 2013 2013 2013
1 20.4 4.4 19.9 3.5
2 17.4 3.8 17.6 31
3 19.4 42 21.3 3.7
4 22.5 49 20.4 3.6
5 20.4 4.5 20.9 3.7
Total <5 100 21.9 100 17.5
6= 781 82.5
Total 100 100

Source: Staff in Australia’s Schools 2013 dataset, customised analysis provided by the Australian Council
for Educational Research.
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Appendix 5: Provider and program
specific information - survey
questions

Course Experience Questionnaire (CEQ)33

Questions to measure overall satisfaction

The proportion of graduates who expressed overall satisfaction with their
course, based on the following question:

1. Overall, | was satisfied with the quality of this course

Questions to measure good teaching

The percentage of graduates who agreed they had experienced good teaching
practices during their study. This indicator is based on the average of a
graduate's responses to the following six statements from the CEQ:

1. The staff put a lot of time into commenting on my work.
The teaching staff normally gave me helpful feedback on how | was going.
The teaching staff of this course motivated me to do my best work.

2.

3

4. My lecturers were extremely good at explaining things.

5. The teaching staff worked hard to make their studies interesting.
6

The staff made a real effort to understand difficulties | might be having with
my work.

Questions to measure generic skills

The percentage of graduates who agreed that their studies had improved their
generic skills. This indicator is based on the average of a graduate's responses
to the following six statements from the CEQ:

1. The course helped me develop my ability as a team member.
The course sharpened my analytic skills.

2.

3. The course developed my problem-solving skKills.

4. The course improved my skills in written communications.
5

As a result of my course, | feel confident about tackling unfamiliar
problems.

6. My course helped me to develop the ability to plan my own work.

3 <https://www.gilt.edu.au/about-this-site/course-experience-questionnaire-(ceq) >.
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Graduate Destination Survey (GDS)**

The GDS asks graduates about their employment and further study activities
at a particular point in time approximately four months after completing their
courses. They are asked about their employment status, the type of work

gained and any further study undertaken. The main employment item reads:

What was your position regarding paid work (including permanent, contract,
casual and self-employment, on <reference date>?

Please select the response which best describes your position. Were you:

1. In full-time work, or had accepted an offer of full-time work (that is working
35 hours a week or more

2. In part-time work, or had accepted an offer of part-time work (that is
working fewer than 35 hours a week), or

3. Not working

4. No answer

What was your employer’s main business?

For example: medical hospital, primary education, accounting
1. <text box>

2. No answer

Student Experience Survey (SES)>®

Questions to measure the overall quality of educational
experience:

The percentage of students who are satisfied with the overall quality of their
educational experience, based on an individual question in the SES. Note that
this question also forms part of the 'teaching quality indicator".

Questions to measure teaching quality:

The percentage of students who are satisfied with the quality of teaching
they have experienced. This indicator is based on the average of a student's
responses to the following 11 questions from the SES:

Thinking about your course:

1. overall how would you rate the quality of your entire educational
experience this year?

2. how would you rate the quality of the teaching you have experienced?

34 <https://www.qilt.edu.au/about-this-site/graduate-destination-survey-(gds) > .
% <https://www.qilt.edu.au/about-this-site/student-experience-survey-(ses) >.
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During 2013 - 2014, to what extent have the lecturers, tutors and
demonstrators:

3. engaged you actively in learning?

demonstrated concern for student learning”?

provided clear explanations on coursework and assessment?
stimulated you intellectually?

commented on your work in ways that help you learn?

seemed helpful and approachable?

© oo N o g &

set assessment tasks that challenge you to learn?

In 2013 - 2014, to what extent has your course been delivered in a way
that is:

10. well structured and focused?

11. relevant to your education as a whole?

Questions to measure learner engagement:

The percentage of students who are satisfied with their engagement with
learning at their institution. This indicator is based on the average of a student's
responses to the following seven questions from the SES:

During 2013 - 2014, to what extent have you:

1. felt prepared for your study?

2. had a sense of belonging to your institution?

In 2013 - 2014, how frequently have you:

3. participated in discussions online or face-to-face?
4. worked with other students as part of your study?
5. interacted with students outside study requirements?
6

interacted with students who are very different from you?

During 2013 - 2014, to what extent have you:

7. been given opportunities to interact with local students (where applicable
for international students)?
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Questions to measure learning resources:

The percentage of students who are satisfied with the learning resources
provided by their institution. This indicator is based on the average of a
student's responses to the following seven questions from the SES:

Thinking of this year, overall how would you rate the following learning
resources provided by your course?

1. Teaching spaces (e.g. lecture theatres, tutorial rooms, laboratories)
Student spaces and common areas

Online learning materials

Computing/IT resources

Assigned books, notes and resources

Laboratory or studio equipment

I L R N A

Library resources and facilities

Questions to measure student support:

The percentage of students who are satisfied with the support they received at
their institution. This indicator is based on the average of a student's responses
to the following 13 questions from the SES:

During 2013 - 2014, to what extent have you:

1. received support from your institution to settle into study?
2. experienced efficient enrolment and admissions processes?

3. felt induction/orientation activities were relevant and helpful?

During 2013 - 2014, to what extent have you found administrative staff
or systems (e.g. online administrative services, frontline staff, enrolment
systems) to be:

4. available?

5. helpful?

During 2013 - 2014, to what extent have you found careers advisors to be:

6. available?

7. helpful?

During 2013 - 2014, to what extent have you found academic or learning
advisors to be:

8. available?

9. helpful?
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During 2013 - 2014, to what extent have you found support services
such as counsellor, financial/legal advisors and health services to be:

10. available?

11. helpful?

During 2013 - 2014, to what extent have you:

12. been offered support relevant to your circumstances?

13. received appropriate English language skill support?

Questions to measure skills development

The percentage of students who are satisfied with the skills development they
experienced through their studies. This indicator is based on the average of a
student's responses to the following eight questions from the SES:

To what extent has your course developed your:
1. Critical thinking skills?

Ability to solve complex problems?
Ability to work with others?
Confidence to learn independently?

Written communication skills?

L T

Spoken communication skills?

~

Knowledge of field(s) you are studying?

8. Development of work-related knowledge and skills?
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