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Memorandum of Understanding guide
A memorandum of understanding (MOU) is an essential aspect of a formal partnership agreement. It needs to make clear and explicit the obligations all parties agree to carry through in professional experience placements. Ideally, the partnership agreement text will be as consistent as possible, particularly between a large system with multiple providers. The associated MOU can also possess many common features, but equally, needs to meet the needs of specific contexts. 
The following is a guide to the questioning process that can inform the shaping of an MOU.
Roles, responsibilities, and expectations
Have clear roles for all stakeholders been established – ITE providers and employers?
Have the responsibilities and expectations for delivery of professional experience been outlined?
Are all stakeholders responsible for specific activities, e.g. providing feedback to ITE students?

Supervising teachers
Have support mechanisms for supervising teachers been identified for both ITE providers and schools? Consider: 
time release
high-quality professional learning in preparation for supervision
financial incentives 
enhanced recognition, e.g. crediting mentoring hours toward professional learning requirements for registration
Have resources been developed to consistently support supervising teachers in assessing pre-service teachers against the Teacher Standards and the core content?
Has the existing workload and responsibilities of supervising teachers been considered e.g. peak periods in the school calendar?

System-level delivery models
Can administration and cost be reduced? Consider:
adopting system-level delivery models across clusters of schools, such as practicum hubs
standardising assessment and reporting templates across providers
supporting strong links between schools and providers 
providing financial and administrative support for host schools
establishing clear processes to ensure placement conditions are satisfied and for handling grievances and processing payment claims.
8	Australian Professional Experience Guidelines, AITSL
Australian Professional Experience Guidelines, AITSL	9
Matching placements to demand
Can a system be developed to match placements to ensure supply/demand balance across schools and sectors? Consider:
subject and geographic areas
placement types (e.g. sequencing, core content exposure, learner cohorts, school types, practical experience activity)
placement timing and length (e.g. at different stages of the school calendar, of extended or intensive duration)
Are there clear data sharing protocols and arrangements, where appropriate, to ensure ongoing visibility of the placement system?

Continuous improvement and measuring impact
How will the impact of professional experience be measured? Consider:
overall implementation progress of provider–school partnerships
effectiveness of existing partnerships
extent to which parties are fulfilling responsibilities
impact of initiatives on attracting and retaining ITE students.

Alternative and employment-based pathways
How will placements be facilitated for pre-service teachers who are already employed in a school setting (e.g. supervision requirements and feasibility, fair and consistent assessment)?
Are there clear processes for communication between providers and schools? 
How will pre-service teachers be supported as both employees and students by providers and employers? Consider:
reduced teaching load
early career teacher mentoring
alternative access to coursework 
support to meet course demands 
support to meet workplace demands e.g. marking and reports
Are there clear expectations and mechanisms for data sharing between schools and providers, where appropriate, to ensure transparency around pre-service teachers who are employed?



